Globethics Repository

Globethics

The impact of the Kenya National civic
education programme on democratic
attitudes, knowledge, values, and behavior

This page was generated automatically upon download from the Globethics Repository.
More information on Globethics see https://www.globethics.net. Data and content policy
of Globethics Repository see https://repository.globethics.net/pages/policy.

Item Type Preprint

Authors Finkel, Steven E.

Rights With permission of the license/copyright holder
Download date 2026-07-11 20:23:59

Link to Item http://hdl.handle.net/20.500.12424/226304



https://www.globethics.net
https://repository.globethics.net/pages/policy
http://hdl.handle.net/20.500.12424/226304

THE IMPACT OF THE
K ENYA NATIONAL CIVIC EDUCATION PROGRAMME
ON DEMOCRATIC ATTITUDES, K NOWLEDGE,
V ALUES, AND BEHAVIOR

Prepared for U.S. Agency for International Development, Nairobi, Kenya
AEP-1-00-00-00018-00

Task Order No. 806

Steven E. Finkd, PhD

December 30, 2003

With the assistance of:

Paul Mbatia, PhD
Department of Sociology
University of Nairobi

David Leuthold, PhD
Department of Political Science
University of Missouri-Columbia

MANAGEMENT
SYSTEMS
INTERNATIONAL

600 Water Street, S.W. 202/484-7170
Washington, D.C. 20024 Fax: 202/488-0754
USA mfanning@mstinc.com




THE STUDY TEAM

Dr. Finkel isapolitical scientist with a strong background in quantitative research on political

participation, public opinion and election campaigns. He has published extensively on issues related to

civic education and democratic values, political participation and voting behavior in both advanced and
developing democracies. He is the author of Causal Analysis with Panel Data (Sage Publication 1995),
and over two dozen published articles in journals such as the American Political Science Review, the
British Journal of Political Science, and the Journal of Democracy. In 1997, he co-founded the University
of Virginias Center for Survey Research, where he was Associate Director from 1988-1994 and Senior
Research Scientist from 1994-1996. He holds a Ph.D. in Political Science from the State University of
New York at Stony Brook. He is currently Professor of Politics at the University of Virginia

Dr. Leuthold is a political scientist who directed the public policy opinion survey unit at the University of
Missouri for thirty years. He has many publications on democracy, politica parties, campaigns and
research methodology. His publications include Electioneering in a Democracy: Congressional Election
Campaigns (New Y ork: John Wiley, 1968), Korean Observer, Specid editor, Spring 1997 issue on “The
15" Generd Election, 1996,” “The Effect on Voters of Miseading, Confusing, and Difficult Ballot

Titles,” Public Opinion Quarterly, Fal, 1979. He was a Fulbright Scholar to Indiain 1988. In 1993 he
presented seminars on democracy, political parties and campaigns in Romania. He holds a Ph.D. from the
University of Cdifornia, Berkeley. Currently he is Professor Emeritus, University of Missouri, Columbia,

is owner-manager of Leuthold Valey Creek Ranch Inc. in Montana, and continues consulting in politicd,
governmental, survey research and educational projects.

Paul Nyaga M’ batia is a sociologist who teaches at the University of Nairobi and has served as research
assistant for the Ingtitute for Development Studies. He was the planning officer for the Central Bureau of
Statistics in the Ministry of Planning and National Development. He has published extensively, including
“Situationa Socio-Economic Analysis of 10 Selected Sub-Locations of Kitui District,” “The History and
Challenges of Development in Africa: Exploring the Role of Non-Governmental Organizations (NGOS)
in Development within the Social Structure of African Societies.”

ACKNOWLEDGMENTS

MSI thanks and acknowledges the extensive collaboration of Michael Muindi, Joah Mboga, Jacinta
Mulwa and the entire research team from Research International, Kenya for their tremendous effortsin
the data collection activities. We also appreciate the assistance at various stages of this project of Carl
Wesdlink, Karuti Kanyinga and Tom Mogeni of the NCEP Technica Assistance Team, and thank Leah
for her help in providing us with information about the workshops covered in the study, as well asthe
data from the overall NCEP activities database. We a so are grateful for the cooperation and support of
USAID/Kenya, Gary Hansen of the Democracy and Governance office USAID/Washington and Harry
Blair of Yae University. Findly, we thank Ory Okolloh and Jill Tirnauer for their contributions to the
early phases of the study.



Table of Contents

EXECUTIVE SUMMARY ettt ettt ettt sttt sae et e e nbe e s ateenbeesnneennee s i
l. INTRODUCTION: THE KENYA CIVIC EDUCATION IMPACT STUDY ....ccccvvveernen. 1
1.  STUDY FRAMEWORK AND METHODOLOGY ......ccociiiiiiniieiniee e sieee s 6
A. A Framework for Analyzing the Effects of the NCEP.............cccooiiiieiiei e, 6
B. Methodology for the Pre-Post Workshop Study Component............eeeevveeeeniiieeeesniieeee e 9
C. Methodology for the National Survey COmMPONENT............eeveiiiieere e rieee e seeeee e 14
D. Survey INStrument @nd SCAIES .........coiiiiieiiie e 15
E. SEtiStiCal PrOCEAUIES. ......ccoiiieiie e e eee e st e et e e et e e e e e e e e snaeneeeennneeeeans 23
1. THEIMPACT OF THE NATIONAL CIVIC EDUCATION PROGRAMME:
BASIC FINDINGS ...ttt st st nnn e s nn e e s ne e nnnes 25
A. The Congtitution and the Constitutional ReVIew ProCess...........cccvvveiiiieeeniiiieee e 26
B. Civic Competence and Engagement with POlITICS..........cooviiiiiiiiiiiiie e 33
C. Support for Democracy and DemocCratic VEAUES...........ocvveei e 38
V. THE CONDITIONAL IMPACT OF NCEP ACTIVITIES: WHEN ISCIVIC
EDUCATION MOST EFFECTIVE?.....oei ittt 43
A. TheFreguency and Variety of Civic EdUCaion EXPOSUIE ..........ccocveeiiiieinieeiiiee e a4
B. The Recency of Civic Education Exposure and the Possibility of “Fade-Out” Effects......... 46
C. Teaching Methods and Trainer QUEIITY .........cccvviiiiiiee e 50
D. Workshop Duration, Content, and Organizational SIrategies........uuvevveeeeiiiciivieeeeeeee e, 55
V. DEMOGRAPHIC DIFFERENCES, SOCIAL INFLUENCES, AND THE
SECONDARY EFFECTS OF NCEP TRAINING.......ooiiieeeeee e 66
A. The Effects of Civic Education on Individuals in Different Demographic Groups............... 67
B. Socid Influence and the Secondary Effects of Civic EQuUCation.............cccoveeeeiiieeeniiieennnen. 70
VI. RESULTSFROM THE NATIONAL SAMPLE......co e e s 76
A. The Overdl Level of NCEP EXPOSUIE.......cceiiieeiiiiciiiiieeee e e e s ceiireeee e e e e e e s sinsnneeeeaeessennnnens 77
B. The Socio-Economic Profile of NCEP Participants. The Question of Representativeness.... 78
C. TheExtent of “Correct” Training of Workshop and Other NCEP Participants.................... 79
VII. INSIGHTS FROM FOCUS GROUP DISCUSSIONS.........oooiiiieiieeieesiee e 82
A. The Effects of NCEP WOIKSNOPS .....cuviiiiiieiieie ettt 82
B. Suggestions for Improving Civic EQUCELION .............eiiiiiiiiiiiiiee e 86
VIII. CONCLUSIONS AND RECOMMENDATIONS FOR FUTURE CIVIC
EDUGCATION. ...ttt sttt ettt et e e e st e e sabe e e ssse e s eabe e s nsseesnaeesreeennnes 91
A, SUMMaY Of FINAINGS ... e e e e e e e enneees 91
B. Recommendations for Future Civic EQUCALION ...........cuveieiiiiiie i A
TABLES
Table I-1. Components of the Kenyan National Civic Education Impact Study ............cccevveeeiiiieenineenne 3
Table I1-1. Re-Interview Rate For The Post-Workshop Data Collection.............c.coocveeiieeiiiieeiiiieenieenns 11
MSI i

4406-001—12/03



Table 11-2. Tota Workshop And Control Group Respondents, Pre And Post Workshop

S 0] - PSSR 12
Table 11-3. Consortia, Organizations and Workshops Covered in Pre and Post-Workshop

S 101 0] = 3SR OPPRPSPRRRI 13
Table 11-4. Regiona Breakdown Of Workshops And Pre And Post-Workshop Interviews..................... 14
Table I1-5. Number of Interviews per Province, National SUIVEY ...........coooveeiiiieiiiee e 15
Table I11-1. Exposure To NCEP Workshops And Other Civic Education Activities, Pre-Post

WOrkSNOP COMPONENL .......eeeiiiieiiie ettt ettt e st e st e e s e e s e e e saneas 26
TableI11-2. Trends in Constitutiona Orientations, Pre-NCEP and POSt-NCEP.............ccccoiiieiiieeniennn. 27
Table 111-3. The Effects of NCEP Activities on Changesin Constitutional Orientations...............cc........ 28
Table I11-4. Trends In Civic Competence And Engagement In Politics, Pre-NCEP and Post-

INCEP ...tttk h et bt e e a bt ekt e e ab e b e Rt e e b e e eab e e nhe e nn e e nne e enre e 3
Table 111.5. The Effects of NCEP Activities on Changes in Civic Competence and

ENGagement 1N POLITICS........oueiie et e e e nees A
Table 111-6. Trends in Democratic Vaues and Political Evauations, Pre-NCEP and Post-

INCEP ...ttt sttt e e h e e bt e e a et ekt e e ab e e bt e e ab e e bt e enbeeabeeenneeaneeenree e 39
Table 111-7. The Effects of NCEP Activities on Changes in Democratic Vaues and Political

Y= [ 1o <SS TRRR 40
Table IV-1. The Effects of Frequency and Variety of Civic Education EXpOSUre.............cccccvveeeeiiiveeenn. a4
Table 1V-2. Differences in Estimated Effects of NCEP Activities from the First and Second

Waves of the POSt-WOrKSNOP SUIMVEY .........cuviiiiiiiee ettt e e e 47
Table 1V-3. The Effects of Participatory Teaching Methods on Changes in Democratic

(@ 1 g1 10! SRR OPPRPSPPRRI 52
Table IV-4. The Effects of Perceived Trainer Quality on Changes in Democratic

(@ 1 g 1= 10! SRR SURRRRSPPRRI 52
Table IV-5. Characteristics of Sample Workshops From Form D Information..............ccceeveeeiieeeniiennns 56
Table IV-6. The Effects of Workshop Conducted by CSOs from Different Consortia............cccccveevveeen. 65
Table V-1. The Effects of NCEP Civic Education by Gender and AgQe.........coovveeiiieeiiiieiiiie e 63
Table V-2. The Effects of NCEP Civic Education by Education and Household Income........................ 69
Table V-3. The Effects of NCEP Civic Education by Religion and Urban/Rural Status ......................... 69
Table V-4. The Effects of NCEP Civic Education By Group Memberships...........ceeivveeeeeiiiieeesiieeennns 70
Table V-5. The Secondary Effects Of Civic EQUCELION..........c.vveieiiiiiiee e 72
Table VI-1. Overal EXposure to NCEP ACHVITIES.........cooiiiiiiieeiiie et 77
Table VI-2. Socio-Economic Attributes of NCEP PartiCipants............ccueviiveriiiee e 79
Table VI-3. Beneficia Training Conditions, Workshop ParticipantS Only ..........ccoccoeviieeiiiieniieenieens 80
Table VII-1 Schedule and Characteristics Of the FOCUS GIOUPS.........cooveriiiiieiiiiie e 82
APPENDICES:

Appendix A Sampling Information Concerning the Pre-Workshop Interviews
Appendix B Survey Questionnaires

4406-001—12/03



EXECUTIVE SUMMARY

This report presents the findings of the Kenya Civic Education Impact Study, sponsored by
USAID/Kenya, which assesses the effectiveness of the Kenya National Civic Education Programme
(NCEP) in promoting democratic vaues, awareness, knowledge, and political engagement among
ordinary Kenyan citizens. The Impact Study represents a critical aspect of the NCEP' s overal monitoring
and evaluation effort. Other aspects of the monitoring and evaluation, organized under the auspices of the
Technical Assistance Team of Price Waterhouse Cooper in Nairobi, focus on the organization of the
NCEP program, its success in implementing workshops and other activities, the effects of the program on
the CSOs involved and on Kenyan civil society in genera. The Impact Study sponsored by USAID,
however, represents the sole mechanism for ng the effect of the program on the individuals who
have been exposed to NCEP activities

METHODOLOGY AND KEY HYPOTHESES

The Impact Study consists of three separate, though related components. The primary component centers
on determining the impact of NCEP workshops. Interviews were conducted between |ate February and
April 2002 with 3,619 individuas, half of whom were to attend one of 181 NCEP workshops sponsored
by 26 different civil society organizations (CSOs), and haf from individuas in the surrounding
communities who were not dated to attend the workshops. The individuals in the “treatment” and
“control” groups were matched in terms of their age, educational attainment, gender and place of
residence. 2,301 of these respondents were re-interviewed between November 2002 and April 2003,
between seven and fourteen months after the initial workshop had taken place.

A second component consisted of interviews with a national sample of 1,761 Kenyan citizens after the
NCEP was completed in order to determine country-wide trends in democratic orientations, and the extent
to which individuals overal were exposed to a variety of NCEP activities, including democracy
workshops, theatre presentations, puppet shows, and public lectures and other events. 1,260 interviews
with randomly-selected individuals were conducted in December 2002, and a separate national random
sample of 501 interviews was conducted in May 2003.

The third component consists of six focus group sessions, four with individuals who attended NCEP
workshops, one with a mixture of workshop participants and facilitators, and one exclusively with
workshop facilitators. The goas of the focus groups were to uncover the potentia effects of civic
education that may be more nuanced or otherwise more difficult to determine from the survey data, and to
solicit participants' opinions about how workshops and other civic education activities may be improved
in the future.

We hypothesized that NCEP civic education should lead to positive changes in several kinds of
democratic orientations and behaviors: 1) civic competence, or the extent to which the individua has the
knowledge, awareness and persona capabilities to influence the political process; 2) engagement with
politics, including the individua’ s level of politica interest, attentiveness to politics in the mass media,

and actua participation in the political system; and 3) democratic values, encompassing adherence to the
values of political tolerance, support for the rule of law, support for democracy as a system of
government, and trust in others and in demacratic political ingtitutions. Based on the NCEP' s emphasis on
condtitutionalism and in encouraging individuas to participate in the ongoing congtitutional review

process in Kenya, we aso included orientations related to awareness and knowledge of the congtitution,
and attitudes related to the constitutiona review and specific reform proposals. Finaly, we hypothesized
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that participation in NCEP civic education would lead to “secondary effects’ as aresult of discussion of
workshop topics and issues with others.

FINDINGS

To assess the effectiveness of the NCEP program in changing democratic orientations and behaviors, we
first analyzed the change in each between the pre and post workshop interviews. In these analyses, the
change in each democratic orientation or behavior is predicted from variables that represent the extent of
the individual’ s exposure to NCEP workshops and other civic education activities, as well as a series of
control variables such as income, secondary group memberships, urban/rural status and church or
religious attendance. The magjor results from these analyses are the following (see Chapter I11):

NCEP workshops and other activities were highly successful in promoting individual awareness and
knowledge about the Kenyan constitution and the constitutional review process. These effects were
the largest identified in the entire study.

The Programme did not influence the public’s preferences regarding the direction of constitutiona
reform process nor specific reform proposas. Thus the Programme fulfilled its goa of achieving
positive effects on individuas that were not biased toward particular political points of view.

Programme activities were consistently effective in atering the individual’s sense of civic
competence, skills, overal political knowledge, and psychological and actual engagement with the
political process.

The Programme had a limited effect on individuals support for democratic values. While there were
moderate effects on important orientations such as politica tolerance and support for the rule of law,
the overall impact on this cluster of orientations was weaker than for awareness, competence and
engagement.

NCEP workshops were generaly more effective in altering individual democratic orientations than
other kinds of civic education activities, such as drama or puppet shows.

We then analyzed a series of NCEP workshop-related factors that could have affected the impact of the
workshops on the participants, including the number of workshops and other activities that the individua
attended, how far in the past the workshop experiences took place, the content areas that were covered,
the methods of instruction that were employed, the ways that workshop attendees were recruited to
participate, and the teaching qualities of the workshop leaders. These analyses yielded the following
major findings (see Chapter IV):

The frequency of NCEP workshop exposure is the most significant determinant of how much
individuals change over time, and whether any substantial change is registered at al. Individuals who
attended only one or two NCEP workshops often showed little change in democratic orientations,
while there were large potentia gains from multiple workshop exposures.

The effects of NCEP workshop exposure are relatively long-lived, as the effects of workshops for
very few democratic orientations “faded” over time. Some fade-out effects did occur, however, for
the other NCEP activities.

Workshops conducted with more active, participatory teaching methods were generally more
effective in stimulating democratic change. In some instances, moreover, a threshold effect was
found, where positive effects only occurred when workshops were conducted with many participatory
methodologies.

MS] v
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The participants views of the qudlities of the trainers who led the workshops were less important in
determining change than the frequency of workshop exposure and the extent to which participatory
methodol ogies were employed.

Workshops of longer duration, that is, those that lasted eight or more hours, were consistently more
effective than shorter workshops. In many instances, workshops of four or less hours, which
constituted the mgjority of workshops in our sample, produced little or no change whatsoever in the
participants, relative to the control group.

Workshops that focused on “congdtitutionalism” and “democratization” were generally more effective
than those focusing on “nationhood” and “governance,” athough there were some exceptions to this
general pattern. Workshops that included discussions of community problems, such as crime or
HIV/AIDS, were cons stently more effective than workshops that did not include these topics

No consistent patterns were found related to the entry strategy of the implementing CSO into the
community in order to conduct the workshops. Entry through local elders and opinion leaders were
more effective on some dimensions, while entry through women’s groups or other local CSOs were
more effective on others.

We investigated whether civic education had greater impact on certain kinds of individuals, than others,
such as men or women, older or younger individuals, rura or urban individuas, those of higher or lower
s0cio-economic status, and individuals with different religious orientations. We aso assessed what may

be termed the “secondary effects” of NCEP civic education, or the extent to which the effects of the
workshops were amplified by participants through discussions about the content of the workshop with
family, friends, and othersin the individua’ s social network, and whether individuals who themselves did
not attend NCEP activities nevertheless may have undergone changes in their democratic orientations as a
result of discussing workshop or other NCEP activities with others. The mgjor results from these analyses
were as follows (see Chapter V):

There were generally few differences in the effects of the Programme related to specific demographic
categories. NCEP activities affected both women and men, old and young, those from lower and high
socio-economic strata, and individuas from different religious groups in mostly similar ways.

When differences across groups did exist, it was usually the case that individuas from less dominant
socia groups exhibited greater change from NCEP exposure than individuas from more dominant
social strata. In this way the NCEP helped to equalize the pre-existing differences in democratic
orientations between many of these groups.

Individuas who were members of the implementing CSOs or of secondary groups that were invited
to NCEP workshops consistently showed stronger effects from the sessions than did non-group
members.

Post-workshop discussions with others were crucia in amplifying and enhancing the impact of the
sessions. Participants who spoke with others about their workshop experiences increased on most
democratic orientations more so than did other participants. Even more importantly, individuals who
were spoken to by participants in NCEP workshops spoke showed substantially more change than
individuals who were not spoken to by others who had attended NCEP activities.

The National Survey data were used to estimate the proportion of all Kenyan citizens who were exposed
to NCEP activities, and whether participants in NCEP activities were representative of al socio-economic
strata in Kenyan society. We also assessed whether NCEP training in general was conducted in the ways
that we have identified as those most conducive to program impact. The magor results from these analyses
are (see Chapter VI):

MS] v
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NCEP activities reached an estimated 16-17% of the Kenyan population, though this is somewhat
higher than estimates obtained through analysis of the Technical Assistance Team's activities
database.

Participation in NCEP activities was somewhat skewed in terms of the socio-economic status of the
participants; we attribute this mainly to the fact that civic education tends to be conducted through
existing CSOs, and individuals in lower socid dtrata are less likely to be active within civil society
organizations,

Many individuals who attended NCEP activities were not trained with the kind of frequency, or
teaching methods most conducive to greater impact. For example, 39% of individuals exposed to any
workshops attended only one, with another 29% attending two, yielding atotal of 68% of the
workshop participantsin the “low frequency” category. Similarly, less than half were trained with
many participatory teaching methods, and less than half perceived their instructors to be of the
highest quality;

There were likely to have been significant “secondary” effects of the NCEP program throughout the
past year. Over 85% of individuals who were trained in NCEP workshops spoke about their own
workshop experiences with at least three other individuals about their own experiences, and over 50%
of al individuals had at least three people speak to them about the others' workshop experiences.
However, the number of non-workshop participants who spoketo at |east three otherswho did attend
workshops was only 15%, indicating that most of the post-workshop discussions took place among
individuals who themselves had been trained in NCEP activities.

The focus group discussions with workshop participants and facilitators reinforced many of the key
findings of the report, as well as provided important additiona insghts. New findings from this
component of the project were (see Chapter VII):

Participants reported that the workshops increased their sense of awareness of their rights as
individuals against the powers of state authority.

Participants increased their awareness of the vote as areflection of their individual preferences, as
opposed to those of their family, ethnic group or region.

Musdlim participants reported increases in their sense of inclusion in Kenyan politics and society.

Participants made numerous suggestions to improve workshops and other civic education activitiesin
the future. Workshops should be longer in duration, with more resources devoted to planning the
workshops, to training the facilitators, to recruiting facilitators who spoke local languages, to
providing inducements to reduce the costs for workshop attendees, and to providing participants with
materials to discuss with others after the workshops were completed.

Musdlim participants recommended that Imams be more integrated into the civic education processin
their communities

Our overdl conclusion is that the NCEP program had a positive impact, with some important

qualifications. The findings suggest that NCEP activities were effective in changing many important
democratic orientations, values, and behaviors; coupled with the findings from assessmentsin other
countries, there can now be little doubt that civic education can be an important instrument for democratic
change. At the same time, the Kenyan results suggest that the effects of civic education are largely
dependent on the amount and the duration of the individua’s exposure to workshops and other activities,

on the instructional methods used, and on the degree to which participants engage in discussion about
democracy issues after their direct exposure to civic education messages. In actua practice, large numbers
of individuals were not trained in ways that were most conducive to program impact, and to this extent,

the Programme’ s effects were more limited than they could — and perhaps should — have been.

MS] vi
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RECOMMENDATIONS

Based on these findings, we propose the following recommendations for the design and implementation
of future civic education in Kenya, and by extension, in other devel oping democracies:

Programs should focus on the specific democratic orientations where civic education is both needed
and can redligtically be expected to achieve significant impact.

Programs must be implemented in ways that ensure sustained, multiple exposures to civic education
messages.
Civic Education training must make frequent use of active, participatory teaching methods.

Training of civic education trainers is aso important, as trainers may sometimes produce positive or
negative changes in democratic orientations,

Greater efforts should be made to target individuals in lower socio-economic strata, while
maintaining the generally group-based focus of Kenyan civic education.

Programs should emphasi ze post-workshop discussions by participants, especialy with individuas
outside of their immediate social network.

MS] vii
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l. INTRODUCTION: THE KENYA CIVIC EDUCATION IMPACT STUDY

A. Study Objective

This document reports the results of the Kenya Civic Education Impact Study, a study funded by
USAID/Kenya that assesses the effectiveness of the Kenya National Civic Education Programme (NCEP)
in promoting democratic vaues, awareness, and engagement in the constitutional review process among
ordinary Kenyan citizens. The NCEP was a coordinated effort by four consortia of Kenyan Civil Society
Organizations (CSOs) to “equip...citizens with relevant knowledge to contribute to and participate
actively and meaningfully in the [country’s] socio-economic, politica, and devel opment process’
(Programme Document, NCEP, 2000). Since late 2001, the member organizations of the NCEP
conducted workshops, community forums, theater and drama presentations, and other public events
throughout Kenya as means of raising democratic awareness, promoting democratic values, and engaging
citizens in the ongoing review of the Kenyan constitution. The Programme was completed before the
Kenyan nationa elections that took place on December 27, 2002. As part of its contribution to the overdll
NCEP effort, USAID/Kenya commissioned Management Systems Internationa (MSl) to evaluate
whether the workshops and other forums have achieved their stated goal's, assess when and how civic
education produced the greatest impact, and develop recommendations on how civic education programs
can best be designed in the future to promote democratic knowledge and engagement in the political
process.

The Kenya National Civic Education Impact Study represents a critical aspect of the NCEP s overall
monitoring and evauation effort — the assessment of the effects of workshops and other NCEP events on
the attitudes, values, perceptions, and behaviors of ordinary Kenyan citizens. Other aspects of the NCEP
monitoring and evaluation, also supported in part by USAID, have focused on the organization of the
program, its success in implementing workshops and other activities, the effects of the program on the
CSOs involved and on Kenyan civil society in general.* The Technical Assistance Team also conducted
aninitid Basdine Survey of the national Kenyan population in Spring 2001 that provided important
information about the political and socia context within which the NCEP activities would take place. The
Impact Study reported here, however, represents the sole mechanism for ng the effect of the
program on the individuals who were exposed to NCEP activities — how their behaviors, knowledge and
beliefs have changed as aresult of that exposure. Thisinformation is crucia in evaluating the overall
impact of the program in promoting citizen input into the congtitutional review process and in furthering
democratic reform and consolidation in Kenya.

B. Significance of the M ethodological Approaches Used

Kenyais the fourth country where USAID-sponsored Impact Assessments of civic education have been
conducted. The Kenya study follows assessments in the Dominican Republic and Poland in 1997, and
South Africain 1999. The current assessment builds on those conducted in the previous countriesin
important ways, notably in the development of the questionnaire and in the sampling strategies that were
employed. But the assessment in Kenya has several crucia features that alow substantially more
definitive conclusions regarding program impact than was possible previously. Most importantly, a magjor
portion of the assessment consists of interviews conducted with individuals before and after they have
attended civic education workshops, so that the potential changes associated with civic education can be
observed directly. In the three previous countries, interviews were limited to individuals only after they

! See Markus Brunner, Thomas Oyieke, and Max Mmuya, Systems Evaluation of the National Civic Education
Programme (NCEP), submitted by BiRD GmbH Germany, and Matrix Devel opment Consultants, Kenya, USAID
Purchase Order No. 623-0-00-02-00088-00, October 2002.

MS] 1
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had been trained in democracy and human rights workshops in the past, making it impossible — despite
sophidticated efforts at satistical control — to rule out completely the hypothesis that individuals were
already more “democratic” before they attended civic education activities. In the Kenyan assessment, we
completed interviews with approximately 3600 individuas, half of whom were interviewed before they
were to attend one of 181 selected NCEP workshops, and half of whom were to serve as part of the
“control group” who were not exposed to a civic education “treatment.” We then interviewed on a
random basis 2301 of these same individuals again some months later after the NCEP was completed. We
can therefore determine with great certainty the changes in democratic orientations, behavior, and
congtitutional awareness over time among individuals who attended NCEP civic education workshops,

and assess whether these changes were significantly greater than the changes among individuals who
were not exposed to civic education messages.

Second, previous assessments have been hampered by the fact that the civic education “treatments’
themselves have varied widely among the implementing CSOs. As some workshops have addressed
voting education, some women'’s rights, and some local community problem-solving, it has been difficult

to determine whether observed effects have been due to different content areas, different implementation
strategies, or the different conditions under which the workshops have taken place. In Kenya, these
problems for ng civic education impact are much more tractable. First, the treatment itself has been
standardized to a much greater extent than in other countries. The implementing CSOs in Kenya, in
collaboration with donor organizations, outside experts, and consultants, spent nearly two years

deveoping a common curriculum for the overall NCEP initiative. The curriculum is contained in the book
Making Informed Choices: A Handbook for Civic Education, and in the supplemental teaching manual
that was published by the four consortia of the participating CSOs. The curriculum, of course, was
modified and adapted to some degree for each workshop, depending on the particular context in which the
activity took place, but the core of the curriculum was designed to be relatively similar for al civic
education participants.

Third, the rigorous monitoring and control of the NCEP by the Programme’'s Technical Assistance Team
has enabled us to ascertain many important details about the specific workshops and other activities that
we examine in this study. The implementing CSOs were required to provide information about the
workshop’s primary topic, duration, target audience, and other aspects of the event’s organization. We
used this “objective’ information to assess how these factors influenced individual participants. Thus we
have much more information at our disposal than has been the case in previous impact assessments — we
have knowledge of individuas' orientations before and after their exposure to civic education, and we
have more knowledge of the precise nature of their civic education “treatment.” Taken together, these
features of the Kenyan assessment make it the most sophisticated and comprehensive assessment of the
effects of civic education that has been possible to this point.?

B. Study Components

The Impact Study consists of three separate, though related components. As discussed above, the primary
component involves interviews with a sample of Kenyan citizens before and after they attend NCEP
workshops, with quantitative comparisons of their knowledge, attitudes and engagement with a control

2 The previous assessments are described in Christopher A. Sabatini, Gwendolyn G. Bevis, and Steven E. Finkel,
The Impact of Civic Education Programs on Political Participation and Democratic Attitudes, Report prepared for
USAID Contract No. AEP-5468-1-00-6012-00, Delivery Order No. 5, Washington, D.C.: Management Systems
International, February 2, 1998; and Steven E. Finkel and Sheryl Stumbras, Civic Education in South Africa: The
Impact of Adult and School Programs on Democratic Attitudes and Participation, Report prepared for USAID
Contract No. AEP-1-00-96-90012-00, Task Order No. 10, Washington D.C.: Management Systems I nternational,
February 7, 2000.
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sample of Kenyan citizens who did not attend NCEP workshops (the “ Pre-Post” component). The second
component consists of interviews with anational sample of 1761 Kenyan citizens after the NCEP
program was completed (the “National Survey” component), in order to determine country-wide trendsin
democratic orientations, and the extent to which individuals overal were exposed to a variety of NCEP
activities, including democracy workshops, theatre presentations, puppet shows, and public lectures and
other events. This portion of the study was necessary to provide accurate information about Kenyan
public opinion and NCEP exposure as a whole, as opposed to the more limited sample of individuas who
attended the 181 workshops that we examine in the Pre-Post component. The third component consists of
six qualitative focus group discussions with individuals who attended NCEP workshops, in order to
uncover potential effects of civic education that may be more nuanced or otherwise more difficult to
determine from the quantitative analyses (the “Focus Group” component). These components are
summarized in the table below.

TableI-1. Components of the Kenyan National Civic Education Impact Study

1. Pre-Post Workshop Interviews with 2,301 individuals before and after NCEP workshops on
Component democracy, nationhood, constitutionalism, and governance. Half of the
interviews with individuals who attended one of 181 NCEP workshopsin
February-April 2002, half with similar individuals who did not attend.

Follow-up interviews conducted in two waves: one in November 2002, the
other in April 2003.

2. National Survey Component Interviewswith 1,761 randomly selected individuals throughout Kenya.
Interviews conducted in two waves. one in December 2002 and the other in
May 2003.

3. Focus Group Component Six small group discussions with participants and facilitators of workshops

conducted through each of the four NCEP consortia

The Pre-Post Workshop component was completed between February 2002 and April 2003. Research
International, the Nairobi-based survey company contracted by MSI to conduct the personal interviews,
interviewed 3,619 individuals throughout Kenya between February and April 2002, half with individuas
before they were to attend one of 181 NCEP workshops, and haf with individuas in the surrounding
communities who did not attend the workshops. These 3,619 interviews congtituted the “Pre” phase of the
“Pre-Post” study component. A report on the pre-test phase of the project, including a description of the
procedures through which the interviews were conducted, and basic findings from the initial interviews,
including demographic and political comparisons of the workshop participants and control group samples
and the overall contours of both groups' orientations towards democracy and the Kenyan constitutional
review process a the outset of the NCEP program, was submitted to USAID in August 2002.°

The “Post” phase of the “Pre-Post” study component was completed in two separate waves of interviews
between November 2002 and April 2003. Research International re-interviewed 1,787 individuas from
theinitid pre-test sample between October 25 and November 24, 2002, with interviews conducted with
901 workshop attendees and 886 members of the initial control group. Thus, individuas in this wave of

the study were interviewed between 6 and 9 months after the NCEP workshop took place. Interviews
were subsequently conducted with an additional 514 individuas from the initia pre-test sample between
March 28 and April 9, 2003, with interviews conducted with 261 workshop attendees and 253 members

of theinitid control group. Individuasin this wave of the study were interviewed between 12 and 15
months after the 2002 NCEP workshop took place. This design thus enables us to determine the extent to
which NCEP workshop exposure had effects on democratic orientations in both the short and longer

3 Kenya National Civic Education Impact Study: Report on Pre-Test, Steven E. Finkel with the assistance of Paul
Mbatiaand David L euthold, Report prepared for USAID-Nairobi, Contract No.. AEP-1-00-00-000180-00, Task
Order #3806, Management Systems International, August 13, 2002.
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terms, as well as the extent to which the attitudes and behaviors of the NCEP workshop attendees and the
control group may have changed in different ways in response to the changes in the Kenyan political
leadership after the December 2002 elections.

The “Nationa Survey” component of the study was designed to complement the Pre-Post data collection.
Immediately upon completing the initial Post-test interviews in November 2002, Research International
conducted interviews with a nationad random sample of 1260 individuals. These interviews were all
completed before the December 27, 2002 national elections. A separate national sample of 501 randomly
selected interviews was conducted in May 2003, after the final data collection from the Post-Test phase
was completed. The national survey portion of the study had severd goals. First, it was designed
explicitly to enable comparisons to be made with the NCEP Basdline Survey that was conducted in
February-March 2001, also by Research Internationa under the auspices of the NCEP Technical
Assistance Team.* That is, the results of the national sample may be compared with smilar questions
asked on the Basdline Survey in order to determine how Kenyan public opinion as a whole has changed
during the NCEP period. The national sample was aso designed to provide information regarding the
overal levels of exposure of the Kenyan population to NCEP workshops, as well as other NCEP activities
such as theatre presentations, puppet shows, and public lectures. In addition, this sample provides
information on the extent to which individuals who attended NCEP activities may have spoken about
democracy and congtitutional reform issue to family, friends, and others in their social networks and
communities. Thus the Nationa Survey and the Pre-Post surveys each provide important information
regarding the NCEP program and its effects on Kenyan democratic and constitutional orientations.

The Focus Group component was conducted between August and October 2003. Research International
worked with representatives of each of the four NCEP consortia to organize discussion with 8-12
individuals who had attended workshops during the time span of the Programme. The discussions with
CRECO and ECEP participants were held in Nairobi on 13 August, the discussion with participantsin
GENDER workshops was held in Uyugis (Nyanza) on 15 August, and the discussion with CEDMAC
participants was held in Mombassa on 30 September. Representatives from ECEP and CEDMAC also
made facilitators of their workshops available to us for separate focus group discussions, and these
sessions were held on 13 August and 7 October respectively. The primary goals of the focus groups were
to explore participants experiences with civic education during the NCEP period, to assess how the civic
education may have affected them in ways that could not be adequately captured through the quantitative
survey data, and to elicit suggestions for how they believe civic education may best be focused and
implemented in the future in order to further the process of democratization in Kenya.

C. Organization of the Report

The report begins with a discussion of the framework and methodology used for assessing the effects of
NCEP activities. We discuss the orientations that we examine among NCEP participants and the control
group, including attitudes about the Kenyan congtitution and constitutional review process, aswell as
more general democratic attitudes, values, and behaviors. Next we describe the implementation of the
Pre-Post workshop component of the study, focusing particularly on the process through which
individuals interviewed in February-April 2002 were contacted and re-interviewed in the post-test phase.
Then we describe the sampling design and implementation of the Nationa Survey study component.
Findly, we provide a description of the questionnaire, and the items used to measure democratic attitudes
and other orientations in both the Pre-Post and National Survey components.

* For more information about the Baseline Study, see Kenya: State of the Nation— A Report on the Baseline Survey,
July 2001, report prepared by Strategy and Tactics, Inc. for the Technical Assistance Team of the NCEP.
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In the following chapters, we present the substantive findings from the study. In Chapter 111, we focus on
the basic question of NCEP s impact on the individual’ s democratic orientations. We analyze the impact
of NCEP workshops and other activities on individuals attitudes and opinions regarding the Constitution
and the constitutiona review, and orientations towards a series of important democratic values, beliefs,
and behaviors. For each orientation, we examine the impact of workshop participation as well as
participation in other NCEP activities and compare the magnitude of these effects.

In chapter 1V we identify the conditions under which NCEP civic education produced alarger or smdler
impact. We focus in this chapter on a number of workshop-specific factors that potentialy affect the
impact that the NCEP civic education activities had on the individua, including the number of workshops
and other activities that the individua attended, how far in the past the workshop experiences took place,
the content areas that were covered, the methods of instruction that were employed, the ways that
workshop members were recruited to participate, and the teaching qualities of the workshop leaders.

In chapter V, we focus on whether civic education had greater impact on certain kinds of individuals, that
is, we analyze whether NCEP civic education was more effective for men or for women, older or younger
individuds, rurd or urban individuas, those of higher or lower socio-economic status, and those with
specific religious orientations. We then turn to the impact of socia and group influence on the civic
education process, focusing on whether NCEP activities had larger effects on individuals with higher
levels of prior involvement in civil society. Finally, we anadyze what may be termed the “secondary
effects’ of NCEP civic education, or the extent to which the effects of the workshops were amplified
through discussions by workshop participants with family, friends, and othersin the individud’ s social
network, and whether individuals who themselves did not attend NCEP activities nevertheless may have
changed their democratic orientations as a result of discussing workshop or other NCEP activities with
others.

In chapter VI we present the findings of the National Survey component concerning the extent of
exposure of individuas throughout the country to NCEP civic education activities. We assess the
proportion of the population that attended NCEP workshops, drama presentations, and other public
events,; the number of activities that the typica individua attended, how the activity rates may have
varied by the individua’ s socio-economic status, and the extent to which individuas who were exposed
to NCEP workshops discussed the issues raised in the workshop with family, friends, and othersin their
social networks. These resuits provide descriptive information about the reach of the NCEP program, as
well as information about the extent to which individuas in general were trained in the ways that earlier
chapters identified as those most likely to bring about positive impacts.

In chapter VII we present the findings of the Focus Group component of the study. We discuss what
participants say were the most important things they learned in the NCEP workshops, including some
orientations that were not included in the study’ s quantitative components. We then present a variety of
suggestions that were made by participants for improving civic education in the future, many of which
reinforce the results from previous chapters. In this chapter, we a so devote attention to civic education in
the Muslim community conducted by CEDMAC, as Mudim respondents were underrepresented in other
components of the study. In chapter VIII, we summarize the study’ s findings and discuss the implications
of the results for the future of civic education programs in Kenya, providing genera recommendations for
improving the design and implementation of civic education programs in Kenya and in other developing
democracies.
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I[I. STuDY FRAMEWORK AND METHODOLOGY

A. A Framework for Analyzing the Effects of the NCEP

The Kenyan Nationa Civic Education Programme was an ambitious, countrywide effort of coordinated
civic education in order to promote democratic values, awareness, and engagement in politics and the
constituti ongl review process among ordinary Kenyan citizens. As stated in the NCEP' s Programme
Document:

The aim of this programme is to promote general awareness of democratic principles, the
practice of good governance, the rule of law, and constitutionalism. Through promoting
awareness of these fundamentals, the Programme seeks to contribute to the consolidation
of amature political culture in Kenya, where groups and individuas are not only aware

of their rights and obligations but are also able to advocate their positions.

The Programme thus aimed to develop among ordinary citizens those skills, vaues, dispostions, and

levels of knowledge and awareness that support democratic political processes and lead to more effective
participation. An assessment of the Programme’ s impact, therefore, should focus on these specific
orientations and how they have changed as a result of program participation. Further, the assessment
should examine the conditions under which program participation leads to more or less impact on
individuass, the kinds of workshops and other events that lead to greater impact, and the kinds of
individuals who are mogt likely to respond to the messages of the workshops and other Programme
activities. The objective of this study, then, is to determine whether the NCEP was successful in changing
these democratic orientations, and if so, which ones, under what conditions, and for which kinds of
individuas.

The orientations that the Programme sought to influence — awareness, civic skills, support for democratic
values and politica participation — are well known to political scientists as precisely those aspects of
public opinion that are most important for the devel opment and consolidation of democratic political
culture.” They have been researched extensively in both established and emerging democratic systems for
over fifty years, and hence we have a good ded of knowledge of exactly how these orientations should be
conceptualized and measured. At the same time, the NCEP was grounded in the specific Kenyan political
context, most importartly the context of the ongoing review of the Kenyan constitution and the run-up to
the national elections of December 2002. This context was taken into account in the design and
conceptualization of the study, as well asin the specific indicators that were devel oped.

We describe briefly the specific orientations that were examined in the Impact Study as well as our
method of determining the secondary impacts of the NCEP educational activities.

1 Civic Competence

The first set of orientations encompasses the individua’s degree of “civic competence,” or the extent to
which the individua has the knowledge and personal capabilities to influence the political process. Thisis
reflected in official NCEP goals, such as “increased civic awareness and improved comprehension of
civic issues.”” We expect exposure to NCEP activities to influence the individual’ s basic knowledge of
the political system, how democracy works, the structure of the political system, and basic information

® Programme Document, National Civic Education Programme, Final Draft, 4 December 2000, p.4.

6 See, for example, Larry Diamond, Devel oping Democracy: Towards Consolidation (Baltimore: Johns Hopkins
University Press, 1999), and Gabriel Almond and Sidney Verba, The Civic Culture (Princeton: Princeton University
Press, 1963).

" Programme Document, National Civic Education Programme, Final Draft, 4 December 2000, Annex B.
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about politica parties and politicians. Given the importance of “congtitutionaism” to the Kenyan NCEP,
we may also expect the exposure to civic education to lead to increased awareness of the congtitution and
its contents, as well an awareness of the reform process and specific proposals discussed as part of the
Kenyan congtitutional review process.

Civic education may aso be expected to influence what are known as “civic skills,” abilities such as
public speaking, problem-solving, working in groups, and the like, that enable individuals to participate
more effectively in groups and in the political process more generally.® Even more specifically, NCEP
activities should influence the individua’ s sense of politica efficacy, or the extent to which individuas
believe that they can have influence in the political system and that the system is responsive to attempts
by individuals to exert that influence. Such perceptions of efficacy are critical in determining individual
participation in politics, as a systemic factor efficacy is important in holding elites accountable to

ordinary citizens, as elected officials are thought to be more responsive to public pressures when they
believe that citizens fedl efficacious and may take future collective actions to further their interests. Thus
the “civic competence” cluster of orientations that we examined is:

Awareness about the Kenyan constitution and the constitutional review process
Knowledge about the palitical system, ingtitutions and incumbents

Possession of skills that facilitate democratic participation

Sense of efficacy that individuals can influence the political process.

2. Palitical Engagement

Aside from promoting knowledge, politica awareness, and civic skills, we anticipate that NCEP civic
education resultsin individuals having a higher level of engagement with the political system. This
includes firgt the individud’ s psychol ogical engagement with palitics, or the level of interest the
individua hasin kegping up with politics, and the extent to which the individua follow politics and
political eventsin the mass media. Moreover, as noted above, civic education attempts to encourage
individuas to become actively engaged in democratic political life. We thus focus on the extent to which
individuas who receive NCEP training are more likely as aresult to take part in a series of democratic
political behaviors ranging from loca level participation, contact with local and nationa authorities,
electora participation and peaceful protests and demonstrations.” Therefore, cluster of “engagement”
orientations that we examine covers.

Interest in politics
Attentiveness to poalitics in the mass media
Democrétic political participation

3. Democratic Values

The final set of orientations encompasses the individua’ s adherence to a general set of important
democratic values and norms. The goal of changing democratic valuesis found throughout the NCEP
Programme Document, as noted in the introductory text above, as well asin the stated goals found
elsawhere of “enhancing a culture of congtitutionalism” and developing “ deeper appreciation for
democratic values.” What precise democratic values, however, should NCEP exposure be expected to

8 See Sidney Verba, Kay Lehman Schlozman, and Henry Brady, Voice and Equality (Cambridge: Harvard
University Press, 1995).

® We define democratic political participation as “legal acts by private citizens that are more or less directly aimed at
influencing the selection of government personnel and/or the actionsthey take.” See Sidney Verba, Norman Nie,
and Jae-On Kim, Participation and Political Equality: A Seven Nation Comparison (Cambridge: Cambridge
University Press).
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change? Political scientist James Gibson and his colleagues provide a useful description of the
“democratic citizen” as someone who

...believesin individud liberty and who is politicaly tolerant, who holds a certain amount
of distrust of political authority but at the same time is trustful of fellow citizens, who is
obedient but nonetheless willing to assert rights against the state, who views the state as
constrained by legality, and who supports basic democratic ingtitutions and processes.™

Thus, the democratic citizen is one who adheres to the principles inherent in democracy — competitive
elections with mgority rule, politica equality, inclusive politica participation, civic liberties and

protection of the rights of minorities— and iswilling to apply these principlesin practice. Individuas
should support democratic procedures, be willing to extend procedurd liberties even to their political
opponents, support the view that governments cannot encroach on certain areas of individua and human
rights, and provide some degree of support toward existing democratic ingtitutions, though not without a
heathy skepticism and willingness to hold elites to account. Individuals should aso adhere to vaues that
support al citizens politica and socid equaity, and develop a sense of collective identification with
other Kenyans, even those outside their immediate social network or ethnic group. Findly, the
consolidation of democratic culture is facilitated when individuals prefer democracy againgt all possible
Ia_lll'ierlrlative forms of government, such as a return to authoritarian rule, military governments, and the
ike.

As aresult, we examined the following specific orientations in the cluster of democratic values:

Political tolerance

Support for the rule of law

Ingtitutional trust

Sociad trust and adherence to supportive social vaues of equality and nationd identity
Support for democracy as a form of government against aternative political systems

We are confident that these orientations reflect well the specific goals of the NCEP in terms of developing
democratic attitudes and values among ordinary Kenyans. They aso reflect well the views of political
scientists regarding the dispositions that are most appropriate for the degpening and consolidation of
democratic political culture in developing political systems.

As noted above, the assessment of the effects of the NCEP involves not only determining what impacts it
had, but also determining the conditions under which the workshops and other activities were more
effective. We investigate the following e issues by focusing on severa dimensions of the individud’s
experience with the NCEP.

Frequency of NCEP Exposure. Did theindividual attend one or two workshops or training sessions,
or was the exposure to civic education more extensive?

10 James Gibson, Raymond Duch and Kent Tedin, “Democratic Values and the Transformation of the Soviet
Union,” Journal of Poalitics 54 (1992), p. 338.

1 For more on the values thought necessary for democratic consolidation, see Richard Rose, William Mishler and
Christian Haerpfer, Democracy and Its Alternatives. Understanding Post-Soviet Societies (Baltimore: The Johns
Hopkins University, 1998); Robert Putnam, Making Democracy Work (Princeton: Princeton University Press, 1994);
Steven E. Finkel, Lee Sigelman, and Stan Humphries, “ Democratic Values and Political Tolerance,” Chapter 5in

John P. Robinson, Philip R. Shaver, and Lawrence S. Wrightman, Measures of Political Attitudes (San Diego:
Academic Press.)
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Duration of Workshops Attended: Did the workshops last for only afew hours, or were they more
intensive full-day or longer sessons?

Recency of Training: Were the workshops that the individual attended held recently, or did they take
place in the more distant past? Did any immediate effects of NCEP exposure “fade out” over time?
Training Methodol ogies. Were the methods used in the workshop training more active and
participatory, or were they more passive in nature? Were individuals encouraged to express their
opinions and participate in games, smulations, role playing, mock eections, and the like, or were

they exposed solely to lectures and presented with materia with little interaction with the instructors?
Trainer Quality. Did individuas believe that the trainers who conducted the civic education were
knowledgeable, interesting, likeable, and competent?

Organizational and Recruitment Strategy: Did the implementing CSO for the workshop organize the
activity through aloca CSO, through community elders or opinion leaders, or viaardigious
gathering? Were any of these organization strategies for implementation associated with greater
impact on the participants?

Each of the above factorsis likely to condition the effects of NCEP civic education on the individua. We
expect individuas who receive more intensive exposure to civic education, exposure to more
participatory teaching methodologies, and training by high quality instructors to be more likely to absorb
and act on the messages imparted in civic education training.

Findly, NCEP civic education activities may have indirectly impacted others through the discussions they
stimulated within an individual’s social network. These types of effects are characterized as the
“secondary effects’ of the NCEP, as they may occur after the workshops or other activities may have
aready exerted their “primary” effects on the participants themselves. Secondary effects of civic
education may occur in two possible ways: 1) workshop participants may discuss democracy or
congtitutional issues with others, thereby amplifying in their own minds the messages that they may have
learned in the workshops; and 2) individuals who did not attend workshops may have discussed
democracy-related topics with individuals who did, thereby becoming exposed to the messages conveyed
in the workshops indirectly.

These kinds of secondary effects of civic education have never before been included in any civic
education impact assessment. This represents another strength of the Kenyan study, as previous
assessments may have underestimated the overall impact of civic education by focusing solely on
“primary” or direct impact on the participants. Moreover, in discussions with donors and implementing
CSOs, it is clear that some of the impetus for funding and conducting civic education is precisely because
of their belief in both the primary and secondary effects of these activities. All of these direct and indirect
effects of NCEP activities will therefore be tested in the analyses below.

B. Methodology for the Pre-Post Workshop Study Component

1 Post-Workshop Sampling Procedures and Selection of Respondents

As described in the August 2002 Kenya Civic Education Impact Study: Report on Pre-Test, the pre-test
interviews in February-April 2002 produced an overall sample of 3619 respondents, haf with individuals
before they were to attend one of 181 NCEP workshops throughout the country (the “workshop sample’),
and half with smilar individuds in the surrounding communities who did not attend the workshops (the
“control group”). The procedures used for sampling workshops and sel ecting respondents in both the
workshop sample and control groups were described in Section |1 of the previous report, which is

included here as Appendix A. The workshop sample was designed to provide information concerning
individuals who were to be trained in a variety of workshops sponsored by a cross-section of the
participating CSOs in the NCEP. The control group sample was designed to provide information on
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demographically smilar individuas from the surrounding communities who did not attend the given
workshop. As discussed more fully in the initial, the pre-workshop sample included individuastrained in
workshops sponsored by 26 different CSOs throughout seven of Kenya's eight provinces. The control
group respondents, moreover, closaly matched the treatment group on the relevant demographic factors —
age, education, gender, and place of residence — that were specified in the study design.

In October 2002, Dr. Finkel and Dr. David Leuthold of the University of Missouri returned to Nairobi to
brief USAID, the Donor Steering Committee, and representatives of the NCEP and the Technica
Assistance Team on the results of the pre-workshop interviews. During that trip, procedures for the post-
workshop interviews were developed in consultation with Dr. Paul Mbatia of the University of Nairobi
and with members of the project team at Research International (RI). The procedures were designed to
further several important objectives: 1) to ensure that the post-workshop respondents were precisely the
same individuals who were interviewed in the pre-workshop phase; 2) to maximize the overal number of
post-workshop interviews, subject to budgetary constraints; 3) to maximize the response rate for the post-
workshop interviews, that is, to ensure that as many of the pre-workshop respondents as possible were
successfully re-interviewed; and 4) to minimize the potentia bias from what is known as “pand attrition,”
or the tendency for certain kinds of kinds of individuals with potentialy different political, demographic
and attitudinal characteristics to drop out of follow-up studies because of difficulty in locating them or in
obtaining their consent to be re-interviewed.

We first randomly selected 136 of the 181 workshops, with 2700 potentia respondents, to be covered in
the November 2002 phase of the post-test, with the remaining 45 workshops (900 potentia respondents)
allocated for the March-April 2003 second post-workshop phase. Then, we devel oped the specific
procedures for selecting respondents from among the workshop and control groups within each of the
workshop samples. Based on our projection of a 50% re-interview rate, we required the Research
International interview team to complete interviews with at least 12 of the 20 respondentsin each
workshop sample, with at least 10 of those interviews consisting of 5 pairs of workshop individuals and
their specific match in the control group. We instructed the interview teams to conduct the initial
interviews with individua's whose pre-workshop identification number ended in the digits 2,3,4,5,7,8 —
this provided the interviewer with 14 potential respondents. If the requisite interviews could not be
completed after five attempts at contacting these individualss, the interviewer was instructed to contact
respondents whose identification number ended in *6’, followed by numbers ending in ‘1’, and finaly
numbers ending in ‘9.’ In this way arigorous effort was made to ensure that the resultant post-workshop
sample would be arandom and representative sub-sample of theinitia pre-workshop respondents, and
not consist only of the 12 most easily accessible individuas from the pre-workshop sample.

During the interview process, field supervisors were required to keep detailed records of the number of
contacts that were made with designated respondents, and to make additional assignments to their
interviewers as needed to reach the given quotas. The study managers at Research International, in
addition, kept track of the number of workshops where the initial 14 respondents were not sufficient to
reach the quotas, and were instructed to notify Finkel and Leuthold if more than 25% of the workshops
needed respondents 17 and 18 to reach the quotas, and if more than 10% of the workshops needed
respondents 19 and 20. Research International recorded the final dispensation of each pre-workshop
interview, that is, whether they were designated to be contacted or not in the post-test, whether or not the
re-interview was successfully completed, and if not, the reason that the respondent was not re-interviewed
(e.g., they had moved, or refused to be interviewed). Finally, the data entry team at RI checked a series of
demographic characteristics of the post-workshop respondents — their age, educationa status, ethnic
group, religion, type of roof on house, family income, and sex — against the same characteristics that were
recorded on their pre-workshop questionnaire. If two or more of these characteristics differed from their
pre-workshop value, the questionnaire was returned to the field supervisor in order to investigate the
source of these discrepancies and for corrective action to be taken.
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Intensive training sessions for the RI supervisors and interviewers were conducted by Drs. Leuthold,
Finkel and Mbatia in late October 2002 in Nairobi and Kisumu. Following these sessions, fieldwork for
the first 136 workshop samples began on October 25, with the final interviews being completed on
November 24, 2002. In March 2003, the process was repeated for the remaining 45 workshop samples,
with the field period lasting from March 28 until April 9, 2003.

2. Comparison of the Pre and Post Workshop Samples

The post-workshop data collection was highly successful in achieving the objectives outlined above. We
were able to re-interview atota of 2,301 respondents, 501 more than our initid projections. In addition,
the procedures described above worked nearly perfectly to ensure that these respondents represented an
unbiased subset of the initial pre-test. The post-workshop sample was an accurate representation of the
pre-workshop sample in terms of the CSOs covered, the regions and types of communities represented,
the distribution of workshop and control group individuas, and the demographic profile of the
respondents.

Re-interview Rate. The response rate for the post-workshop data collection was very high, as shown in
the following table:

Tablell-1. Re-Interview Rate For The Post-Workshop Data Collection

Number of Number of Pre-
Eligible Pre- Workshop Number of
Post-Wor kshop Data Workshop Respondents Successful Re- Overall
Collection Period Respondents Contacted interviews Re-interview Rate
November-December 2002 2719 2009 1787 88.9%
March-April 2003 900 602 514 85.4%
Total 3619 2611 2301 88.1%

As can be seen, it was necessary to contact only 2,611 of the initid 3619 (or 72.3%) respondents in order
to achieve the requisite sample quotas. Of these 2611 individuals, moreover, successful interviews were
completed with 2,301 respondents, for an overdl re-interview rate of all individuals of 88.1%. The rate of
88.1% is extremdy high in comparison to many follow-up studies conducted in the United States and
Europe, where rates in the 70% range are often registered, and rates of 50% are sometimes considered
acceptable. The rate achieved in this study is no doubt the product of a number of favorable factors. the
rigorous procedures that were implemented to ensure a high degree of success, the relatively low levels of
residentia mobility over time in the Kenyan population, and the willingness of Kenyan respondents to
discuss their views about democracy and the constitution a second time with a trusted and competent
interviewer.

There was no bias in the re-interview rates between individua s who attended the NCEP workshops and
the matched control group individuals. Table 11-2 shows that the proportion of individualsin the

workshop sample and control sample was amost exactly 50% in both the pre and post workshop phases.*?
Thus, it proved no more difficult to relocate and re-interview individuals in the workshop sample than
individuals in the control group, despite the fact that the pre-workshop interviews for the workshop

sample often took place at the workshop site and not at the respondent’ s home. This aso indicates that the

12 The recontact rate for both groups was also nearly identical, at 71.4% and 72.9% respectively.
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procedures that were instituted to locate and verify the post-workshop respondents worked extremely
well.*?

Tablell-2. Total Workshop And Control Group Respondents, Pre And Post Wor kshop
Samples

February-April March-April
2002 Pre- November/December 2003 Post- Total Post-
Group Workshop 2002 Post-Workshop Workshop Workshop
Workshop Sample 1832 (50.6%0) 901 (50.4%) 261 (50.8%) 1162 (50.5%)
Control Group 1787 (49.4%) 886 (49.6%) 253 (49.2%) 1139 (49.5%)
Total 3619 1787 514 2301

CSO Coverage. The post-workshop sample broadly reflected the pre-workshop sample in terms of the 26
CSOs that sponsored the 181 NCEP workshops in the study. As Table 11-2 indicates, the proportion of
pre-workshop respondents who were re-interviewed was in the 60-70% range for 25 of the 26 CSOs.
Given an overdl re-interview rate was 63.6% (as successful re-interviews were conducted with 2,301 of
the 3,619 pre-workshop respondents), these figures indicate that the post-workshop sample did not
disproportionately include pre-workshop individuals who were trained in workshops conducted by
particular kinds of CSOs or particular NCEP consortia.™*

13 These procedures included the construction of a detailed address and contact sheet during the pre-test phase and a
verification protocol used by the post-test interviewer to attest that the pre and post test respondents were the same
persons.

14 |t isthe case, however, that some CSOs and consortia were more heavily represented in theinitial pre-test survey;
the analysis here indicates that the post-test sample accurately reflectstheinitial pre-test.
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Tablel1-3. Consortia, Organizations and Wor kshops Covered in Pre and Post-Workshop

Samples
Pre- Post-
Workshop | workshop | Percentage of

Workshops | Interviews | Interviews | Re-interviews
CRE-CO: Congtitutional Reform Education
Consortium
ICAD (Institute for Constitutional Affairsand 13 260 157 60%
Development)
CREDO (Civic Rights and Demoacratic Organization) 10 200 136 68%
YAA (Youth Agenda) 10 200 126 63%
4Cs (Citizens Coadlition for Democratic Change) 9 180 110 61%
CLARION (Centre for Law and Research International) 8 160 103 64%
MAPAKA (Makueni Paralegal Coordinating Agency) 6 120 74 62%
CHRSE (Centre for Human Rights and Civic Education) 5 100 63 63%
ILISHE TRUST (llishe Trust) 5 100 63 63%
UDPK (United Disabled Persons of Kenya) 2 40 28 70%
ECEP (Ecumenical Civic Education Programme) 7 140 A 67%
Gender Consortium
NCSW (National Commission on the Status of Women) 10 200 128 64%
FWG (Federation of Women’s Groups) 10 200 118 5%
AMKA (Amka-Space for Women Credtivity) 8 160 104 65%
KYECD (KenyaY outh Education and Community 8 160 103 64%
Development)
CPDA (Christian Partners Development Agency) 7 140 83 5%%
SITWO (Sianya Township Women's Umbrella Group) 5 100 61 61%
BREASTFEEDING (Breastfeeding Information Group) 4 80 50 63%
KOLA (KenyaOral Literature Association) 3 60 40 67%
PROWED (Programme for Rehabilitation of Womenin 3 60 39 65%
Saocio-Economic Difficulties)
FFD (Foundation for Dialogue) 2 40 27 68%
Unaffiliated CSOs
BIDII (Benevolent Institute of Development Initiative) 13 259 167 65%
SONGA MBELE (Songa Mbele Women’ s Organi zation) 12 240 14 64%
LRF (Lega Resource Foundation) 10 200 134 67%
ECJP (Ecumenical Centre for Justice and Peace) 9 180 116 64%
MAKUPA (Makupa Paralegal Community Forum) 1 20 10 50%
DEEDS (Disabled for Education and Economic 1 20 13 65%
Development Kenya)
TOTAL 181 3619 2301 Aver age 63%

Regiona Coverage. The re-interviewed sample was a near-perfect reflection of the pre-workshop sample
in terms of the proportion of interviews completed in each of the seven Kenyan provinces. As Table I1-4
indicates, the proportion of post-workshop interviews from each of the provincesis within severa
fractions of a percent from the same proportions in the pre-workshop sample. Thisis especially
noteworthy, given the difficulties that were faced in obtaining the initia pre-workshop interviews in Rift
Valley and Western Provinces, as outlined in our previous report. There were no problemsin re-
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contacting individuals in any parts of the country, nor in converting these contacts into successful re-

interviews.

Tablell-4. Regional Breakdown Of Workshops And Pre And Post-Workshop I nterviews

Per centage of Per centage of

Pre-Workshop | Pre-Workshop | Post-Workshop | Post-Workshop
Province Workshops Interviews Interviews Interviews Interviews
Eastern 51 1019 28.2% 662 28.8%
Nyanza 46 920 254% 565 24.5%
Central 29 580 16.0% 377 16.4%
Coast 24 480 13.3% 309 13.4%
Nairobi 17 340 9.4% 211 9.2%
Western 8 160 4.4% 96 4.2%
Rift Valey 6 120 3.3% 81 35%
TOTAL 181 3619 100% 2301 100%

Demographic Comparisons. Finaly, the post-workshop sample showed no appreciable difference from
the pre-workshop sample in terms of its demographic profile. On all of the relevant demographic
variables considered in the study — urban versus rurd, income, education, age, religion, church
attendance, and gender — the overall profile of individuals who were re-interviewed was a near replica of
the profile of individuals who were interviewed initialy. For example, the proportion of Protestants,
Catholics and Mudim respondents in the pre-workshop sample was 64%, 30% and 4%, respectively,
while the corresponding proportions in the post-workshop phase were 67%, 28%, and 4%. Similarly, 40%
of the pre-workshop sample was age 30 and below, while 38% of the post-workshop sample was in this
age category. The only noteworthy difference in the two samples was in their employment status, as
12.1% of the pre-workshop sample was unemployed, compared to only 6.5% of the post-workshop
sample. Thislikely reflects the fact that unemployed individuas in Kenya often move more frequently in
search of work, and hence proved somewhat more difficult to locate in the follow-up portion of the study.

Overal, then, the post-workshop data collection phase progressed extremely well. We were able to locate
and obtain the cooperation to be re-interviewed of nearly 90% of the individuas who were designated to
be part of the follow-up study. The total sample size for the post-phase was nearly 30% larger than our
origina projections, and the resultant post-workshop sample was a near mirror image of the initia group
of individuas interviewed. There were few if any biases that resulted from panel attrition, asthe
proportion of individuals in different demographic categories was nearly identica in the pre and post-
workshop phases, and the post-workshop sample aso accurately reflected the pre-workshop samplein
terms of the regional breakdowns and the representation of the implementing CSOs and NCEP consortia.
As aresult, we have an extremely high degree of overal confidence in the scientific credibility of the pre
and post-workshop data.

C. Methodology for the National Survey Component

The National Survey component of the study was designed to provide accurate information regarding the
extent to which individuas throughout Kenya were exposed to NCEP warkshops, drama presentations,
and public lectures, and to provide information regarding the democratic opinions, behaviors, and
attitudes of the Kenyan population as awhole after al NCEP activities had been completed by late 2002.
To achieve these goals, Research International (RI) conducted two national surveys, one in December
2002 after completing the first post-workshop data collection described in the previous section, and onein

MS] 14

4406-001—12/03




May 2003 after completing the second post-workshop phase. The sample size for the first survey was
1,260, and the second survey covered 511 respondents.

We allocated the number of interviews per province to match the proportion of the Kenyan population, as
determined by the 1999 Census and reflected in the 2001 NCEP Basdline Survey (see Table 11-5 below).
We then randomly sampled an appropriate number of divisions within each province, based on agoal of
30 interviews per division, the minimum number we deemed necessary to facilitate comparisons with
NCEP s 2001 Basdline Survey results. For example, six divisions were randomly sampled from Centra
Province, seven from Eastern Province, and so forth. The probability of selection of each division was
proportiond to their population, so that divisions with larger populations had a proportionally greater
chance of being included in the sample. For the December phase, RI teams were sent to the same
locations that were used in the NCEP Baseline Survey, again to facilitate comparisons with Kenyan
public opinion since 2001. In both phases, RI then followed its normal random route procedures for
household selection, and used the standard “Kish grid” for randomly selecting individuals within the
household to interview.

Fieldwork for the December phase began on December 5, 2002, after atraining session for supervisors
and interviews led by Michag Muindi, the RI project manager, and Dr. Paul Mbatia. Fieldwork for this
phase was completed on December 19, 2002. Fieldwork for the May phase began on May 9 and ended on

May 28, 2003.

Tablel1-5. Number of Interviews per Province, National Survey

Number of Interviews

Per cent of I nterviews, 2001 NCEP

Province De;:gg;)er %%3/3 Per cent of I nterviews Baseline Survey (Weighted)
Nair obi 0 46 1.7% 75%
Central 180 65 13.9% 13.0%
Eagtern 210 78 16.4% 16.1%
Coast 120 39 9.0% 8.8%
North Eastern 30 --- L7% 3.4%
Rift Valley 300 130 24.4% 24.4%
Nyanza 180 78 14.7% 15.3%
Western 150 65 12.2% 11.7%

Total 1260 501 100% 100%

The data were post-weighted to reflect the overal Kenyan population figures in terms of gender,
household income and educationa attainment. The margin of error for the overall survey is plus or minus
2.3%; the margin of error is greater for each phase analyzed separately, and for smaller subgroups of the

sample.

D. Survey Instrument and Scales

The survey instrument was based on the USAID impact surveys conducted in South Africa, the
Dominican Republic and Poland, with substantial modifications made to tailor the questionnaire to the
Kenyan context and to the content areas covered by the NCEP, as outlined in the manua Making
Informed Choices and other official documents of the NCEP. Where possible, identical items to the
NCEP 2001 “Basdline Survey” were included, especidly in the National Survey component, in order to
increase the ability of the Impact Study to describe the overall change in the Kenyan public opinion over

time.
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We included questions relating to the congtitution and the constitutional review process, and to the main
areas where civic education is expected to influence individual democratic orientations. level of
psychologica engagement with politics; levels of political knowledge and civic expertise; adherence to
democratic values and supportive attitudes about democratic political systems; and leve of palitica
participation and actual engagement with Kenyan political life. Nearly al of the questions represent either
standard measures of the respective items in the political science literature or adaptations of recent
surveys that were done in Kenya, in particular the NCEP 2001 Baseline Survey which provided many of
the questions related to the constitution and congtitutional review.

We aso included a series of questions related to the individual’ s experience with NCEP civic education,
including r frequency of attending workshops and other activities, the types of instructional methods that
were used at the activities, the content areas that were covered, and the perceived qudity of the
ingtructors. The individua’ s rating of the workshop experience was also assessed, as was the extent to
which they believed that the workshop had increased their knowledge about democracy and the
constitution. As in previous impact assessments, basic demographic and political information about
individuals was aso gathered in order to determine the effect of civic education over and above other
influences on individua orientations, as well as to determine whether civic education has differential
effects on certain types of individuals or individuals with certain kinds of prior political attitudes or levels
of pre-exigting political resources.

The questionnaires were trandated into Kiswahili by members of the Rl staff in consultation with Dr.
Paul Mbatia. Practice interviews were conducted in both Kiswahili and English during the training
sessionsin order for each interviewer to be comfortable with the questionnaire in both languages. In
addition, interviewers who spoke the local language were assigned to each of the regiond interview
teams, and when a pre-workshop interview was conducted in a locd language, the supervisors noted that
an interviewer who spoke the local language should aso conduct the post-workshop interview. Kiswahili
and English were by far the dominant languages in which the interviews were conducted: 53% were
conducted in Kiswahili only, 25% were conducted in English only, and 9% were carried out in a
combination of the two languages. The remaining 14% of the interviews were conducted in Luo (3%),
Kikuyu (3%), Giriama, Pokomo, Bgjui, Duruma, Kaenjin, Kamba and Meru (together totaling 2%), or a
combination of one of these local languages with either English (1.5%) or Kiswahi (3.5%).

Below we summarize the questions and scaling procedures used to measure the main attitudes and
behaviors. The full Pre-Post survey and Nationa Survey instruments can be found in Appendix B of this
report. In addition, we present below information about the statistical “reliability” of scales that were

used. Reliability in a statistical sense refers to the extent to which a scale that contains multiple questions
related to a single topic can be viewed as an accurate measure of the underlying concept. The basic notion
isthat scales are “reliable” measures of an underlying concept when the individual questions that make up
the scale are highly correlated with one another. If the individual questions are not highly correlated, it is
very possible that a scale that combines them into a single measure will reflect severa different
underlying concepts or will contain much random “noise.”

The standard statistical measure for ng the degree of reliability in ascaeis Cronbach’s apha,
which provides a sense of how well the individual items are correlated with each other and the entire
scale. The coefficient represents the ratio of “true score’ variation in responses over the total response
variation in the scale, that is, how much of the total variation in the scale can be attributed to variation in
the respondent’ s true, underlying attitudes that is separate from random error. Alpha coefficients range
from O, when al the response variation is random error, to 1, when al the response variation results from
“trug”’ attitudes. It is not uncommon to see alpha coefficientsin the .6 to .7 range in published political
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science research, but values of .8 or higher (80% true score variance) are typically desired. Higher
numbers mean a more reliable scale.

With few exceptions, the scales used in the Impact Analysis proved to be reliable, and well within the
range of previous research on democracy-related attitudes in the United States, Europe and the former
Soviet Union. They are also well within the range that were reported in the previous Dominican Republic,
Poland, and South African impact studies.

1. Constitutional 1ssues And The Constitutional Review Process

Respondents were asked a series of questions regarding their awareness of the constitution and the
constitutional reform process, their attitudes about the extent to which the congtitution should be
reformed, the degree of public involvement in the reform process, and their opinions about specific
proposals to include in a new Kenyan constitution.

Familiarity with the Condtitution. Respondents were asked whether they had ever seen a copy of the
Kenyan congtitution (either the current constitution or the draft congtitution that was proposed in October
2002), with the responses coded as “0” for individuals who had not seen a copy and “1” for those who
had.

Condtitutional and Reform Awareness. Individuas were asked how informed they felt about the contents
of the Kenyan congtitution, with responses coded as “1” for not informed, “2” for *somewhat informed,”
and “3” for very informed. A question was also asked about how informed individuals felt about the
“various proposals being discussed to change the Kenyan constitution,” with the same 1-3 scale being
used to code the responses.

Congtitutional Knowledge. We measured the individuals' actual knowledge about current congtitutional
provisions by including one question on the constitution in our overal knowledge scae (to be discussed

in section 3 below). The question asks about how amendments to the current constitution are made, with
choices ranging from “a declaration of Parliament,” “a simple mgority of Parliamert,” “amgority vote
by the people,” or the correct answer, “a two-thirds mgjority of Parliament.” Respondents who answered
correctly received a score of “1,” with all other individuals receiving a score of “0.”

Support for Condtitutional Change. Individuals were asked about the extent to which the current
constitution should be changed, with “magjor changes’ coded as“3,” “minor changes’ coded as*“2,” and
“kept asitis’ coded as 1.

Support for Public Involvement in Writing the Condtitution. Respondents were asked two questions
regarding their views on public participation in the writing of the new congtitution. First, they were asked
whether “writing a congtitution is ajob for experts, with no role for ordinary citizens,” with the responses
coded as 1-4 for “strongly agree”’ to “strongly disagree.” They were then asked whether “public
participation in the writing of a congtitution is important for building national unity,” again with

responses coded as 1-4 on a “strongly disagree-strongly agree” scale.

Support for Specific Condtitutional Reform Proposals. Individuals were asked their opinions about five
specific proposals for including in a new Kenyan congtitution: 1) whether the powers of the President
should be reduced and those of other ingtitutions should be increased; 2) whether the powers of local
councils and provincial governments should be increased and those of the central government should be
decreased; 3) whether the rights of minority groups such as women and the disabled should be protected
even if the mgjority of the people do not agree; 4) whether there should be a federal systems of
government, “Magjimbo,” in which power is split between the central government and distinct regional
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units, and 5) whether the president should be limited in the number of terms he can serve in office. All
responses were coded on a 1-4 “strongly disagree” to “strongly agree’ scae.

2. Psychological Engagement with Politics

We asked a series of questions regarding the individual’ s interest in politics at the local and nationa
levels, and whether the respondent followed politics and political news in the mass media.

Palitical Interest. Respondents were asked whether they had “a great dead of interest,” “some interest,” or
“very little interest” in loca community affairs, with their responses coded from 1-3. A second question
on interest in “nationa politics and nationa affairs’ was aso asked, with similar response categories and
codes. The correlation between the two variables in both the pre and post workshop interviews was
moderate at .43 and a “general politica interest” variable was created as the average of the two scores.

The National Survey included one additional political interest item in order to compare responses to the
2001 NCEP Basdline Survey. Individuas were asked to rate “how well informed do you think you are
about what is happening in Kenya,” with responses coded as“1” for “completely uninformed,” “2” for
“poorly informed,” “3" about average,” “4” for “quite well informed,” and “5” for “very well informed.”

Media Attentiveness. Respondents were asked how often they pay attention to new about poalitics, first on
the radio and then in newspapers. Both questions had response categories of “never,” coded as“1,”
“rarely,” coded as*“2", “afew times aweek,” coded as“3,” and “about every day,” coded as4.” These
variables were also moderately correlated at .47 (.49 for the pre-workshop responses), and a“ genera
media attentiveness’ variable was created as the average of the two scores.

3. Civic Competence: Knowledge, kills, and Efficacy

As described above, “civic competence’ refersto individuas knowledge of palitics, specific ingtitutions,
and political efficacy, or the perceived ability to affect governmental and political outcomes. We included
each of these aspects of civic competence in the questionnaire.

Political Knowledge. Respondents were asked four questions about knowledge of political leaders and
ingtitutions in Kenya: whether they could recall the name of the Vice President of Kenya, the name of
their Provincial Commissioner, the length of the President’ s term in office, and, as noted above, the
provisions for amending the Kenyan constitution. We summed respondents’ correct answers to create a
general knowledge scale ranging from O to 4. The rdliability of the scale in the post-workshop interviews
was .83, for the pre-workshop .50.

Civic Skills. The questionnaire contained two questions asking the respondent to rate the extent to which
“when it comesto telling people your ideas,” or “knowing how to contact to get things done,” “you are
better than most of the people you know, worse, or about the same as most people you know.” We scored
an answer of “better than” as“2,” an answer of “sameas’ as“1,” and “worse than others’ as“0.” Wethen
added up the two scores and divided by two to create a scale from 0 to 2. The correlation between the two
scores was .74 for the post-workshop responses and .68 in the pre-workshop interviews.

Political Efficacy. We measured two aspects of the individua’s sense of perceived influencein palitics,
or palitical efficacy. To measure the “interna” dimension of efficacy, we asked individuas whether they
agreed or disagreed with the statement “| feel well prepared for participating in politicd life.” Responses
were scored as“1” for “strongly disagree” to “4” for “strongly agree.” To measure the “externa”
dimension of efficacy, or the degree to which individuals feel the political system is responsive to the
individual’ s attempts at influence, we asked two questions. “People like me have no say in what the
government does,” and “People like me cannot influence developments in my community.” Both
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guestions were coded as “1” for “strongly agree”’ to “4” for “strongly disagree.” The two “externa
efficacy” questions were moderately correlated at .42 (.25 in the pre-workshop interviews), and a generd
external efficacy variable was created from the average of the two scores.

4. Support for Democracy and Democratic Values

We asked a series of questions concerning the respondent’s support for democratic norms and values. We
divide these questions into four genera clusters relating to: support for democracy as a form of
government; support for the political values that are inherent in democratic governance; support for

certain socid values that tend to support democratic politics, and support for current political ingtitutions
and the democratic political system.

Support for Democracy as a Form of Government. This cluster of questionsis designed to measure the
extent to which individuas understand the political arrangements that inhere in democracy, and support
democracy against aternative forms of government.

Democracy is Best. We asked respondents, “ Sometimes democracy does not work. When this happens,
some people say that we need a strong leader that does not have to both with elections. Others say that
even when things do not work, democracy is always best. What do you think?’ Thisisasimple choice
question which is coded as “0” for those who say that the country needs a strong leader, and “1” for those
who say that democracy is always best.

This question was modified for the National Survey to facilitate comparison with the 2001 NCEP
Basdine Study, so that respondents “ strongly agreed” to “strongly disagreed” with the statement that
“What Kenya needs is a strong leader who does not have to worry about holding regular elections.”

Essential Features of Democracy. In the pre and post workshop survey, we asked individuas whether four
characteristics -“ complete freedom to criticize the government,” “a strong opposition party with a

different set of political ideas than the ruling party,” *adequate housing, jobs and a decent income,” and
“asmall gap between the rich and the poor” - were “essential,” (coded as*“3"), “fairly important” (coded
as“2’), or “not important for a society to be called democratic” (coded as“1”). The first two features
refer to procedural e ements of democratic government, and we created a general Support for Procedural
Democracy variable by averaging the two scores. The latter two features refer to economic outcomes that
may be associated with democratic systems, and we created ageneral Economic Outcomes of Democracy
variable by averaging these two scores.

These questions were asked in adightly different fashion in the National Survey in order to facilitate
comparison with the 2001 NCEP Basdline Study. The survey contained three questions asking
respondents to “strongly agree” (coded as “4") to “strongly disagree” (coded as “1") with the following
statements: “For good government we must have a strong opposition,” “In order for a society to be called
democratic, regular elections are needed,” and “In order for a society to be called democratic, there
should be adequate housing, jobs, and a decent income.”

Support for Democratic Values and Norms. This cluster contains questions designed to measure the
individual’ s adherence to a core set of values that inhere in democracy. They differ from the previous
clugter in that individuals could support democratic governments againgt alternative forms, or believe that
certain characteristics are inherent in democratic government without necessarily adhering to the values
themselves. These questions measure the values of the individuals, not his or her evaluation of democracy
compared to other kinds of political systems.

MS] 19

4406-001—12/03



Palitical Tolerance. The questionnaire asked four standard questions to test the respondent’ s willingness
to extend freedoms of association and speech to two unpopular groups: atheists, and individuals who want
to abolish eectionsin favor of military rule. For each group, it was asked whether such a person should
be alowed to speak publicly in your locality, and whether such a person should be alowed to organize a
peaceful demonstration to express his’her point of view. Answers were on afour-point agree/disagree
scale. We created a tolerance scae that ranged from 0 to 4 by summing the number of “strongly” tolerant
responses given to the four questions, averaging the six scores. The reliability of the scale was .90 for the
post-workshop interviews and .82 for the pre-workshop interviews.

The Nationa Survey aso contained one additional tolerance item that was included in order to compare
responses to the 2001 NCEP Basdline Survey. Individuals were asked whether they agreed with the
statement “1f a community supports one political party, other parties should not be alowed to campaign
in that area,” with responses coded as “1” for “strongly agree”’ to “4” for “strongly disagree.”

Support for Rule of Law. We asked respondents about two aspects of support for the rule of law in a
democracy. First, we asked whether “people should not have to obey laws which they consider unjust”
and whether “suspected criminals do not deserve the same legal rights as everyone else.” Each of the
guestions was coded as “1” for “strongly agree”’ to “4” for “strongly disagree,” and the two scores were
averaged to create a genera Rule of Law variable. The correlation between the variables was .38 in the
post-works interviews and .22 in the pre-workshop interviews.

Social Values Supporting Democracy. This cluster measures three social values that tend to support
democratic political systems. an inclusive view of women's social and political participation; a sense that
other individuals in society can generally be trusted, and a sense of a nationa identity as opposed to an
identity as a member of a particular ethnic group.

Women's Role in Society. We asked individuas two questions about women’s rde in Kenyan society,
whether “women should participate more than they do now,” and whether “women and men should both
be alowed to inherit land.” Both questions were coded as “4” for “strongly agree” to “1” for “strongly
disagree,” and the two scores were averaged to create a genera Women's Role variable. The correlation
between the variables was .46 in the post-workshop interviews and .30 in the pre-workshop interviews...

Socia Trust. We asked individuas two questions concerning their views of the trustworthiness of other
people, asking “would you say that most people can be trusted, or that you should be very careful in
dealing with people,” and “do you think that most people would try to take advantage of you if they got a
chance, or would they try to be fair?’ Trusting responses were coded as “2” and distrusting responses
were coded as “1,” with the two items being averaged to created an overall Socia Trust variable. The
correlation between the two variables was .39 in the post-workshop interviews, and .29 in the pre-
workshop interviews.

National Versus Ethnic Identity. We asked individuas “how important is being Kenyan to the way you
think of yourself,” with responses coded as“3” for “very important,” “2" * for somewhat important,” and
“1” for “not important.” The same question was asked for how important the individual’s “tribe or ethnic
group” isto the way they think of themselves, with the responses coded on the same 1 to 3 scale. We
created a composite National Versus Ethnic Identify variable by subtracting the individud’ s ethnic
identity score from their national identity score, with the value of this composite variable ranging from —2
for individuals with a much grester ethnic than nationa identity, to a score of +2 for individuals with a
much greater national than ethnic identity.

Trust in Government and Satisfaction with the Political System This set of questions was designed to
elicit the respondent’ s evaluation of the current political system, as opposed to supporting democracy in
principle as aform of government or support for democratic or supportive socia values. Here we are
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concerned with the respondent’ s trust in current political and socia ingtitutions, their estimation of much
corruption exists among incumbent politicians, and whether he or she believes that democracy in genera
isworking well in the country at present.

Ingtitutional Trust: Respondents were asked how much they trusted a total of seven political and socia
ingtitutions, including: churches and religious organizations, the Presidency, local government councils,

the police, community-based or non-governmental organizations, and the Parliament. We created a 0-4
scae of Trust in Palitical Ingtitutions by adding the number of four political ingtitutions— dl of the above
except for churches and Community-based/non-governmenta organizations—in which the respondent had
“alot” of trust. The reiability of this scale was .73 in the post-workshop interviews, and .66 in the pre-
workshop interviews.

Perceptions of Corruption. We asked individuals to assess “how many politicians and people who work
for the government in Kenya” are “corrupt,” with corruption defined as instances where “people in
government and in the civil serviceillegaly use public money for their own benefit, or take bribes.”
Responses were coded as“3” for “dmost dl” politicians and people who work for the government being
corrupt, “2" for “some of them,” and “1” for “only afew.”

Satisfaction with Democracy. We asked individuals to rate how satisfied they are with “the way
democracy isworking in Kenya,” coding responses as“1” for “very dissatisfied” to “4” for “very
satisfied.”

5. Palitical Participation

The survey instruments included questions on whether the respondent had taken done any of the
following in the past year: worked for a political party or candidate; participated in an organized effort to
solve a neighborhood or community problem; attended a meeting of the local town council or with other
government officials, contacted alocal officid; contacted a national elected official; taken part in a
protest, march, or demonstration on some national or local issue; and contacted a local chief or traditional
leader about a problem. In the post-workshop interview, the questions explicitly called for the respondent
to report whether he or she had taken part in any of these activitiessince their previousinterview, that is,
since February (March or April) 2002. This was done to ensure that the same acts would not be “double
counted” if respondents were interviewed less than one year apart, and also to ensure that we would be
measuring participation that may have taken place subsequent to the individual’ s exposure to the NCEP
civic education workshop. We summed these responses to create an overall scae of Political Participation
that ranged from 0-7. The reiability of the scale was .80 in the post-workshop interviews, and .70 in the
pre-workshop interviews.

6. Experience with NCEP Civic Education

The primary variables that were used to assess the impact of NCEP civic education are derived from a
series of questions asked in the post-workshop interviews relating to the individua’ s experience with
civic education since the time of their previous interview. In the Nationa Survey, these questions were
asked with reference to the individual’ s experience “over the past year,” which corresponded to the time
period (late 2001-2002) during which the NCEP was active. Individuals in the workshop sample were
first asked questions relating specificaly to the particular workshop that they were about to participate in
a the time of the pre-test. These questions concerned: the content areas covered in the workshop; the
extent to which the workshop was taught with participatory methodol ogies such as dramatizations,
problem-solving activities, and role playing exercises, and the individua’s perception of the teaching
quality of the instructors. Following these questions, individuas were asked whether they had spoken to
others about the topics covered in the workshop, with specific questions related to family members,
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friends, people at work, and people in “groups to which you belong.” The specific coding schemes used in
measure these areas are discussed in the appropriate results sections below.

The particular workshop that the individual attended in February, March, or April 2002 was only one of
many possible activities related to the NCEP in which the individua may have participated. In addition,
individuals in the “ control group” did not attend that particular workshop, but they may have attended
other workshops or other NCEP activities throughout the year. We therefore included a series of
questions for al respondents that were designed to measure the extent to which they were exposed to all
kinds of NCEP activities since their previous interview. This cluster of questions was aso used for the
National Survey respondentsin order to measure the individual’ s exposure to a variety of NCEP activities
since late 2001, and the respondent was therefore asked to recal their participation in workshop and other
activities related to democracy and the constitution over the past year.

To measure these kinds of NCEP exposures, we asked the workshop sample whether they had attended
other workshops related to the Kenyan constitution or democracy since their previous interview, and
whether they had attended any organized teachings about democracy and the Congtitution at their church,
mosgue, or place of worship. If so, they were asked how many of these workshops they had attended and
how long ago the workshop or teachings had taken place. Individuals in the control group and in the
National Sample were asked these questions without referring to “ other workshops.” If respondents
reported that they had attended any of these activities, they were then asked the same questions described
above about the content areas, participatory methods, and teacher quality.

Respondents were then asked whether they had attended any “theatre or drama shows,” “puppet shows,”
and “public lectures” about democracy and the Constitution. Responses to all of these questions were
used to create variables that measured the individual’ s overall exposure to NCEP activities. whether and
how many workshops and organized church or mosque teachings the individua attended; and whether the
individua was exposed to non-workshop activities such as theatre presentations, puppet shows, or public
lectures. We shall include both workshop exposure and the individua’ s exposure to other NCEP activities
in our analyses of the effects of the program below.

Individuas in both the workshop and control group samples were asked whether, regardless of their own
participation in democracy or constitution workshops, other individuas had spoken to them about the
workshops or teachings that they had attended, and if so, how many individuals had done so. These
responses permitted us to measure the extent to which the NCEP workshops and other activities had
“secondary effects” on individuals who themselves may not have participated, through hearing about the
topics discussed in workshops attended by their family members, friends, colleagues and neighbors.

Findly, we incorporated additional information about some of the workshops that the Pre-Post Workshop
sampl e attended derived from the forms that the implementing CSOs were required to submit to the
Technical Assistance Team after the event took place. These forms, known as “Form Ds,” include
information about the number of individuas who attended the workshop, the length of the event, the main
topics that were emphasized from the NCEP curriculum, the ways that individuals were selected for
recruitment into the workshop, and the “entry strategy” that the implementing CSO employed to reach the
target audience (such as through another CSO, through a religious gathering, a sporting event, or a
community or traditional ceremony). We were able to obtain the Form Ds for 139 of the 181 workshops
covered in the Pre-Post Workshop component of the study, encompassing 1,758, or 76% of the post-
workshop respondents. Where appropriate in the results sections below, we use the Form D information
to provide more “objective’ information about the kind of workshop and the nature of the civic education
messages to which the individuas in the workshop sample were exposed. In addition, the information
about recruitment and entry strategies enabled us to analyze whether specific kinds of implementing
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methods are most effective. All of this information enabled us to assess the kinds of workshops and
messages that have the greatest impact on individuals democratic orientations and engagement.

E. Statistical Procedures

The statistical method that will be used to assess the effects of NCEP civic education is aregression
anaysis of the change from the pre-workshop response to the post-workshop response in each of the
democratic orientations discussed in the previous section. In these analyses, the change in each
democratic orientation or behavior is predicted from variables that represent the extent of the individud’s
exposure to NCEP workshops and other civic education activities, as well as a series of control variables.
For example, we will attempt to determine whether individuals who were exposed to NCEP activities
became more knowledgeable about politics than individuals who were not exposed to NCEP activities,
controlling for potentially confounding factors such as educationd attainment, household income, gender,
previous exposure to civic education, and the like.

We report first the “ un-standardized” regression coefficients for the civic education variables. These
coefficients represent the net difference in the amount of change in each variable between individuals
who were exposed to civic education workshops or other activities such as drama, puppet shows, public
lectures, and individuals in the control group who were not exposed to NCEP activities. For example, the
overdl political knowledge scale ranges from O (if the respondent answered none of the 4 questions
correctly) to 4 (if the respondent answered al the questions correctly), hence thechange in knowledge can
range from —4 (where the individual answered 4 fewer questions correctly in the post-workshop interview
than the pre-workshop interview) to +4 (where the individual answered 4 more questions correctly in the
post-workshop interview). If it were shown that the regression coefficient for NCEP workshop exposure
is .6, thiswould indicate that the individuas in the NCEP workshop sample increased their political
knowledge by an average of .6 correct answers more than the control group, over and above the effects of
al other variables included in the models. This .6 difference is then evauated to determine whether it is
“gatigtically significant,” which means that the results were unlikely to have come about by chance. We
report statistically significant relationships at the .10 and .05 leve, indicating that the chances of

observing the differences between the civic education and control groups if there were no true differences
between the groups in the overall population were less than 10% and 5% respectively.

We controlled for avariety of demographic, political, and attitudina influences on changesin each
democrétic orientation in the analyses, including

Education

Income

Type of dwelling

Urban or Rural Residence

Age

Gender

Church or religious attendance

Number of voluntary organizations to which the individua belongs
Pre-NCEP Exposure to Civic Education
Pre-NCEP Levd of Political Participation
Pre-NCEP Leve of Political Interest
Pre-NCEP Level of Media Attentiveness

The specific questions used to measure each of the demographic variables can be found in the Post-
Workshop Survey Instrument in Appendix B.
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Including these factors into the analysis has several purposes. First, many of them are known from
previous research to influence political participation and democratic attitudes. Therefore, including them

in the analysis provides a better explanatory model of the change in each of these democratic orientations.
Second, and perhaps more importantly, including these variables allows us to estimate the effect of NCEP
civic education exposure on change in democratic orientations more accurately. From the earlier Pre-Test
report, we know that individuals in the NCEP workshop sample were somewhat less likely to bein the
lower income and educationd strata of Kenyan society, and more likely to belong to civil society groups,
to be interested and attentive to politics, and to have higher pre-existing levels of political participation.

To the extent that individuals who belong to many civil society groups or who had higher levels of

political interest may have been more likely to increase in political knowledge over the course of the
study regardless of their exposure to civic education, failure to include these factors in the model of
change would attribute a greater effect of NCEP civic education on political knowledge than actually
exists. In that case, some of the observed “effect” of civic education would really be the result of the
confounding factors of civil society membership or political interest on changes in knowledge over time.
Including all of these factors into the statistical models is an important way to control for these kinds of
known pre-existing differences between the workshop and other individuals who were exposed to civic
education and the control group, in order to arrive at more accurate estimates of the unique effect of civic
education on changesin al of the democratic orientations between the pre and post workshop
interviews."

For each of the analyses, we aso include a*“standardized” coefficient for the civic education variables
that represents the un-standardized regression coefficient divided by the variable's standard deviation.*®
(The standard deviation for a variable signifies how far the typica individua is from the overal sample
average. In a“normal,” or bell-shaped distribution, 68% of all individuas are within 1 standard deviation
from the overall average, and 95% of al individuas are within 1.96 standard deviations from the overall
average). A “standardized” coefficient of .5 indicates that the civic education group increased on the
democratic orientation by one-haf of a standard deviation more over time than did the control group,

once the effects of al other control variables are taken into account. This coefficient, becauseiit is
expressed in standard deviation terms, can be directly compared across all of the variables, even those that
are measured on different scales. For example, avalue of .5 can be interpreted as substantially higher than
a standardized coefficient of .1, regardless of whether the variable in question is measured on a0-4 scale
of correct knowledge responses, or a 1-4 “strongly agree-strongly disagree” attitudinal scale. Such
comparisons would not be not vaid for the un-standardized coefficients, which can only be interpreted in
terms of the scale of the origina variable.

15 We also include the individual’ s pre-test value on each orientation asafinal predictor variablein the models; that
is, weinclude theindividual’s prior value as a predictor of subsequent change. Thisis done because of the
phenomenon known as “regression to the mean,” whereby individuals who are initially low on agiven variable tend
to exhibit higher levels of change over time, and individuals who areinitially high on agiven variable tend to exhibit
lower or negative levels of change. Including the prior value of avariable serves to control for this process, so that
we may estimate the extent to which NCEP workshop or other civic education exposure effected change, regardless
of individual’sinitial “starting point” on a given democratic orientation. For afuller explanation, see Steven E.
Finkel, Causal Analysiswith Panel Data (Sage Publications, 1995), pp. 8-9.

16 This coefficient is sometimes referred to as the “ Y-standardized” coefficient. See J. Scott Long, Regression
Models for Categorical and Limited Dependent Variables, (Sage Publications, 1997). In this context the Y-
standardized coefficient is similar to Cohen’s D and other “effect coefficients’ that are frequently used in
experimental and quasi-experimental research.
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[1l. THEIMPACT OF THE NATIONAL CIVIC EDUCATION
PROGRAMME: BASIC FINDINGS

We begin by presenting the basic findings from the study, that is, the effects of attending NCEP civic
education activities on changesin dl of the congtitutional and democratic orientations described in the
report thus far. For each set of orientations, we first describe the overdl trends in our sample from the
pre- to the post-workshop period, followed by the estimation, using the statistical methods outlined in the
previous section, of the impact of the workshops and other NCEP activities on the changes in the
orientations over time.

The results of these analyses can be summarized as follows.

NCEP workshops and other activities were highly successful in promoting individual awareness
and knowledge about the Kenyan constitution and the constitutional review process. These effects
were the largest seen in the entire study.

The Programme had no impact on the direction of the public’'s preferences regarding the
congtitutional reform process or on specific reform proposals. Thus the Programme fulfilled its goa
of achieving positive changes that were not associated with particular political points of view.

NCEP activities were consistently effective in atering the individual’ s sense of civic competence,
kills, overall knowledge, and both psychologica and actua engagement with the political process.

The Programme had limited effect on individuals support for democratic values. While there were
moderate effects on important orientations such as politica tolerance and support for the rule of
law, the overall impact on this cluster of orientations was much weaker than for awareness,
competence and engagement

NCEP Workshops were generally more effective in altering individua democratic orientations than
other kinds of civic education activities

These results indicate that the NCEP as a whole was able to achieve many, though not al, of its basic
goals of dtering the awareness, competence, vaues and participation of those individuals who were
exposed to Programme training. We discuss each of these findings in more detail below.

Several features of the analyses are important to note before presenting the detailed results. First, we
found that significant numbers of our origina pre-workshop control group (27%) reported that they had
attended some NCEP workshop or organized teaching about democracy and the constitution through their
church or religious organization over the course of the study. This makes sense, given that these
individuals were selected in order to match the original workshop sample in educationa status, age,
gender, and place of residence. As these groups represented similar kinds of individuds, it was to be
expected that some of the control group would eventually be invited to, or seek out, democracy and
constitution workshops and other NCEP activities. We thus shifted these individuals into our “workshop
sample,” leaving us with an effective number of workshop attendees of 1486 (or 64.6% of the overall
sample) and an effective number of control group members of 815 (or 35.4%).

Second, it was important to estimate the effect of workshops and other NCEP activities at the same time
in each of the models of democratic change. This was the case because of the significantly greater
tendency of workshop attendees to aso be exposed to other NCEP activities, compared with individuas
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in the control group. Asis shown in Table I11-1 below, 667 (or 30%) of the overall sample reported
attending some other NCEP activity such as theatre presentations, puppet shows, or public lectures.
However, the proportion of individuas who were exposed to other NCEP activities is nearly 40% of the
workshop sample, compared to only 11% of the control group. It is possible, therefore, that some of the
differences found between the NCEP workshop and control samples on democratic orientations are in fact
attributabl e to these other NCEP activities. Estimating separate effects for NCEP workshop participation
and for participation in other NCEP activities smultaneoudly in the statistical models enables us to

control for this process and provide accurate information about the impact of each kind of NCEP civic
education. Further, ascertaining the relative impact of attending democracy and congtitution workshops
versus other kinds of civic education activities has potentialy important policy and programmatic
implications in its own right.

Tablell1-1. Exposure To NCEP Workshops And Other Civic Education Activities, Pre-

Post Workshop Component
Attended NCEP Workshop(s) Number of Respondents
Attended Other NCEP No Yes
Activities
No 729 (89.5%) 905 (60.9%) 1634 (71.0%)
Yes 86 (10.5%) 581 (39.1%) 667 (29.0%)
Number of Respondents 815 1486 2301

Third, in this chapter we focus only on the overal differences seen between individuas who were
exposed to NCEP activities and individuals who were not. In subsequent chapters we shall analyze in
much more detail the conditions under which civic education is more or less effective, thet is, the effect of
the frequency of workshop and other exposures, the teaching methods and teacher quality that were
present in the workshops, the content areas, and the effects of other aspects of the individual’s civic
education experience. The results reported in this chapter, however, are a critical initial view of the
“bottom line” effects of these activities in stimulating change in democratic orientations over time.

A. The Constitution and the Constitutional Review Process

1. Overall Trends

The Nationa Civic Education Programme took place during atime of intense activity surrounding the
possible reform of the Kenyan Congtitution in the run-up to the 2002 nationa elections. As such, itis
important to examine the overall trends in the country’ s awareness, knowledge, and views about the
congtitution, in order to place the possible effects of civic education and the NCEP into this broader
context. We show the changes for the overall Pre-Post samples over the course of the study on a series of
orientations about the congtitution and the congtitutional review in Table [11-2. For orientations where
smilar questions were asked in the 2001 NCEP Basdline Survey and our own National Survey, we report
these results as well.

Table I11-2 reveals the extent of change in general in Kenyans' orientations about the congtitution and the
congtitutional reform process. Most noteworthy is that individuals have become substantially more aware
of the Kenyan congtitution and the reform process since 2001 and early 2002. For example, in regardsto
having seen a copy of the Kenyan Congtitution, only 11% of our Pre-Workshop sample had seen a copy
and for the Post-Workshop findings this figure rose to 52%. In the National Survey those who had seen a
copy of the Constitution increased by 23%, from 5% to 28%. Relatively sharp trends are also evident for
two other indicators of awareness: how informed individuals believe that they are about the contents of
the constitution, and how informed they believe they are about the reform proposals being discussed as
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part of the congtitutional review. On both of these measures, the changes over the course of the study
were substantial. Three-quarters of respondents reported being very or somewhat informed about the
constitution, and 84% reported high levels of awareness about constitutional reform proposals, with these
values having increased by 27 and 34 percentage points respectively. Increases of this magnitude over a
one-year period are not often seen in public opinion research, and indicate that the Kenyan public overall
has a much higher level of congtitutiona familiarity and awareness than they did in 2001.

There were aso significant but more modest changes in the public’s opinions about the extent to which
the congtitution should be reformed, with agpproximately 82% believing that there should be major
changes by the time of the post-workshop period. This represents an increase of 16 percentage points
from the Pre-workshop value. The public registered extremely strong supportive of public participation in
the constitutional review process from the outset, and remained at these same high levels by the time of
the Post-Test period. The Kenyan public thus favors dramatic changes in the constitution being made,
aong with high levels of public involvement, but these attitudes changed only modestly over the time
period covered by the study.

The findings a so indicate changes over time ranging from 1 to 15% on severa specific congtitutiona
reform proposals. By the end of the post-workshop period, nearly dl individuals supported congtitutiona
provisions to reduce the power of the President and to limit the President’ sterm in office. A dightly
smaller but till alarge mgjority (75%) favored increasing the power of local councils and provincia
governments vis-a-vis the central authorities by the end of the post-workshop period, representing an
increase of 14 percentage points over the course of the study. The one reform proposal that did not garner
widespread support concerned “Magjimbo,” the idea of afederal system where power isformaly split
between the central government and regional units. This proposal was supported by just less than one-
third of the samples in the pre-workshop period, with support declining to 19% in the post-workshop
interviews. There was near-universal support for the protection of minority rights and for Presidentia
term limitsin both the pre- and post-workshop interviews.

Tablelll-2. Trendsin Constitutional Orientations, Pre-NCEP and Post-NCEP

PRE-NCEP | POST-NCEP

Familiarity with the Congtitution

Have Seen A Copy Of The Kenyan Constitution 11% 52%
Have Seen A Copy Of The Kenyan Constitution (National Survey) 5% 28%
Very Or Somewhat Informed About the Contents of the Kenyan Constitution 48% 5%
Very Or Somewhat Informed About the Proposals to Change the Constitution 50% 84%
Correct Knowledge of Provisions for Constitutional Amendments 22% 32%
Opinions on Reform Process

There Should Be Major Changes In The Current Constitution 66% 82%
Role For Ordinary Citizens In Writing Constitution 81% 88%
Role For Ordinary Citizens In Writing Constitution (National Survey) 84% 84%
Public Participation in Writing Constitution Essential for National Unity %% 9%
Opinions on Specific Reforms

New Constitution Should Reduce The President’ s Powers 80% 95%
New Constitution Should Increase Local And Provincial Councils Powers 61% 5%
New Constitution Should Protect Minority Groups 98% 9%
New Constitution Should Create A Federal System Of Government 2% 19%
(“Magjimbo”)

New Constitution Should Limit Presidential Terms AN% 95%
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2. The Impact of Workshops and Other NCEP Activities

The discussion thus far indicates that there have been some major changes in Kenyans' orientations
towards the congtitution, most notably in terms of awareness and information about its contents and the
proposals for constitutional reform. To what extent, though, did exposure to NCEP workshops and other
activities contribute to these changes? We show the estimated effects of NCEP workshops as well as other
NCEP activities on changesin all of the attitudes and opinions about the congtitution in Table 111-3 below.
In these model's, we examine whether exposure to workshops and to other activities (theatre, puppet
shows, lectures) had a significant effect on changes in the congtitutional orientations from the pre-test to
the post-test period, controlling for al of the potentially confounding variables described previoudy, such

as education, prior political interest or civil society involvement, gender, age and income.*’

Tablell1-3. The Effects of NCEP Activitieson Changesin Congtitutional Orientations

NCEP WORK SHOPS OTHER NCEP
ACTIVITIES

Changesin: B Y-Standar dized B Y-Standar dized
Seen Copy of Constitution (-1-1) 22%* 40 .08** 14
Informed About Contents of Constitution (-2-2) 20%* .28 01 02
Informed About Reform Proposals (-2-2) 20%* .26 0% 13
Know Provision for Const. Amendment (-1-1) A1x* 19 0% .18
Favor Major Changesin Constitution (-2-2) -02 -03 .03 05
Rolefor Public in Writing Constitution (-2-2) 07* .05 .03 .03
Public Participation Important for Unity (-2-2) .02 04 -01 -02
Limit on President’s Term (-2-2) 02 01 02 02
Increase Powers of Local Governments (-2-2) -.08 -.06 .07 04
Protect Minority Rights (-2-2) -01 -01 -01 -02
Federal System of Government (Majimbo) (-2-2) .03 02 -03 -02
Term Limit for President (-2-2) .02 02 -.06* -.06

*p<.10 **p<.05

The table shows both the un-standardized regression coefficient (the “B” column) and the®Y -
standardized coefficient” for both NCEP variables. As discussed in the previous chapter, the un-
standardized coefficient represents the difference in the estimated change in each variable over time for
individuals who attended NCEP workshops, or who attended NCEP theatre, puppet shows or public
lectures, compared with individuals who did not attend these activities, controlling for all of the
demographic and political characteristics that might aso influence the change in the given variable in
question. For example, the un-standardized regression coefficient of .20 for *Informed about Contents of
Congtitution” for the NCEP workshop column indicates that individuals who attended workshops
changed on average .20 units more on the —2 to 2 scale than individuas in the control group. The two
stars associated with this figure indicate that the difference between the workshop sample and the control
group is statistically significant, that is, more than could have been expected by chance alone.

The Y -standardized coefficient indicates the standard deviation change in the variable that is associated
with NCEP exposures; hence the .28 Y -standardized coefficient for “Informed About Contents” means
that individuals who attended workshops increased their awareness of the contents of the constitution on

7 We also include avariable that signifies whether the respondent was interviewed in the first post-test survey
(November 2002) or the second survey (March/April 2003) in order to control for any possible overall trend in these
variables since the December 2002 national elections. We explore these possible effectsin more detail in the next
chapter.
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average nearly one-third of a standard deviation more than did individuas in the control group. Because
the Y -standardized coefficients are each expressed in standard deviation terms, they are “scale-free” and
can be compared across variables regardless of the scale of measurement to determine which orientations
were more likely to be influenced by NCEP exposure than others.

The table shows clearly that NCEP workshop exposure had significant effects on all of the variables
associated with awareness and knowl edge about the Kenyan congtitution. Individuals who attended
workshops were more likely to report increased awareness of the contents of the constitution, increased
likelihood of having seen the document itsalf, increased awareness of the various proposals being
discussed to reform the constitution. The standardized differences of .26 to .40 seen for the workshop
sample compared to the control group on these three variables, in fact, are the largest effects of NCEP
exposure in the entire study. NCEP workshop exposure is also associated with asignificant increasein the
individua’s actual knowledge of certain congtitutional provisions, with the effects being only dightly
weaker than the other awareness variables. Thus the workshops conducted by the National Civic
Education Programme can be said to have had considerable successis achieving the goa of increased
familiarity with the Kenyan constitution and with proposals for constitutional reform.

At the same time, the table shows that exposure to other NCEP activities a so influenced constitutiona
knowledge and awareness, though the effects were not as powerful as those seen for the workshop
sample. Individuas who were exposed to drama, puppet shows, or public lectures increased more than
individuals who did not attend these activities on al of the awareness and knowledge variables except for
being informed of the contents of the constitution, with standardized effects in the range of .13 to .18.
These values are more than 50% smaller than the typical effects of NCEP workshops on these same
orientations; nevertheless, they show that public drama presentations and lectures did have some impact
onindividuas knowledge and awvareness.

Finally, attendance at workshops or other NCEP activities had no impact on orientations associated with
the individua’s own opinions about the scope or pace of condtitutional reform, and about specific
congtitutiona reform provisions. For example, individuals who were not exposed to NCEP activities
showed the same increases on favoring major changes in the congtitution over time as did individuasin
the workshop or other NCEP activities groups. Similarly, there were no significant differences in the
changes among workshop participants on any of the reform provisions compared to the control group;
Thus, despite some significant trends in some of these orientations over time, there was no indication that
changes concerning the direction of constitutional reform could be attributable to NCEP exposure. Thus
the Programme appeared to achieve its goa of enhancing citizen awareness and knowledge that is
“digtinct from politica advocacy” (Programme Document, p. 1).

We can see the effects of NCEP activities on severa of the constitutional orientations more clearly in
graphic form in Figures 111-1 to I11-4. To arrive at these figures, we first divided the sample into
individuals who increased on each of these the orientations between the pre- workshop and the post-
workshop interviews, and those who did not. We then estimated another regression model predicting the
probability that the individua will increase on the variable over time, based on their exposure to NCEP
activities and all other control variables. In the figures, we show the estimated chance, or probability, that
the individua will increase on three congtitutional awareness variables (Informed about Contents,
Informed About Reform Proposals, and Seen a Copy of the Congtitution), and whether the individua
Favors Mg or Changes in the Constitution; these are given for the control group, and then for individuals
exposed to different kinds of NCEP activities.

Figures1il1-1to I11-3illustrate clearly the powerful and consistent effects of NCEP workshop exposure on
congtitutional awareness, as well as the additional smaller increment in awareness associated with
exposure to other NCEP activities. In Figure I11-1, for example, it can be seen that individualsin the
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control group have only a .16 chance of increasing on their awareness of the contents of the congtitution
between the pre-workshop period and the post-workshop period, and this figure rises to only .18 for
individuals who were exposed only to NCEP activities such as drama presentations, puppet shows, and
public lectures. Individuas exposed to NCEP workshops, however, had a .31 chance of increasing their
awareness, and thisfigure rises to .35 for individuas who were exposed to both kinds of NCEP activities.
Thus the chances of increasing awareness of the contents of the constitution were twice as high for
individuals who wer e exposed to NCEP workshops asindividualsin the control group. Smilar resultsare
seen for the two other awareness orientations, as exposure to NCEP workshops is associated with nearly
double the rate of increase over time as the control group, and individuals who were exposed to both the
workshop and other NCEP activities had even higher probabilities of positive change. By contrast, NCEP
activities had virtualy no effect on how much change the individual desires in the new condtitution: the
probabilities of positive change for al groupsin Figure 111-4 is nearly identical.

We conclude that civic education conducted by the NCEP had clear and powerful effects on individuas
familiarity with the constitution and their awareness of its current and prospective provisions, but little
effect on the content of the individua’s congtitutiona preferences. To this extent, the NCEP activities
were highly educational, without swaying individuals a particular way on these controversia issues. In
this area, the Programme as a whole achieved substantia positive results.
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FIGURE I11-1
THE EFFECTS OF NCEP ACTIVITIESON
AWARENESS OF THE CONTENTS OF THE CONSTITUTION

PROBABILITY OF POSITIVE CHANGE

No NCEP Exposure Drama, Puppet Shows, Workshops Only Workshops and Other
Lectures Only Activities
TYPE OF NCEP EXPOSURE
FIGURE I11-2

THE EFFECTSOF NCEP ACTIVITIESON
AWARENESS OF THE REFORM PROPOSALS

PROBABILITY OF POSITIVE CHANGE

NoNCEP Exposure Drama, Puppet Shows, Workshops Only Workshops and Other
L ectures Only Activities
TYPE OF NCEP EXPOSURE
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PROBABILITY OF POSITIVE CHANGE

PROBABILITY OF POSITIVE CHANGE

FIGURE I11-3

THE EFFECTSOF NCEP ACTIVITIESON
HAVING SEEN A COPY OF THE CONSTITUTION

No NCEP Exposure  Drama, Puppet Shows, WorkshopsOnly Workshops and Other

LecturesOnly Activities
TYPE OF NCEP EXPOSURE
FIGURE 111-4

THE EFFECTSOF NCEP ACTIVITIESON
FAVORING MAJOR CONSTITUTIONAL CHANGES
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B. Civic Competence and Engagement with Politics

1. Overall Trends

We next turn to the results found in our assessment of changesin other important democratic attitudes and
behaviorsin the Kenyan public, and the extent to which workshops and other NCEP activities may have
influenced these orientations. In this section, we focus on the individual’ s engagement with politics, both
psychologicaly and in terms of their actua behavior, and their sense of civic competence, that is, their
levels of political knowledge and skills, and how competent they fedl they are as citizens in the political
community. We show in Table I11-4 the overal trends in these orientations over in the Pre-Post samples
and, where available, in the national surveys. For variables such as political interest and knowledge, we
present for illustrative purposes the responses to some of the questions that make up the summary scale
that is used in subsequent statistical analyses.

Tablell1-4. Trends In Civic Competence And Engagement In Palitics, Pre-NCEP and Post-

NCEP
PRE-NCEP POST-NCEP

Palitical Interest

Great Dedl of Interestin Local Politics 73% 82%

Great Deal of Interest in National Politics 53% 68%

Well Informed about What |s Happening (National Survey) 23% 44%
Media Attentiveness

Follow Political Newsin the Radio More Than Once a Week 4% 83%
Palitical Knowledge

Correct Knowledge of President’s Term Of Office 81% 93%

Correct Knowledge of Current Provincial Commissioner 4% 4%
Civic Skills

Better than Others in Telling People Ones | deas 44% 4%
Internal Political Efficacy

| Feel Well Prepared for Political Participation 68% 73%
External Political Efficacy

People Like Me Are Able to Influence the Community 69% 78%

People Like Me Are Ableto Influence the Community (National 0% 81%

Survey)
Political Participation

Participated in Two or Fewer of Seven Political Acts 50% 58%

Participated in At Least Five of Seven Political Acts 18% 15%

Somewhat or Very Likely to Participate in Politicsin Future 64% 74%

Asindicated in Table I11-4, during the time period covered by the study, there were sizable increasesin
the Kenyan public’s psychological engagement with the political process, as well asincreasesin some
aspects of political knowledge and sense of civic competence. These changes are not as large as those
seen for awareness of the constitution and the constitutional review process, but nevertheless they show a
substantial positive change in the democratic orientations over time. Increases of about 15 percentage
points were attained on the interest in national politics measure and in attentiveness to political news on
the radio; smilarly, in the national sample, the percentage of those who fedl well-informed about what is
happening in Kenya rose by over 20 percentage points. Political knowledge aso increased: knowledge of
the current Provincial Commission rose 15 percentage points and knowledge of the President’ s term of
office increased 12 percentage points.
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Changes in the other competence and engagement items are smaller in magnitude, though the Pre-Post
samples, and the national sample, do show increases in both the sense that they can influence politics
(internal efficacy) and that the political system will respond to the individual (externd efficacy). The only
engagement variable that shows a dight decrease over time is actua political participation, where the
public appears somewhat |ess participatory by the post-workshop period. We caution, however, that the
post-workshop survey asked whether individuals had engaged in a series of activities “ since the time of
your previous interview;” this time frame was only seven to nine months for a substantia portion of the
sample, as opposed to the “one-year” time frame for participation that was asked in the pre-workshop
interview.

2. The Effects of Workshops and Other NCEP Activities

How did civic education workshops and other NCEP activities contribute to these overall positive trends
in engagement and civic competence? We show the results of the more detailed statistical estimation of
NCEP influence in Table 111-5 below.

Tablelll.5. The Effects of NCEP Activitieson Changesin Civic Competence and
Engagement in Politics

OTHER NCEP
NCEP WORKSHOPS ACTIVITIES

Changesin: B Y-Standar dized B Y-Standar dized
Political Interest (-2-2) 0% 15 -.01 -01
Media Attentiveness (-3-3) 10** 12 07** 09
Political Knowledge (-4-4) 30%* 25 21** .18
Civic Skills (-2-2) 07** A1 .05** .08
Internal Political Efficacy (-3-3) 20%* 14 21 15
External Political Efficacy (-3-3) 2 .08 32+ * 26
Political Participation (-7-7) .36%* 17 29%* 13
I ntention to Participation (-2-2) .08** .08 25%* 24
*p<.10
**p<.05

The results of the analyses indicate that NCEP workshops and other NCEP activities had a significant
impact on individua’ s sense of civic competence and their engagement in the political system. The
largest effect was seen on political knowledge, where exposure to workshops led to a .30 greater increase
in the knowledge scale for workshop participants than the control group, trandating into a one-quarter
greater standard deviation change than individuals with no workshop exposure. Slightly smaller effectsin
standard deviation terms were registered for changes in political participation, interest, media
atentiveness and the two types of political efficacy. Individuas who were exposed to NCEP workshops,
then, were more likely to increase on political engagement, more likely to increase on politica
knowledge, and more likely to increase on politica participation than individuals with no workshop
exposure. Thisis strong evidence that NCEP workshop exposure was associated with positive change in
democratic orientations in general, and was not limited to orientations related to the congtitution.

The table shows that exposure to other NCEP activities such as drama presentations, puppet shows, and
public lectures, al'so contributed significantly to changes in engagement and competence. While the
effects of these kinds of activities on constitutional orientations were substantially weaker than the effects
of workshops, the effects on engagement and competence were roughly equal, and in the case of efficacy
and intentions to participate, larger for the other NCEP activities than for NCEP workshops. Taken as a
whole, the table shows that NCEP civic education was effective in achieving real change in the way that
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Kenyans relate to the political process, their views of the role of ordinary citizens in the process, their
knowledge of institutions and leaders, and their willingness to take part in the process in more active

way’s.

We can see the combined effects of NCEP activities on engagement and competence more clearly in
Figures111-5to 111-8. Asin the earlier figures, we first divided the sample into individuas who increased
on each of these the orientations between the pre-workshop and the post-workshop period,, and those who
did not. We then estimated another regression model predicting the probability that the individua will
increase on the variable over time, based on their exposure to NCEP activities and al other control
variables. In the Figures, we show the estimated probability that the individuas with different amounts of
NCEP exposure will increase on politica knowledge, interest, internal politica efficacy, and politica
participation.

Figure I11-5 shows that the effect of civic education on political knowledge is nearly as large as those seen
for the earlier congtitutional awareness measures. While individuas with no civic education exposure had
a .33 chance of increasing on knowledge over time, this figure rises to .47 for those with either exposure
to workshops or other NCEP activities, and to .60 for those individuals exposed to both kinds of civic
education. Thus, individuals with both kinds of NCEP civic education exposure were nearly twice as
likely to increase political knowledge as the control group. For the other engagement orientations, the
effects are smaller, but nevertheless indicate differences of approximately .10 to .20 in the chances of
increased interest, efficacy, and participation that can be attributed directly to exposure to NCEP civic
education.

Interestingly, the findings thus far contrast to some extent those found in the previous USAID-sponsored
civic education impact analyses. In the Dominican Republic, Poland, and South Africa, the most powerful
effect of civic education was on politica participation, with significant though smaller impacts on

politicd efficacy, and more limited effects on knowledge. The opposite pattern is seen for the Kenyan
NCEP, asthe largest effects are seen on political knowledge, as well as on constitutional knowledge and
awareness, as discussed in the previous section. While there may be several reasons for these divergent
findings, they seem most likely to reflect the intensive emphasis, as reflected in the training manual
Making Informed Choices: A Handbook for Civic Education, that the NCEP gave to basicinstruction
about politics and the congtitution. In the other countries, severa of the programs examined concentrated
primarily on mobilization and community participation as opposed to civics ingtruction; the differential
effects seen on program participants thus appear to reflect well the goas and emphases given by the
programs to different aspects of democratic orientations and behavior.
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FIGURE I11-5
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FIGURE I11-7
THE EFFECTSOF NCEP ON INTERNAL EFFICACY
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C. Support for Democracy and Demaocr atic Values

1. Overall Trends

The last set of democratic orientations that are examined concern the individual’ s support for democracy
as aform of government, adherence to democratic values and social values that support democracy, and
the individual’ s trust in current political institutions and the current workings of the democratic system.
Table I11-6 provides the trends found in these values in our Pre-Post samples and, where available, in the
National Surveys. Thereafter, we describe the estimated impact of NCEP civic education on al of these
orientations.

There are several important trends to note from Table 111-6. First, overwhelming mgorities of the
citizenry now believe that democracy is“aways’ the best form of government, and reject the notion that
Kenya may “need a strong leader who does not have to bother with elections.” Support for democracy
extends to the specific procedural aspects of democratic government as well, including the necessity of a
strong opposition and the freedom to criticize the government. These orientations were aready relatively
strong among the pre-workshop samples, though only 36% of individuas believed that “democracy is
always best” in the 2001 NCEP Basdline Survey. By the post-workshop period and the time of the
National Surveys, support for democracy as a form of government was much more widespread, as gains
of between 13 and 17 percentage points were registered in the Pre-Post samples, and again of 43
percentage points being seen in the Nationa Survey. Thisis evidence that Kenyans overwhelmingly favor
democracy against dternative forms of government, and have increased in their support over the past year
and a hdf. In addition, there was a surge in the proportion of respondents who were very or somewhat
satisfied with how democracy is working in Kenya: it rose from 28% to 47%.

On many of the specific vaues that underlie a democratic system, however, there were much lower levels
of initial support, and very little positive change over time. Aside from the view that women should have
the right to own land, which was supported at both points in time by large mgjorities, every other
supportive democratic or socia value was supported by no more than 50% of the sample in the pre-NCEP
period, with little or no positive change by the time of the post NCEP survey period. . On the fundamental
vaue of political tolerance, where individuals are willing to extend democrétic liberties even to

individuals or groups that they do not like, the Pre-NCEP samples registered relatively low initid levels

of between 26% and 38%, with dight decreases over the course of the study. A dim magjority of
individuas believed that suspected criminas deserved the same legd rights as others, and this figure rose
only 10 percentage points by the post-test period. Levels of ethnic identity were extremely strong, though
they did register some decrease from 80% to 67% in the post-workshop period. This decline in strong
ethnic identities, however, did not result in individuas extending trust in others, as only 13% bdlieved

that “most people can be trusted” at the time of the pre-workshop interviews, with a decline to only 9% at
the post-test period. The study results adso indicate adeclinein trust in local councils and in the

Parliament by the time of the December 2002 elections.

MS] 3

4406-001—12/03



Tablelll-6. Trendsin Democratic Values and Poalitical Evaluations, Pre-NCEP and Post-

NCEP
PRE-NCEP POST-NCEP

Support for Democracy
Democracy is Always Best 76% 93%
Democracy is Always Best (National Survey) 36% 78%
Support for Procedural Democracy: Strong Opposition is Essential 58% 7%
Good Government Needs Strong Opposition (National Survey) 78% 8%
Support for Economic Outcomes of Democracy: Adequate Housing, 9B3% 9B8%
Jobs and Income Are Essential

Democratic Values
Political Tolerance: Would Not Forbid Atheists To Speak 3B% A%
Would Not Forbid Militarists to Demonstrate 26% 26%
Parties Have Right to Campaign in Unpopular Areas (National 7% 92%
Survey)
Support for Rule of Law: Suspected Criminals Deserve Equal Legal 53% 63%
Rights

Sacial Values Supporting Democr acy
Women' s Rights: Women Should Be Able to Inherit Land 8% 86%
Both Women and Men Should Own Land (National Survey) % 8%
Social Trust: Most People Can be Trusted 13% 24
National Versus Ethnic I dentity: Ethnic Identity or Ethnic Group is 80% 67%
Very Important

Ingtitutional and Palitical Evaluations
Institutional Trust: A Lot of Trust in the Local Councils 1% 13%
A Lot of Trustin the Local Councils (National Survey, December) 41% 22%
A Lot of Trust in the Parliament 32% 28%
A Lot of Trust in the Parliament (Nationa Survey, December) 54% 3%
Political Corruption: AlImost All Politiciansin Kenya Are Corrupt 53% 55%
Satisfaction with Democracy: Very or Somewhat Satisfied With How 28% 47%
Democracy is Working in Kenya

All of these factors — politica tolerance, social trust, national versus ethnic identities, support for the rule
of law — are presumed by many political scientists to be key elements of democratic political culture. As
was noted in the Pre-Test report, the low levels recorded on these variables provide some cause for
concern. Thisis especially the case, given the fact that the study did not reveal overall increases during a
time of intense politicization that produced sharper increasesin other democratic orientations.

. A relatively low level o trust was revealed at the time of the Pre-NCEP interviews for each of the four
political ingtitutions that we measured — the Parliament, Local Councils, the President and the Police, and
the Post-NCEP interviews showed that the level of trust in these institutions had decreased.. Moreover,
dightly more than half of the respondents believed that “amost” all politicians in Kenya are corrupt.
Hence there appeared to be very substantial dissatisfaction with both the performance of current
ingtitutions and the overall democratic regime. However, the patterns of change over time suggest an
interesting process. Kenyans register much more satisfaction with the democratic process as awhole, as
revealed in the nearly 20% increase in the Satisfaction with Democracy responses,, but they had even less
confidence in the workings of particular political institutions over time. This indicates that among the
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Kenyan population increased support for democracy and increased satisfaction with democracy were
coupled with increased distrust in key political ingtitutions."®

2. The Impact of NCEP Workshops and Other Activities

What effect did civic education workshops and other NCEP activities have on support for democracy,
democratic values, and ingtitutional trust? We show the results of the more detailed statistical estimation
of NCEP influencein Table I11-7 below

The table shows that NCEP activities in generd had limited effects on most of these orientations. While
the previous table showed substantia increases among Kenyans in support for democracy as aform of
government, the results here suggest that individuals who attended workshops and other NCEP activities
were no more likely to change than individuals with no civic education exposure. In this case, the
dominant effect was of alarge overal trend in the population towards more democratic support, with no
added impact of the NCEP activities. Similarly, neither NCEP workshops nor other activities had any
effect on changes in support for women'’ s rights, though, as noted earlier, this orientation was aready at
very high levelsin the overall population. There was virtualy no effect of civic education on personal or
ingtitutional trust, or on perceptions of corruption in politics, or overal satisfaction with democracy aside
from a small anomalous negative influence of exposure to other NCEP activities.

Tablell1-7. The Effects of NCEP Activities on Changesin Democratic Values and Palitical

Evaluations
OTHER NCEP
NCEP WORK SHOPS ACTIVITIES

Changesin: B Y-Standar dized B Y-Standar dized
Support for Democr acy

Democracy isBest (-1-1) 01 .02 -.004 -01

Support for Procedural Democracy (-2-2) 01 02 -.01 -01

Support for Economic Outcomes of Democracy .02 04 -.005 -01

(22
Democratic Values

Palitical Tolerance (-4-4) 23x* 14 15x* 09

Support for Rule of Law (-2-2) A3k .10 07 06
Social Values Supporting Democr acy

Women's Role in Society (-2-2) .08 .08 -.06 -.06

Personal Trust (-1-1) -.01 -.01 .001 004

National Versus Ethnic Identity (-2-2) 4% .16 1% 12
Institutional and Political Evaluations

Institutional Trust (-2-2) -.06 -4 -.03 -.02

Corruption in Politics (-2-2) 04 04 -.002 -.003

Satisfaction with Democracy (-2-2) .03 02 - 17%* -12
*p<.10 **p<.05

However, NCEP activities did show significant impact on three of the democratic and socid values
studied: political tolerance, support for rule of law and national versus ethnic identity... Exposure to

NCEP workshops was associated with larger changes in political tolerance over time, with an added
increment associated with exposure to other NCEP activities as well. While these effects are not as large
as those seen for congtitutional awareness, genera politica knowledge, and some of the competence

18 Aswill be seen in the next chapter when responses from the period after the 2002 el ections are disaggregated,
levels of institutional trust show substantially higher values.
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items in previous sections, neverthel ess, the impact on political toleranceis of fundamental important to
democratic processes, and one that has often been viewed previoudy as relatively impervious to change.
The finding suggests that civic education may be useful in changing more “difficult” attitudes and
democratic values, while it may not be needed on variables such as Support for Democracy as aform of
government, a more widely shared vaue that may also be affected more strongly by the outputs of the
political system. We shall return to this point later in the report.

Similar positive effects of NCEP activities are seen for Support for the Rule of Law, though these impacts
are fairly small in magnitude and are associated only with NCEP workshop exposure. On the individud' s
relative strength of identification as a Kenyan or as a member of particular ethnic group, however, the
table shows that workshops as well as other forms of civic education again have had a positive impact..
Given that nation and ethnic group evoke deep-seated psychologica associations and are reasonably
important components of the individud’s overal identity, the effects are impressive in much the same

way as those for political tolerance.

We can see these effects more clearly in graphic form in Figures 111-9 and 111-10. In these figures, we
show the probability that the individual changed positively over time on tolerance (Figure I11-9) and in the
relative strength of nationa versus ethnic identities (Figure 111-10), for respondents exposed to different
levels and types of NCEP activities. In both cases, it can be seen that individuals in the control group —
those with no exposure to any NCEP activities — were extremely unlikely to change positively on these
two orientations. Lessthan 1in 7 individuas in the control group registered positive change on tolerance
over time, while about than 1 in 6 registered positive change on the national/ethnic identity measure.
These figures are rise steadily for individuals exposed to either workshops or other NCEP activities, and
for individuas exposed to both kinds of civic education, the chances of increasing on these variables
becomes even larger. For the “full” NCEP exposure group, about 1 in 4 individuals shows an increase in
tolerance over time, and nearly 1 in 3 shows an increase in the strength of national versus ethnic identity.

The findings here confirm many of the patterns seen in previous impact assessments as well. Compared
with their effects on competence, participation, and knowledge, civic education activities have much more
limited effects on the individual’ s views of democratic political systems, democratic values, and social
values that support democratic processes. But the results also confirm the consistent finding across all of
the countries studied that civic education can influence political tolerance, and in Kenya, can influence a
deep-seated value such as ethnic identity as well. Civic education, then, may be a more promising avenue
for influencing certain kinds of political and democratic values that are less easily learned from concrete
political experience or from events in the external political environment.
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V. THE CONDITIONAL IMPACT OF NCEP ACTIVITIES. WHEN IS
Civic EDUCATION MOST EFFECTIVE?

The previous chapter centered on a comparison of individuals attending NCEP activities and those who
did not in order to identify the impacts of NCEP civic education. We found that exposure to NCEP
workshops and other civic education activities led to significant increases in individuals' congtitutiona
awareness and knowledge, general knowledge about politics and a sense of political self-competence, and
an increased engagement of the individua with politics, both psychologically and in terms of reported
behavior. There were negligible effects of NCEP activities on most democratic values and institutional
trust, though workshops and other activities did have some impact on severa deep-seated values such as
politica tolerance and the individua’s nationa and ethnic identities.

In this chapter, we address the question, when is civic education most effective? To answer this, we
analyze the conditions under which NCEP civic education took place and their effects on these important
democratic and congtitutiona orientations. Drawing on the wedlth of available information on what we
term “workshop-specific” factors, we investigated the following factors. the number of workshops and
other kinds of activities the individua attended, how far in the past the individua’s last civic education
activity took place, the instructional methods employed, the content areas covered , the teaching qualities
of the workshop leaders, the ways that the workshop was organized by the implementing CSO, and
whether the workshop was conducted by CSOs affiliated with different consortia.

Our results paint a definitive picture of the conditions under which civic education is more effective:

The frequency of attendance at NCEP workshops is the most significant determinant of how much
individuals change over time, and indeed whether any substantial change is registered at all.
Individuas who attended only one or two NCEP workshops often showed little change in democratic
orientations over time, while there were large ?2gains from multiple workshop exposures.

The changes that occurred as a result of NCEP workshop exposure are relatively long-lived; the
effects of workshops for very few democratic orientations “faded” over time. Some fade-out effects
did occur, however, for the other NCEP activities.

Workshops that were conducted with more active, participatory teaching methods were generally
more effective in stimulating democratic change. In some instances, moreover, a threshold effect was
found, where positive effects only occurred when workshops were conducted with many participatory
methodologies.

The participants views of the qualities of the trainers who led the workshops were less important in
determining change than the frequency of workshop exposure and the extent to which participatory
methodol ogies were employed.

Workshops of longer duration, that is, those that lasted eight or more working hours, were
consistently more effective than shorter workshops across a broad range of democratic change. In
many instances workshops of four hours or less, which constituted the majority of workshopsin our
sample, produced little change in the participants, relative to their control groups.

Workshops that focused on “constitutionalism” and “democratization” were generaly more effective
than those focusing on “nationhood” and “governance,” athough there were some exceptions to this
general pattern. Workshops that included discussions of community problems, such as crime or
HIV/AIDS, were consistently more effective than workshops that did not include these topics.
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There were no consistent patterns related to the entry strategy of the implementing CSO into the
community in order to conduct the workshops. Entry through local elders and opinion leaders were
more effective on some dimensions, while entry through women’s groups or other local CSOs were
more effective on others.

There were only minor differences in the effects of workshops conducted by CSOs from the four
different consortia. ECEP workshops stimulated the largest amount of political participation from
attendees, while workshop conducted through the other consortia had greater impact on constitutional
orientations and the individua’ s sense of Kenyan identity.

A. The Frequency and Variety of Civic Education Exposure

By far the most important determinant of the impact of NCEP activities is the sheer number of workshops
and other events in which the individual took part. Below we report on analyses that incorporate the

actual number of workshops and organized church teachings the respondents had attended since their
previous interview; we cal this variable the Frequency of Workshop Exposure. Although the respondents
were not asked the exact number of theatre, puppet shows and lectures that the individual attended, we
did ascertain whether the individual attended al three of these kinds of other NCEP activities, only one or
two of them, or none of them since their previous interview. We cal this factor the Variety of NCEP
Activities in our analysis. Our anadysisinvolved are-estimation of the regression models of the previous
chapter by including the Fregquency of Workshop Exposure and Variety of NCEP Activities variablesin
place of the smple indicators of whether or not any exposure to workshops or other activities took place.

We present the results of these analysesin Table V-1 below. To facilitate the presentation, we show the
results only for three to four important variables in each cluster of constitutional and democratic
orientations that have been examined thus far. These variables are those where effects were found in the
analyses reported in the previous chapter, or are the most theoretically important factors to examine,
regardless of whether the NCEP effects were significant in the initia analyses. For the constitutional
orientations, we examine whether the respondent has seen a copy of the document, and how informed
they believe they are about the contents and the proposals for constitutional reform. For engagement and
civic competence, we examine politica interest, politica knowledge, interna political efficacy, and
political participation. For democratic vaues, we examine support for democracy being the best form of
government, political tolerance, national versus ethnic identities, and ingtitutiona trust.

TablelV-1. The Effects of Frequency and Variety of Civic Education Exposure

FREQUENCY OF VARIETY OF OTHER
NCEP WORK SHOPS NCEPACTIVITIES
Changesin: B Y-Standar dized B Y-Standar dized
Seen Copy of Constitution (-1-1) .08** 14 .02 .03
Informed About Contents of Constitution (-2-2) 07** .10 -01 -02
Informed About Reform Proposals (-2-2) .08** A1 07** .09
Political Interest (-2-2) .04** .06 -01 -02
Political Knowledge (-4-4) 14x* 12 .05* 04
Internal Efficacy (-3-3) .07** .05 14x* 10
Political Participation (-7-7) 21** 10 21%* .09
Democracy isBest (-1-1) .01** .03 -01 -02
Political Tolerance (-4-4) 14x* .08 .03 02
National Versus Ethnic Identity (-2-2) .08** .09 .02 .02
Institutional Trust (-4-4) -.03 -.02 02 01

*p<.10 **p<.05
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The coefficients in Table 1V-1 can be interpreted in the following manner, using Political Knowledge as
an example. The B coefficient indicates that for every additional workshop that the individua attended,

he or she increased by .14 on the knowledge scal e between the pre-workshop and the post-workshop
interview. Each additional kind of other NCEP activity, moreover, led to an increase of .05 on the
knowledge scale during this same time period.. The Y -Standardized coefficients put these effectsin
standard deviation terms, so that each workshop is associated with a .12 standard deviation increase in the
knowledge scale, and each kind of other NCEP activity leads to a .04 standard deviation increasein
knowledge over time. Thus, the results indicate that @) the more workshops the individual attended, the
greater theincrease in political knowledge, and b) the more exposure to different types of other NCEP
education activities leads to greater increases in political knowledge.

The results of the analyses (Table 1V-1) extend the basic pattern of findings from the previous chapter in
severa important ways. First, it shows unequivocally the large potential gain from multiple exposuresto
NCEP workshops. For example, if individuas attend 5 workshops, they are predicted to increase their
political participation by one additiond act; 5 workshops is also associated with a one-half of a standard
deviation change on awareness of the contents of the constitution, a .40 standard deviation change on
political tolerance, and a .45 standard deviation change in nationa versus ethnic identity. These are very
large and substantively meaningful effects that can be brought about under the condition of frequent
workshop exposures.

On the other hand, the results presented in the table indicate the relatively weak effects for one or two
workshop exposures, even on the variables where NCEP workshops have the greater overall effects. For
example, asingle workshop exposure leads at most to only a.10 to .15 (one-seventh to one-tenth) of a
standard deviation change in any of the orientations in the table, and in many cases the effects are of even
smaller magnitude. This illustrates one of the most important findings of the | study: that one or two

wor kshop exposures ar e insufficient to bring about substantial change in democr atic orientations. Gvic
education can produce meaningful impacts, but multiple exposures are needed to achieve this goal.

Given this pattern, it is essential to determine how many individuals were exposed to multiple NCEP
workshops and how many to only one or two, in order to assess whether sufficient numbers of individuas
were trained in the most beneficia conditions. We defer a more detailed discussion of this issue until
Chapter 6, when we present the findings from the national sample regarding overall NCEP exposure. For
now, we note that three-fourths of those exposed to NCEP workshops in the Pre-Post Workshop
component attended only one or two sessions and only 26% of our workshop sample was exposed to three
or more events. Thisis not a sufficient ratio for generating the most powerful impacts of civic education,
and we shall return to this theme in subsequent chapters of the report.**

Findly, the table shows that, once the number of NCEP workshop exposures are taken into account, the
impact of other NCEP activities become somewhat less powerful than suggested by the results presented
in the previous chapter.. In three instances -s having seen a copy of the congtitution, political tolerance,
and national versus ethnic identity - the effects of other NCEP activities become insignificant altogether,
and in many other instances their effects are diminished in magnitude. Thus, we conclude that the bulk of

19 |n previousimpact assessments, we found evidence of a so-called threshold effect of civic education, where no
impact was seen at all unless the individual attended 3 or more workshops. In Kenya, we found several examples of
absolute threshold effects (rule of law, media attentiveness, external efficacy), but the overall patternsin Table V-1
neverthelessindicate that the effects for low exposure levels are relatively weak. Thus the findings here reinforce the
substantive implications of the previous country studies.
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the NCEP s impact came from the democracy and constitution workshops, with aless powerful, though
not indggnificant increment linked to other NCEP activities.

B. The Recency of Civic Education Exposure and the Possibility of “ Fade-Out” Effects

Another important factor that may influence the impact of civic education is the length of time since the
individual’ s exposure to workshops or other types of activities. It may be the case that civic education has
immediate effects on individua orientations, but the effects “fade out” over time. Uncovering such “fade
out” effectsis critical for the overall assessment of the effectiveness of NCEP or other civic education, as
it isvital to determine whether exposure to civic education produces long-lasting changes in democratic
attitudes, values and behaviors. If the effects of civic education do tend to fade out, then the effort made
in teaching individuals about democracy and constitutiona issues may not always be worth the cost. At

the least, civic education programs may need to be restructured or re-designed in ways to minimize this
potentia problem.

Accordingly, the study here was designed explicitly to uncover possible fade-out effects from the Kenyan
NCEP. The reader may recall that we re-interviewed approximately three-fourths of the post-workshop
respondents in November 2002, roughly seven to nine months after their exposure to the initial NCEP
workshop in February, March, or April. The remaining one-fourth of the post-workshop respondents (514
individuals) were re-interviewed in March or April 2003, 11 to 13 months after the initial workshop
exposure. By comparing the size of the effects of NCEP workshops and other activities among
individuals interviewed in the first post-workshop wave (November 2002) and the second post-workshop
wave (March/April 2003), we can arrive at an estimate of the extent to which the effects of NCEP
exposure tend to fade out over time.

It is aso the case that an important event in Kenyan politics occurred in between the two post-workshop
waves,: the election of Mwai Kibaki in December 2002 to the Presidency and the assumption to power of
his NARC codlition government. This presents some complications for ng the “fade out”
hypothesis, as we must aso take into account the general trends in public opinion that may have occurred
in response to this powerful democratic event. For example, individuals in general may have become
more aware of Kenyan constitutional reform issues after the 2002 election, and such an effect could cause
individuas in the control group to increase in congtitutional knowledge in the 2003 post-workshop wave.
Thisincrease in the control group’ s knowledge could make it appear that the effects of civic education
had “faded out,” even if the workshop sample stayed at approximately the same level of knowledge from
November 2002through April 2003. This kind of pattern would be quite different — and much more
benign from the point of view of assessing the impact of civic education — than a situation where
individuals in the workshop sample simply became less democratic in their responses, relative to a stable
control group, from one post-workshop wave to another. We explore these possibilities in the analyses
below.

In Table1V-2, we present the estimated difference in the effects of Frequency of Wor kshop Exposure and
Variety of Other NCEP Activities from the first post-workshop wave in November 2002 to the second
wave in March+April 2003. We aso indicate whether this difference is satisticaly significant, and how
much any difference in effects represents in standard deviation terms.
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Table 1V-2. Differencesin Estimated Effectsof NCEP Activitiesfrom the First and Second
Waves of the Post-Workshop Survey

FREQUENCY OF VARIETY OF OTHER
NCEP WORK SHOPS NCEPACTIVITIES
Difference Difference
Changesin: inB Y-Standar dized inB Y-Standar dized
Seen Copy of Constitution (-1-1) -.03* -.06 -01 -.02
Informed About Contents of Constitution (-2-2) -02 -4 .05 .07
Informed About Reform Proposals (-2-2) -.05** -07 -02 -01
Palitical Interest (-2-2) .00 01 -01 -01
Political Knowledge — Leaders (-2-2) -03 -04 01 01
Political Knowledge — Institutions (-2-2) -.05** -07 01 01
Interna Efficacy (-3-3) .03 .02 -4 -.02
Political Participation (-7-7) 01 .00 -.38** -17
Democracy isBest (-1-1) .00 01 -.02 -4
Palitical Tolerance (-4-4) -.01 -.01 -21* -13
National Versus Ethnic Identity (-2-2) .02 .02 -04 -04
Institutional Trust (-4-4) .08* .05 -.32%* -19

*p<.10 **p<.05

The analyses resulted in several important findings (Table 1V-2). First, on the large mgjority of
orientations, no sgnificant fade-out effects were found between the first and second waves of the post-
workshop survey . Changes in such important variables as political interest, efficacy, participation and
tolerance, for example, that were brought about through NCEP activities in 2002 tended to persist even
among individuals who were interviewed in March and April of 2003. Thisis an encouraging finding for
civic education.

Nevertheless, the findings suggest that several significant fade-out effects did emerge, and these warrant
further attention. On three important knowledge-related variables™ — having seen a copy of the
Congtitution, being informed about the proposas to reform the constitution, and knowledge of politica
indtitutions — the effects of NCEP workshops appear to be weaker for individuals interviewed in March
and April of 2003 than for individuas interviewed in late 2002.

On further examination, however, the results paint a somewhat more complex picture. We show in
Figures1V-1, 1V-2 and V-3 an estimation of the likelihood that individuas will register an increase on
each of the three knowledge variables, based on their exposure to NCEP workshops and whether the
interview took place in the first or second wave of the post-workshop survey, that is, taking into account
the “fade-out” effects recorded in Table IV-2. The results indicate that much of the suggested fade-out, in
fact, isdue to increases in knowledge by individuds in the “no-exposure’ conditions, and less due to
decreases in knowledge among individuas who attended NCEP workshops. For example, in Figure 1V-1,
it can be seen that 80% of individuals who attended six workshops showed increases in their

congtitutional awareness (having seen a copy) between the pre-workshop and their post-workshop
interview in November 2002. A nearly identical figure, 74%, is found among these same kinds of

20\\e separated the overall knowledge scale into two components for this analysis, one pertaining to the two
leadership questions (who is Vice President and who is Provincial Commissioner), and the other pertaining to the
two institutions questions (President’ sterm in office and constitutional amendment provisions. Thiswas done
because of the changesin leadership after the 2002 el ections, which made this part of the overall scale
fundamentally different for the two Post-workshop samples.
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individuals who were interviewed in March and April 2003. By contrast, 29% of individuas who
attended no workshops registered increases on this variable by the time of the first post-workshop wave,
while 40% of the “no exposure” group registered an increase in politica knowledge by the time of the
second wave. In sum, the effects on the high exposure group did not “fade out;” rather low exposure
individuals began to show higher levels of congtitutional awareness since the 2002 elections.

The same pattern is seen for ingtitutional knowledge in Figure IV-2. At the high ends of workshop
exposure, there is nearly no difference between the percentages found on increased knowledge, regardless
of whether the post-workshop interview was in November 2002 or March-April 2003. The apparent fade-
out effects are actualy due to atendency for individuals with no workshop exposure to increase on
knowledge from the time of the first post workshop wave to the second wave, while individuals who
attended workshops remained equaly likely to increase in their knowledge over time. Again, individuas
with low levels of exposure nevertheless learned more about ingtitutions after the 2002 eections, while
individuals with workshop exposure stayed at their same high levels.

The one variable where true “fade-out” effects did occur, was on familiarity with congtitutiona reforms.
Here individuds in the high exposure group did appear to lose some of their awareness of the reforms
over time (78% versus 64% in waves one and two respectively), while individuals in the low-exposure
groups showed significant increases. Even here, the picture is complicated by the fact that individuals
with one workshop exposure were more likely to show increases in knowledge by the time of the second
post-workshop wave than those in the first wave, and individuals with three workshop exposures were
equally likdly to increase at both pointsin time. Whatever fade-out effects that do exist, then, appear to
have been limited to individuas at the very highest end of civic education exposure.

The results of the analyses (Table 1V-2) indicate more serious fade-out effects of other NCEP activities
.on two important variables: changes in political participation and political tolerance. For both of these
variables, the magnitude of the decline suggests that all of the effect of the Variety of Other NCEP
Activities on these orientations fade out over time, such that the exposures matter little for stimulating
participation or tolerance by the time of the second post-workshop wave. The findings here detract to
some degree from our initial results on the effects of non-workshop activities. While the effects of
workshops tend not to fade out over time, some of the more important effects of other NCEP activities
appear to be relatively short-lived.

Finally, an interesting pattern emerges for the effects of civic education on ingtitutiona trust. For this
orientation, what appears to occur is not a fade-out effect but rather an change in the direction of the
effect over time, from the negative effect seen in Table 111-5 to a positive effect as shown in Table 1V-2.
In other words, civic education was associated with decreases in ingtitutiond trust before the 2002
elections, while it contributed to increases in ingtitutional trust thereafter. This pattern fits well the
findings reported in previous analyses of the effects of civic education on institutional trust in other
country contexts. In those studies, we hypothesized that the effects of civic education on trust can be
either negative or positive, depending on the stance of the implementing NGOs and the country’s civil
society in generd vis-a-vis the current government. The results in Kenya fit this explanation well, as civil
society in Kenya was mobilizing before the 2002 election to speed the democratization of what were
perceived to be undemocratic institutions associated with the Moi regime, while the successful outcome
of the electionsin stimulating a peaceful transition of power to the NARC government no doubt was
associated with increased trust of Kenyan civil society (and the public at large) in the palitical ingtitutions
of the new regime.
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PROBABILITY OF POSITIVE CHANGE

PROBABILITY OF POSITIVE CHANGE

FIGURE IV-1
FADE OUT EFFECTS ON HAVING SEEN THE CONSTITUTION
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FIGURE 1V-3
FADE OUT EFFECTSON CONSTITUTIONAL REFORM AWARENESS
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C. Teaching Methodsand Trainer Quality

In previous impact assessments, we found that the effects of civic education were influenced strongly by
two kinds of workshop teaching conditions. First, workshops were most effective when they were
conducted with more participatory methodologies such as role-playing, smulations, mock eections, and
the like. In comparison, lecture based civic education had negligible impact on nearly al democratic
orientations. Second, workshops were most effective when the leaders or trainers were perceived to be
knowledgeable, inspiring, and interested. Trainers who did not engage or are not well-regarded by the
participants had little success in transmitting democratic knowledge, values, or participatory inclinations.
We expected to find the same pattern in the effects for the Kenyan NCEP, especialy given the strong
emphasis that the instructional manual Making Informed Decisions places on active, participatory
methods of conveying information about democracy and the constitution.

We measured these factors in similar ways as in the previous impact assessments. Respondents were
asked to recdl whether any of the following activities took place in the workshops that they attended:

Breaking into small groups to discuss materia
Stage plays or dramatizations

Paying games

Solving problems and developing proposas
Role playing exercises

Mock trids

Mock elections
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We counted the number of these activities so that each individua received avaue of 0 to 7. We then
separated the sample into three categories. no workshop exposure, individuals who attended workshops
and experienced three or fewer of these participatory methodologies, and individuas who received civic
education and experienced four of more participatory teaching methods. We cal this variable
“Participatory Methods.”

To measure individuas perceptions of the quality of their civic education instruction, we asked
respondents to rate how well the following words “ describe the people who ran the workshops.”
knowledgeable, interesting, likeable, understandable, and inspiring. We divided the sample into

individuals who received no workshop exposure, individuas who thought that some of these words
described their trainers only “well” or “not very well,” and individua who thought that these words
described their trainers “very well.” We labd this factor “Trainer Quality.” It isimportant to note that the
Trainer Quality variable measures only the perception of the quality of the instructor or trainer, as we
have no objective evauation of the performance of the individuas who led the workshops. However, the
way participants feel about their trainer is an important predictor of how well they learn.

Table V-3 table shows the results for Participatory Methods, with our models of change in each of the
orientations being estimated for two groups: individuals who experienced few participatory methodsin
their workshops, and individuas who experienced many (four or more) of these kinds of instructiona
techniques. Table V-4 shows a similar estimation for individuals who thought that their trainers were not
of the highest quality, and individuals who thought that al of the positive terms mentioned above describe
their trainers “very well.”

The results of our analyses on Participatory Methods are relatively consistent, though not as powerful as
was found in the previous assessments. As can be seen, individuals who were trained with few
participatory methods showed some significant change in al of the congtitutional awareness and civic
competence orientations compared the control group. This differs from the South African results, where
evidence of athreshold effect was found, indicating that no impact would be registered unless the
workshops were conducted with many participatory teaching methods. Moreover, on some variables,
notably politica participation and political knowledge, the differences in effects between the “few” and
“many” participatory methods groups are not large. Thus the effects of civic education do not require a
high level of participatory methods in al instances.

Nevertheless, the table shows that the effects of civic education on many important democratic
orientations are substantially larger when workshops that are conducted with many participatory methods.
For example, the effect of NCEP workshop exposure on awareness of constitutional reform proposalsis
nearly twice as strong when the workshops are conducted with many as opposed to few participatory
teaching methods (.19 versus .09). Similarly, workshops conducted with many participatory methods
yield changes in internal efficacy that are over twice as large as those from exposure to workshops with
fewer participatory methods. And for each of three democratic vaues under consideration — tolerance,
nationd versus ethnic identity, and ingtitutiond trust — strong threshold effects were found, where effects
of workshop exposure were seen only for individuals whose workshops were conducted with many
participatory teaching techniques. Clearly the methods of instruction matter significantly for many key
democratic orientations, as more active and involved ways of teaching individuals about democracy and
the congtitution produce substantialy larger effects.
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TablelV-3. The Effects of Participatory Teaching Methods on Changesin Demaocr atic

Orientations

Few Participatory Many Participatory

Teaching Methods Teaching Methods
Changesin: B Y-Standar dized B Y-Standar dized
Seen Copy of Constitution (-1-1) 13+ 23 21** .38
Informed About Contents of Constitution (-2-2) A7 .23 JAx* 14
Informed About Reform Proposals (-2-2) .09** 12 J9** .26
Palitica Interest (-2-2) .04x* .06 4% 22
Palitical Knowledge (-4-4) 18** 15 28** 23
Internal Efficacy (-3-3) J9** 14 i 35
Political Participation (-7-7) A4qx* 20 A8+ 22
Democracy isBest (-1-1) .00 .00 .02 .05
Political Tolerance (-4-4) -02 -01 A5** 27
National Versus Ethnic |dentity (-2-2) 03 02 34+ .38
Institutional Trust (-4-4) 03 02 .06%* 04

*p<.10 **p<.05

TableV-4. The Effects of Perceived Trainer Quality on Changesin Democratic

Orientations
Per ception of Instructor Per ception of I nstructor
Quality: Low Quality: High
Difference Difference

Changesin: inB Y-Standar dized inB Y-Standar dized
Seen Copy of Constitution (-1-1) 21%* .38 24%* 43
Informed About Contents of Constitution (-2-2) 5% 20 27** 37
Informed About Reform Proposals (-2-2) 4% * 19 23%* .32
Palitical Interest (-2-2) 09** 14 .09** 14
Political Knowledge (-4-4) 32x* 27 .28** 24
Internal Efficacy (-3-3) 23+* 16 J2x* .09
Political Participation (-7-7) 10 .05 .62 * .28
Democracy isBest (-1-1) -01 -01 .03 07
Palitical Tolerance (-4-4) 27 .16 4x* .08
National Versus Ethnic Identity (-2-2) 25%* .28 -.02 -.02
Institutional Trust (-4-4) - 13** .02 04 .03

*p<.10 **p<.05

We can see the importance of the two critical conditions for effective civic education instruction that we
have identified thus far in the report — frequent exposures with participatory teaching methodologies —in
graphic form in Figures V-4 through IV-6. We depict the probability of individuals registering an
increase in three important orientations (interna politica efficacy, politica tolerance and awareness of
constitutional reform proposals) for individuals who attended differing numbers of workshops and who
were exposed to different amounts of participatory methods of instruction. In Figure 1V-4, for example,
we show the probability of increasing in political interest over time for individuals who attended zero,
one, three and six workshops, and who experienced zero, two, or seven active teaching methods.
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The results indicate that the effect of each factor isimportant in its own right in stimulating changesin the
individual’s psychological engagement with palitics. Individuas with no workshop exposures, have only

a .28 chance of increasing on political interest between their pre-workshop and post-workshop interviews.
Thisfigure rises to .49 among individuas who attended six workshops with no participatory methods, a
.21 increase between the lowest and highest workshop exposure group. Similarly, individuals who attend
one workshop that used all seven active methodologies have a .55 chance of increasing in political

interest, an increased of .24 over the.31 chance of increasing interest for individuas who attended one
workshop that used no active methods. But the combination of the two conditions (more frequent
workshop exposure and more participatory methods) produces even more powerful effects. nearly two-
thirds of all individuals who were exposed to three workshops that made use of many teaching
methodol ogies showed an increase in political interest over time, and nearly three-quarters of all
individuals who attended six highly participatory workshops increased in interest as well. Thus, while the
basic effects for political interest in the previous chapter showed a fairly modest overall impact of NCEP
civic education, the analyses here suggest that, like many other important demaocratic orientations, under
certain conditions the effects are much more substantial.

The same pattern of effects was found for political tolerance (Figure I'V-5) and for awareness of the
constitutional reforms ( Figure IV-6). The frequency of the individua’s workshop exposure and the
number of participatory methods used in instruction are important in producing changes. In the case of
tolerance, the combination of many active instructional methods and even three workshop exposures leads
to a .39 chance of increasing on tolerance, more than three times the increases identified for those with no
workshop exposure, that is the control group. Increasing the number of workshop exposures to six leads
to an even greater increase of .53, more than four times the control group’s probability of change. The
same pattern of effectsis found for awareness of constitutional reforms (Figure 1V-6). The control group
shows a .25 chance of increasing on awareness over time, and there are strong increases associated with
both increased workshop exposure and the number of participatory teaching methods employed. When
active methods are combined with frequent exposures to workshops, awareness of the congtitutional
reform process increases in an overwhelming majority of individuas, with the figures reaching 80% in

the highest teaching and exposure conditions. Thisis powerful evidence of the beneficia effects of both
participatory methods and intensive exposures to civic education messages on changesin Kenyan
democratic orientations over the course of the study.

The results for Trainer Quality ( Table 1V-4) are less consistent than those seen for participatory teaching
methods. On some orientations, notably those for constitutional awareness and political participation,
attending workshops where trainers are perceived to be knowledgeable, inspiring, and interesting leads to
significantly greater change than attending workshops where trainers are perceived to lack these qualities.
The effects for palitical participation indicate that individuals who are trained by high quality instructors
have about a .12 greater likelihood of increasing on political participation. Similarly, high quality teachers
lead to differences of about .10 to .12 in the likelihood of increasing on awareness on the congtitutional
reform process and on the content of the congtitution.. Thus, the results indicate that teacher quality can
sometimes be an important conditioning factor in determining the impact of civic education.

At the same time, there are many orientations where the perceived quality of the instructor makes little
difference in the magnitude of the effects of NCEP workshop participation. On factors such as politica
interest and knowledge, for example, similar change is observed for individuas who attend NCEP
workshops, regardless of whether teachers are perceived to be knowledgeable, inspiring, and the like. And
on severd orientations, notably values such as tolerance and nationa versus ethnic identity, high trainer
quality is associated with somewhat weaker effect on change. There are no ready explanations for these
finding, though we may speculate that trainers who are especialy highly regarded may have activated
positive fedings of ethnic identification among workshop attendees; this identification may have led to
somewhat lower levels of trust and tolerance among the workshop participants We stress that these effects
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are fairly small in magnitude; nevertheless they indicate that feelings of high regard for trainers need not
aways lead to positive democratic outcomes

FIGURE IV-4
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FIGURE IV-5
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FIGURE V-6
THE EFFECTS OF WORKSHOP FREQUENCY AND PARTICIPATORY METHODS
ON AWARENESS OF CONSTITUTIONAL REFORM PROPOSALS
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D. Workshop Duration, Content, and Organizational Strategies

Following the logic of the findings regarding Frequency of Exposure, it may be expected that workshops
that are longer in duration will lead to greater change than workshops that last only a short time., Further,
we may expect that some of the effects of workshops will be content-specific: workshops that focus on
constitutionalism should be associated with greater increases in knowledge and awareness of
constitutional issues, workshops that focus on democratization should be associated with greater changes
in democratic values, and so forth. It may also be the case that certain topics covered in the NCEP
workshops in general did not engage the workshop participants, in which case the effects for these kinds
of workshops will be smaller than workshops which cover topics of more interest to the audience. Finaly,
there may be certain ways of implementing and organizing the workshop that lead generally to larger
effects than others, for example, whether the CSOs arranged to conduct the civic education through other
civil society groups, through community elders, or through religious gatherings.

As noted above, the implementing CSOs were required to submit to the NCEP Technical Assistance
Team a so-caled “Form D” for each workshop that they conducted; these forms contain information
about each of these characteristics of the given workshop. This information alows us to test whether
workshops of a given type, given length, with given organizationa strategies or features have greater or
lesser impact on individua participants, and thus for the first time link purely “objective” aspects of civic
education workshops to changes in democratic orientations.

We were able to obtain the Form Ds for 139 of the 181 workshops covered in the Pre-Post portion of the
study, encompassing 1758, or 76.3% of the post-workshop respondents. We constructed a series of
variables from the information contained in the Form Ds. First, the forms contain the Duration of the
workshaop, that is, the number of “working hours for the whole activity.” We divided the workshops into
three different categories: workshops that lasted a half-working day (4 hours) or less; workshops that
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lasted between a half-working day and a full-working day (over 4 and less than eight hours); and
workshops that lasted longer than one working day (more than 8 hours). Second, the forms contain
information about the mgjor “target issue” or Topic of discussion, with the choices being the mgjor topica
divisions covered in the NCEP Making Informed Choices instruction manual, “Nationhood,”
“Democratization,” “ Congtitutiondism,” or “Governance.” Third, the CSO’s “Entry Strategy into the
community was recorded, that is, whether the implementing CSO worked through a*Local CBO or
Club,” a“Religioug/Cultura or Traditiond Ceremony,” a“Rdigious Gathering,” a*“ Sporting Event,”
though “Loca Elders, Leaders, or Opinion Makers,” or through a“Women's Group in order to conduct
the event. We combined the two religious-oriented strategies into a single “ Religious Gathering”
category, and we excluded “sporting events’ from the analysis due to only 5 workshops fdling into this
category.

The distribution of workshops in the following analysis on dl three of these factorsis shown in Table V-
5 below. As can be seen, dightly more than half of the workshops were of less than half-day’ s duration,
while 9% lasted longer than one working day. The main workshop topics were constitutionalism, with
nearly half of the workshop, democratization, with another one-quarter, and the remainder split between
nationhood and governance. The dominant entry strategy for organizing a workshop was to work though a
local CBO (nearly one hdf of the workshops), and, as women’s group were used by another 19%, this
means that nearly two-thirds of the workshops utilized some CBO astheir entry point into the community.
Another one-quarter of the workshops used local eders or opinion leaders, and 10% of our sample of
workshops used some kind of religious gathering or ceremony.

TableV-5. Characteristics of Sample Workshops From Form D Information

Workshop Duration Per cent Entry Strategy Per cent
4 hoursor Less 54.2% Local CBO 46.7%
More than 4 and L ess than 8 hours 36.5% Women’'s Group 18.7%
Morethan 8 hours 9.3% Local Elder/Opinion Leaders 24.3%
Religious Gathering 10.3%

Workshop Topic

Nationhood 19.6%
Democratization 25.0%
Constitutionalism 44.7%
Governance 10.6%

We tested the impact of these workshop characteristics on changes in democratic orientations in the
following manner. First, we limited our analysisto individuals in our original workshop sample, that is,
individuas who we could determine with certainty had attended one of the 139 workshops for which
Form D information was available. This meant that individuasin our original control group who reported
having attended some NCEP workshop were excluded, as we could not link these individuals specifically
to the workshops for which we had Form D information. Thus the comparisons in these analyses are
between individuas who we know attended these specific workshops and individuas who we know did
not attend these specific workshops. Thisis therefore a highly controlled comparison, and one that is
more restrictive than what has been the case thus far in the report, where we have examined the effects of
all workshop exposures and all other kinds of NCEP activities. Consequently, we expect the effects
shown in these analyses be somewhat smaller in general than in previous tables and figures, as they
represent the effects of the single civic education exposure represented by the specific workshop in
question.
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Then, we estimated the probability of change in nine important congtitutional and democratic orientations
for individuals who were trained in each of the kinds of workshops we have described: workshops of
shorter and longer duration, workshops that covered different topics, and that had different community
entry strategies. Within each category, we caculate the probability that an individual who attended the
workshop would increase on the orientation over time, and the probability that individuas who formed

the control group for those workshops would change on the orientation over time as well. The “effect” of
the workshop is the difference in these two quantities, that is, the increased chance that individuas who
were trained in workshops with certain characteristics changed on a particular democratic orientation,
compared with individuas in the control group for those particular workshops. For example, we caculae
the effect of workshops of short duration on changes in political interest by examining individuals who
attended such workshops and the individuals who represented their matched control group, and estimating
the chance that each group registered positive change on interest between the pre and post workshop
interviews. The difference between these two figures is the “effect” of attending short workshops on
increases in political interest, relative to not attending these kinds of workshops. We then estimate the
effect for workshops of medium duration and for longer workshops, and compare the magnitude of these
effects across categories in order to assess the ways that workshop duration affects the overall results.

Figures 1V-7 through 1V-15 present the effects of the three different workshop-related variables on three
congtitutional variables (Seen a Copy, Awareness of Contents, and Awareness of Reform Proposals), four
engagement variables (Knowledge, Interest, Participation, and Internal Efficacy), and two democratic
values (Tolerance and National Versus Ethnic Identity). For reasons of space, we place the efficacy
results aong with the values in the final figure for each workshop variable. We consider the workshop
characteristics variables in turn.

1 The Effect of Workshop Duration

Asreveded in Figure 1V-7, workshop duration is not consistently consequential for predicting changesin
the condtitutional orientations anayzed. For having seen a copy of the constitution, workshops of greater
than four hours produce greater change, relative to shorter workshops, though this difference is not
replicated for changes in awareness of the constitution’s content. For awareness of reform, workshops of
more than eight working hours produce significantly greater change than shorter workshops, though there
are no differences between workshops of short and medium length. Thus, we conclude that there is no
genera pattern of relationship between workshop duration and changesin orientations towards the
consgtitution; what matters, as was shown in earlier tables, is whether or not the individua was exposed at
all to NCEP workshops and other activities, the kinds of methods employed and perception of trainer
qudities.

All of the other democratic orientations (Figures V-8 and IV-9) indicate clearly that wor kshops of
greater duration produced greater positive change. Individuas who attended a workshop of less than
four hours had only a .10 greater chance of increasing in political knowledge than those who did not
attend a workshop. Individuas who attended a workshop lasting between four and eight hours registered
an boost of nearly .25 in their chances of increasing on political knowledge, and those who attended
workshops longer than eight hours increased their chances of gaining knowledge by nearly .30. This
evidence is highly consistent with our findings from previous sections of the report. The pattern of
increases related to duration was aso found on the political interest variable.

For efficacy and the two democratic values (political tolerance and national versus ethnic identity), the
pattern is more pronounced (Figure 1V-9). On these orientations, we see evidence of athreshold effect,
where incremental change is produced only when workshops are at least 8 hours. Individuas cannot learn
tolerance, dter their own perceptions of politica influence, nor ater their identities unless the civic
education experiences are long enough for these kinds of abstract messages to be absorbed. Thisis
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powerful evidence that workshops must be structured in certain specific ways in order to influence
democratic values and political orientations. And given the fact, as seen in Table |V-5 above, that only
approximately one in 10 workshops was at least eight hours long, it becomes evident that the relatively
short duration of most of the NCEP workshops limited more positive change in the participants
democratic values and civic engagement.

FIGURE IV-7
THE EFFECTS OF WORKSHOP DURATION ON CONSTITUTIONAL ORIENTATIONS
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FIGURE IV-8
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2. The Effects of Workshop Topics

We found severa significant differences in the effects of workshops topics as well. On two of the three
condtitutiona orientations, workshops whose primary topic was “congtitutionalism” produced the greatest
effect on workshop participants (Figure IV-10). On the third orientation, being aware of the contents of
the constitution, workshops related to “governance” produced the largest effect. “ Democratization” and
“nationhood” workshops were each associated with moderate amounts of individua change. In generdl,
however, workshops that focused on each of the four general topic areas were somewhat effectivein
changing orientations about the congtitution, with the sole exception being the “ nationhood” workshops
effect on awareness of congtitutional reform proposals.

The same pattern is decidedly not the case for the effects of different workshops topics on orientations
related to civic engagement and democratic values. In Figure IV-11 and IV-12, it can be seen that
workshops related to congtitutionalism were more effective in stimulating changes in political knowledge,
interest and efficacy than any other workshop topic, with these workshops being the only kind that
influenced meaningful changes in interest and efficacy. Discussing congtitutiond issues, then, appears to
have been a useful strategy for teaching about politics, engaging individuals into the political process, and
changing individua perceptions of their role in the system. Workshops related to “nationhood” and
“governance’, had very little impact on any of these orientations.

A dightly different pattern was found for the effects of workshop topics on democratic values. Here,
“democratization workshops’ were the most effective in influencing tolerance, and there was some
impact from “constitutionalism” workshops and amaost none from “ nationhood” and “ governance”
Workshops. For changes in nationd versus ethnic identity, the results were somewhat puzzling, as
“nationhood” workshops were the least effective in actudly ingtilling increased fedlings of nationa
identity. All other kinds of workshops led to moderate impact on this vaue.

While the patterns are not totally consistent across the different democratic and constitutional

orientations, several tentative conclusions can nevertheless be drawn: 1) workshops related to
“condtitutionalism” had the most consistent impact on constitutional and politica engagement

orientations; 2) workshops related to “democratization” were effective in changing important democratic
values,; and 3) workshops that focused on “nationhood” were the least effective overall in stimulating
democratic change. The findings suggest that workshops that were most directly tied to the specific topics
that were prominent on the Kenyan political agenda — congtitutional reform and democratization — were
mogt effective in teaching participants in genera about politics and ingtilling supportive democratic
orientations.

We tested for the effects of different workshops topic in one final way, using the full Pre-Post study
component (i.e., not only respondents from the 139 Form D workshops). The respondents were asked
whether a series of topics were discussed in any of the workshops they attended, including “ community
problems like crime, HIV/AIDS, water or hedlth,” “voting in eections,” “strengthening democracy in
Kenya,” and “what a new constitution in Kenya should look like.” Not surprisingly, al these topics were
discussed in most of the workshops, with the latter three topics reported by 95% of al respondents. About
10% of the respondents, however, reported that community problems were not discussed in their
workshops, and this provided an opportunity to examine whether workshops that dealt with community
issues as well as genera issues related to democratization, constitutionalism, and the like were more
effective. We then estimated the probably that exposure to workshops that dealt with community issues
would lead to increased change in al of the democratic orientations we have considered thus far, and then
estimated the same probability for exposure to workshops that did not discuss community issues.
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We found that for each orientation related to the congtitution, to civic engagement and knowledge, to
support for democratic values, wor kshops that al so discussed community problems wer e associated with
greater change.. The difference in the probabilities of change for the two kinds of workshops was usually
in the range of 5 to 10%. This suggests that the strategy that most NCEP workshops followed, of
including some discussion of issues related to the community and community problems, was effectivein
engaging the participants and relating democratic and constitutional issues to more concrete local
conditions.

FIGURE 1V-10
THE EFFECTS OF WORKSHOP TOPIC ON CONSTITUTIONAL ORIENTATIONS
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FIGURE IV-11

THE EFFECTS OF WORKSHOP TOPIC ON POLITICAL ENGAGEMENT
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3. The Effect of Community Entry Strategies

The implementing CSOs for the NCEP workshops a so engaged in different strategies of access to the
communities where they conducted the workshops, as some utilized local community or women’s groups,
some used local elders or opinion leaders, and some used religious gatherings as away of targeting and
accessing the desired audience. These strategies had mixed impact on the effectiveness of the workshops,
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and the lack of a clear pattern in these analyses suggests that there is no single way of organizing
workshops to achieve maximum overall success.

As can be seen in Figures IV-13 to IV-15, various entry strategies were associated with workshop success
in influencing orientations related to the constitution. Entry through elders or opinion leaders was perhaps
the most consistently effective strategy. On the other hand, entry through local CBOs and women's
groups were most important for political knowledge, interest, and the two democratic vaues, while entry
through religious gatherings provided influentia in stimulating the highest levels of palitica

participation. These patterns do not provide enough consistency to make firm recommendations regarding
the utility of differing entry strategies; more likely, they suggest that what matters most is what occurs
during the workshop and other features of the instruction that have been discussed thus far in the report.

FIGURE 1V-13
THE EFFECTSOF ENTRY STRATEGY ON CONSTITUTIONAL ORIENTATIONS
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4. The Effects for Different NGO Consortia

We tested whether the effects differed for workshops conducted by CSOs belonging to the different
consortia associated with the NCEP. 1t may be expected, for example, that workshops conducted by CSOs
affiliated with the GENDER consortium would produce larger effects on issues related to women'’ s rights
and women’ s engagement in politics, while CRECO (Congtitution Reform and Education Consortium)
workshops may have had larger effects on constitutional awareness and knowledge. Some CSOs
conducting workshops were not officidly affiliated with the NCEP consortia, and it may be the case that
the effects on individuas attending these workshops may differ from those sponsored by affiliated CSOs.

We conducted separate analyses of the effects of workshops conducted by CSOs affiliated with CRECO,
GENDER, and ECEP, as well as workshops conducted by unaffiliated CSOs. The results are shown
below in Table 1V-6. The table shows only marginal differencesin the effects of workshops conducted by
the various NGO consortia. The only noteworthy difference is in the comparison of the ECEP workshops
with those conducted by other groups. ECEP workshops show the largest effects on political participation
of any of the consortia workshops (or workshops from unaffiliated CSOs), suggesting that church-related
civic education can be most effective in mobilizing individuas to engage the political process.

Workshops conducted by groups from the other consortia and from unaffiliated groups show somewhat

larger impact on congtitutional issues, and on issues related to national and ethnic identity. All of these
differences are rdatively small, however, with the dominant finding from the table being that workshop
effects were fairly consistent across the different consortia.

TableV-6. The Effects of Workshop Conducted by CSOs from Different Consortia

CRECO | GENDER | ECEP UNAFFILIATED

Changesin:

Seen Copy of Constitution 178** 274%* 122 214x*
Informed About Contents of Congtitution | .203** 231** .060 167+
Informed About Reform Proposals 222%* 97%* 120 164**
Political Interest .055* 130%* 079 J110%*
Politica Knowledge 293+ * .193x* 267 A39**
Internal Efficacy 259 * .007 275 339**
Politica Participation A21** .346** 1.18** 185
Democracy is Best 024 .020 .065 -.025
Political Tolerance 214** 321** .382 120
National Versus Ethnic Identity 173 * A57** .066 .048
Ingtitutional Trust .040 -137* -.243 -.063
Women's Role in Society .091* 132x* .158 .020

*p<.10 **p<.05
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V. DEMOGRAPHIC DIFFERENCES, SOCIAL INFLUENCES, AND THE
SECONDARY EFFECTS OF NCEP TRAINING

In this chapter, we explore the effects of NCEP civic education on different kinds of individuals. Such a
determination is useful first in understanding where the NCEP had the most significant impacts in the
Kenyan population, that is, which socia groups and demographic categories changed the most in response
to the workshops and activities organized by the Programme. Equally important, the information will be
useful for donors and implementing CSOs in deciding on the most promising target populations for future
civic education programs. If, for example, civic education is found to be ineffective in rural areas
compared to smaller towns or metro centers, then policy makers and CSOs might adjust their alocation of
resources accordingly. And if there is a desire to change the democratic orientations of particular sub-
groups, for example, women or young people, and the results of these analyses demonstrate that few
effects on these kinds of individuals have occurred, then substantial changes in the ways that civic
education is delivered to these populations would need to be undertaken.

Asin previous impact assessments, we investigate the differential effects of NCEP civic education for the
following demographic sub-groups in the Kenyan population:

Gender (women versus men)

Age (18-35 versus 36 and above)

Education (primary, secondary, and high school)

Household Income (Less than versus More than 5000 Ksh per month)
Rdligion (Protestant, Catholic, Mudim)

Community Size (urban versus rura)

We test for these effects in a straightforward manner. We first separate the sample by gender (youth,
education level, community size, etc.) and then estimate models of change for individualsin each

category. For example, we will calculate the effects for women of attending NCEP workshops, compared
to women in the control group, and then the effects for men of attending NCEP workshops, compared to
men in the control group. The difference between these two effects thus provides an indication of whether
NCEP workshop exposure affected the two groups differently.

The following conclusions can be drawn from the analyses.

There were generally few differences in the effects of the Programme across the demographic
categories studied. NCEP activities had positive influences on both women and men, old and young,
those from lower and high socio-economic strata, and individuas from different religious groupsin
mostly smilar ways.

When differences across groups did exist, it was usualy the case that individuals from less dominant
socid groups exhibited greater change from NCEP exposure than individuals from more dominant
socia strata. In thisway the NCEP helped to equalize the pre-existing differences in democratic
orientations between many of these groups.

The differential effects of civic education may, however, go beyond these kinds of demographic factors.
In previous impact assessments, we found that workshop exposure had greater effects on individuals who
were more integrated into civil society, that is, who belonged to a greater number of secondary groups
and locd organizations. We speculated that such individuals have the opportunity to engage in group
discussions that reinforce and sustain the messages that are transmitted in civic education workshops;
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moreover, the groups themsalves are often engaged in political dynamics and mobilization of their own,

and thus provide an ided setting for individuals who have learned about democracy in civic education to
put these teachings into concrete practice.”* Therefore, we aso examined the differential effects of NCEP
workshops on more socialy engaged and more socidly isolated individuas in the analyses below.

This focus on the effect of the individua’ s group environment in amplifying or inhibiting the impact of

civic education leads to a more general possibility that individuals may influence one another’s

knowledge, attitudes, and values about democracy and democratic political processes. If thisisthe case,
then civic education may have added impact through the political discussionsit stimulates within an
individua’s socia network, regardless of (or in addition to) processes that may take place within groups

to which the individual belongs. These types of effects may be viewed as “ secondary effects’ of NCEP or
other civic education programs, as they occur after the workshops or other activities have aready exerted
their “primary” effects on the participants themselves. Secondary effects of civic education may occur in
two possible ways: 1) workshop participants may discuss democracy or constitutional issues with others,
thereby amplifying in their own minds the messages that they may have learned in the workshops; and 2)
individuals who did not attend workshops may nevertheless discuss democracy-related topics with other
individuals who did, thereby becoming exposed to the messages conveyed in the workshops indirectly. Of
course, both of these processes could occur for workshop participants, as they could speak to others about
their direct experience with workshops and also hear about workshop topics or messages to which others
were exposed.

These kinds of secondary effects of civic education have never before been included in any impact
assessment. This represents yet another strength of the Kenyan study, as previous assessments may have
underestimated the overall impact of civic education by focusing solely on “primary” or direct impact on
the participants.

The following conclusions can be drawn from the analyses:

Individuals who were members of the implementing CSOs or of secondary groups that were invited
to NCEP workshops consistently showed stronger effects from the sessions than did non-group
members.

Post-workshop discussions with others were crucia in amplifying and enhancing the impact of the
sessions. Individuals who spoke with others about their workshop experiences increased significant
more on most democratic orientations than others, and, even more importantly, individuas to whom
other people spoke about their own workshop experiences showed substantially more change than
other individuals.

A. The Effects of Civic Education on Individualsin Different Demographic Groups

The effects of NCEP workshop exposure for women and men, and for younger and older respondents are
provided in Figure V-1 below. The NCEP workshops produced significant change of virtualy al of the
democratic orientations for both men and women, and the effects are nearly identical in size. When
differences do emerge, moreover, the greater impacts were on women: the effects for political interest,
tolerance, nationa versus ethnic identity, and institutional trust are all somewhat greater among women
than men. NCEP activities, then, had positive effects on both sexes, and proved especidly effectivein
stimulating change in democratic values and a sense of political engagement among women. Thisis
particularly important, given that women registered lower levels on some of these attitudes in the pre-

21 These processes were examined in the two previous USAID civic education reports; amore formal treatment can
befound in Steven E. Finkel, “ Civic Education and the Mobilization of Participation in Developing Democracies,
Journal of Politics 64: 994-1020 (November 2002).
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workshop interviews. For example, prior to the workshops only 44% of the women were “very” interested
in national politics compared with 60% of the men, and 66% of the women gave palitically intolerant
responses to all four questions in the pre-workshop interviews compared with 57% of men. Thus, the
differentia effects of civic education training on these variables served to equalize to some extent the pre-
existing differences between the sexes.

Table V-1. The Effects of NCEP Civic Education by Gender and Age

Gender Age

Changesin: Women Men Youth (18-35) | Older (36+)
Seen Copy of Constitution (-1-1) 23** 21%* 20%* 21x*
Informed About Contents of Constitution (-2-2) 19** 22%* 20%* 21x*
Informed About Reform Proposals (-2-2) A7+ 13+ 18** 22%*
Political Interest (-2-2) A3** 07** 07%* 4x*
Palitical Knowledge (-4-4) 27%* 26%* 27%* .35**
Internal Efficacy (-3-3) 23F* A7 A7 26**
Political Participation (-7-7) 39** 33** A8** 19
Democracy isBest (-1-1) 02 01 01 01
Political Tolerance (-4-4) 28** J9** .26%* A7
National Versus Ethnic ldentity (-2-2) 21** .08* 2% 19x*
Institutional Trust (-4-4) -12x -02 -.08 -.05

*p<.10 **p<.05

The effects of civic education were also generdly similar for younger and older respondents. On some
engagement variables such as interest, knowledge, and efficacy, older Kenyans changed more
significantly than did the young, while on political participation, tolerance, and nationa versus ethnic
identity, the opposite pattern emerged. In general, NCEP workshops appeared to be equally effective
irrespective of age group.”

The findings for different educationa and income groups (Table V-2) show a consistent pattern, as the
workshops had significant effects on the democratic orientations of al groups, but somewhat greater
effects on individuals with lower levels of education and lower levels of household income. The largest
effects on political interest were found on individuals with only a primary school education or less, and
individuals in the primary and less than secondary education categories showed consistently greater
effects on virtually all the orientations were found among the primary education and less than secondary
education categories compared to individuas with a secondary school education or more. Similarly,
individuals with household incomes of 5000 Ksh or less were more likely than those with higher
household incomes to show increases on dl of the constitution orientations, and on interest, participation,
and nationd and ethnic identify. Since individuas from lower socio-economic groups registered low
levels on many democratic orientations in the pre-workshop survey, civic education served again to
equalize to some degree the pre-existing differences. The effects found, however, are neither consistent
nor strong enough to base firm policy recommendations.

22 \We also examined difference between men and women for different age groups, and found negligible differences
in the overall pattern of effects.
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Table V-2. The Effects of NCEP Civic Education by Education and Household I ncome

Education Income

LT LT Secondary LT MT
Changesin: Primary | Secondary | or More | 5000Ksh | 5000 Ksh
Seen Copy of Constitution (-1-1) 18x* 23 24%* 24 * JOx*
Informed About Contents of Constitution (-2-2) 20%* .18x* 22%* 23+ A7
Informed About Reform Proposals (-2-2) A7 20%* 21** 22%* A7
Palitical Interest (-2-2) 9%+ .08** .05 2%+ .06**
Palitical Knowledge (-4-4) 29%* 29%* 21%* 28 * 33 *
Internal Efficacy (-3-3) 22+ 24+ 15%* 21%* 20%*
Political Participation (-7-7) 33** .B6** .18 A0** 31r*
Democracy isBest (-1-1) 04 01 -01 .03** -02
Political Tolerance (-4-4) 21 31+ 15 20 * 27
National Versus Ethnic Identity (-2-2) 23%* 3% 10* 18** .08**
Institutional Trust (-4-4) -02 -11 -.05 -10* .03

*p<.10 **p<.05

Table V-3. The Effects of NCEP Civic Education by Religion and Urban/Rural Status

Religion Urban/Rural

Changesin: Protestant | Catholic Muslim Urban Rural
Seen Copy of Constitution (-1-1) 22%* 21** .08 22%* 23%*
Informed About Contents of Constitution (-2-2) J9x* 26%* -04 15%* 22%*
Informed About Reform Proposals (-2-2) 20%* 23 -.06 25 * N
Palitical Interest (-2-2) Jax* .08** A1 .06** J10**
Political Knowledge (-4-4) 31x* 31* 05 28** 30**
Internal Efficacy (-3-3) 20%* 25%* .28 23+* 20%*
Political Participation (-7-7) 27%* AB* 1.23** 38** .36**
Democracy isBest (-1-1) .02 -01 .03 02 01
Political Tolerance (-4-4) 22% 21%* A 34 20%*
National Versus Ethnic |dentity (-2-2) 16x* 4x* -.05 A3* 5%
Institutional Trust (-4-4) -07 -.05 .29 4% -11*

*p<.10 **p<.05

Table V-3 presents the findings for individuas with different religious affiliations, and for individuals

from urban and rural areas. Virtualy no difference was found between the effects registered for the
Protestant and the Catholic respondents, and workshop participation was effective in increasing the
democratic orientations of both religious groups. There were only approximately 100 Mudlim respondents
in our sample, so the results for this group must be viewed with caution. The findings suggest that the
effects of civic education workshops for Mudlim respondents were primarily on political participation,
where the effects were over double the size seen for Protestants and Catholics, and on political tolerance,
where the effects were one and one half the size as for the other religious groups. To the extent that
Musdlim respondents tend to receive civic education training that is associated with their religious
organizations, the results are consistent with the effects reported for ECEP workshops above. In both
cases, civic education that is religioudy-related has stronger effects on political engagement and to a
lesser extent, political tolerance, while having weaker effects on basic knowledge, competence and
constitutional awareness.
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The findings on the impact of civic education among urban and rurd individuals (Table V-3) are
generdly significant for both groups, and of roughly equal magnitude. Urban individuals register dightly
greater change on tolerance, while rural individuals show larger increases from NCEP exposure on
political interest. Interestingly, the effects on ingtitutional trust for the two groups are in the opposite
direction, as urban respondents became more trusting of politica institutions while rura respondents
decreased on trust over time. This pattern is suggestive, in that other less dominant groups in our
analyses, such as women and the poor, aso showed larger negative trends in ingtitutiond trust compared
with men and more wealthy respondents. To this extent, as civic education develops civic competence
and support for democratic vaues among less dominant groups, it also facilitates a more critical stance
about the trustworthiness of Kenyan political ingtitutions.

B. Social Influence and the Secondary Effects of Civic Education

As noted in the introductory section of the chapter, we also are able to explore several aspects of socia
influence processes related to NCEP civic education. We analyzed whether the effects of civic education
were greater for individuas who were aso more highly integrated into socia groups and secondary
associaions. We then investigate the extent to which individuals who spoke about their workshop
experiences, and who discussed the workshop experiences of others, were more likely to increasein
supportive democratic orientations than individuals who engaged in little discussion about NCEP
democracy or constitution workshops. To the extent that post-workshop discussions are associated with
democratic change, we characterize the results as the “secondary” effects of civic education.

1 The Impact of Social Group Memberships

Table V-4 contains findings on the effects of civic education for individuas with differing levels of
associational or group membership, such as youth groups, church groups, women’s groups, cultura
organizations, ethnic associations, and the like. On the left side of the table, we show the effects for
individuals who belong to zero or one group, two or three groups, and four or more groups. The anayses
revealed few differences of any import in the effects of civic education on the socially integrated versus
more socidly isolated individualsin our sample. There is a dight tendency for efficacy to be greater
among less socidly-integrated individuals, but the results are not generally consistent nor do they carry
over to other democratic orientations. The beneficia effects NCEP workshops, then, do not depend on the
individua belonging to alarge number of groups or associations.

Table V-4. The Effects of NCEP Civic Education By Group Member ships

Member of Group
Conducting or Invited
Overall Group Member ships to NCEP Workshop

Changesin: 0/1 2/3 3+ No Yes
Seen Copy of Constitution (-1-1) 24%* 23%* 21%* 26%* 24%*
Informed About Contents of Constitution (-2-2) 07 23 18 24** 24**
Informed About Reform Proposals (-2-2) 18 25 * A7 4% * .26%*
Palitical Interest (-2-2) A3x* J0x* 0Or* 0%+ .09**
Palitical Knowledge (-4-4) 31x* 23+* 34** .09 A0**
Internal Efficacy (-3-3) A1x* 32x* A3** J5** 25**
Political Participation (-7-7) 52x* .26%* A7x* 24** S51**

Democracy isBest (-1-1) 04 01 -.01 02 01
Political Tolerance (-4-4) 27* .36%* 13 A1 30**
National Versus Ethnic Identity (-2-2) 23+ 21%* .07 02 19x*

Institutional Trust (-4-4) .08* .05 -.09 .05 -.03

*p<.10 **p<.05
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The right side of table V-4, however, contains more striking results. We asked individuals in our

workshop sample whether they were a“member of the group that conducted the workshop or of a group
that was invited to the workshop,” and the table compares the effects of workshop exposure for members
and non-members of these groups. On six of the democratic orientations, individuas who were members
of the CSO that conducted or was invited to the workshop showed more powerful effects than were seen
for non-members, and on several dimensions these differences were substantial. Individuals who were
members of the civic education groups showed effects on increase in participation that were twice as large
as those seen for non-members, and the effects of civic education workshops on critica orientations such
as political knowledge, tolerance, and nationa versus ethnic identity were only seen for members of these
groups. Thisis strong evidence that social processes and dynamics within groups can play a powerful role
in amplifying and reinforcing the messages of civic education workshops. We conclude that individuas

do not necessarily need to be members of severa groupsin order for workshops to exert influence, but
individuals who are members of the specific groups that are involved in civic education training often

show greater effects than other individuas. We shall return to this point in the concluding chapter, as it
has significant policy implications for the implementation of civic education

2. The Secondary Effects of Civic Education Exposure

We tested for the “secondary” effects of civic education, that is, the effects that may result from post-
workshop interactions with other individuals, with several questions in our post-test survey instrument.
First, we asked individuas who attended workshops whether, after the workshop was over, they had
discussed the “issues in the workshop” with @ members of their family, b) friends, c) people where they
work, and d) people in groups to which they belong. We then asked them to estimate altogether the
number of people they had discussed the workshop issues with, with the response categories being none,
one or two people, three to five people, or more than five people. We call this variable Discussed Own
Workshop in the analyses that follow.

We then asked all respondents, those who attended NCEP workshops and those who did not, the
following question: “ Setting aside any events or workshops that you attended personally, has anyone you
know talked to you about events or workshops about democracy and the Constitution that they attended
this past year?’ Respondents who answered yes were then asked to estimate the number of individuas
who discussed their workshop experience, with the same response categories as described for the previous
variable. We call this variable Discussed Workshops of Others in the following anayses.

We estimated the effect of these two Discussion variables by including them in amodel of change in each
democratic orientation, along with variables representing the amount of civic education that the individua
received, Frequency of Exposure and Variety of NCEP Activities from Table 1V-1 above. Thus these
models provide estimates of the extent to which discussion with others influences changesin each
orientation, taking into account the number of NCEP activities that the individua attended. The results

are show in Figure V-5 below. We show only the effects of the two workshop discussion variables for
ease of presentation.
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Table V-5. The Secondary Effects Of Civic Education

Discussed Workshop of
Discussed Own Workshop Others
Changesin: B Y-Standar dized B Y-Standar dized
Seen Copy of Constitution (-1-1) .05%* .09 .05%* 08
Informed About Contents of Constitution (-2-2) .04** .06 .05** 06
Informed About Reform Proposals (-2-2) .03** 04 07** 10
Palitica Interest (-2-2) .02** .03 .03** 04
Political Knowledge (-4-4) .06** 05 A3* 11
Internal Efficacy (-3-3) .04** .03 .04** .03
Political Participation (-7-7) 01 01 22%* 10
Democracy isBest (-1-1) .00 .00 .02%* 04
Political Tolerance (-4-4) .00 .00 .09** 06
National Versus Ethnic Identity (-2-2) .00 .00 .04** 04
Institutional Trust (-4-4) .00 .00 -.06** 03

*p<.10 **p<.05

The results indicate consistent and substantial impacts of post-workshop discussions on changesin
democratic orientations. They support the view that socia processes that occur after the individua’s
initia exposure to civic education messages can be powerful instruments of democratic change.
Discussing one's own workshop experiences with others was found to have significant effects on al of
the congtitutional and political engagement orientations, aside from political participation. The size of the
effects indicate that individuals who spoke about their own workshop experience to, for example, three to
five other individuals, increased on palitical knowledge by an additional .15 standard deviation, increased
on interest and efficacy by about .10 standard deviations, and increased on the constitutional awareness
measures be between .10 and .20 standard deviations. These are effects over and above the changes
brought about by the individud’ s direct experience with the workshop itself. Taking to others about the
issues that the individua heard about in the workshop thus serves to amplify what the individua initialy
may have learned.

The effects are even more powerful for the second discussion variable, the number of people who spoke
to the respondent about issues from workshops that the other individuals attended. As can be seen, this
vaiable is Satisticaly significant in the models predicting change in every democratic orientation that
was considered, from the constitutional awareness measures, to political engagement and participation, to
increases in democratic values. The size of these effects, moreover, is generally the larger of the two post-
workshop discussion variables, and is often of substantial magnitude. If respondents speak about
democracy or congtitution-related workshops with, for example, three to five individuas who attended
NCEP workshops, they are predicted to increase on political knowledge by an additional one-third of a
standard deviation, by nearly athird of a standard deviation on palitica participation, and by nearly .20
standard deviations on political tolerance. Again, thisis over and above any effect that the respondent
may have experienced through direct workshop exposure.

Weillustrate the importance of post-workshop discussion in graphic form in Figures V-1 to V-3 below. In
these graphs, the probability that the individual will exhibit positive change in three of the democratic
orientations — awareness of congtitutiona reform, political knowledge, and politica tolerance — is
caculated for individuals with different amounts of direct workshop exposure, and different amounts of
discussion about the workshop experiences of others. In each figure, there are four lines representing,
from bottom to top: 1) individuas who spoke with no others about workshops that the others attended; 2)
individuals who spoke to one or two people; 3) individuals who spoke with three to five people; and 4)
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individuals who spoke with more than five people. For each of these groups of individuas, we then
calculate the chances of increasing on the given orientation if one attended no workshops (i.e. if the
individual was in the control group), if one attended one workshop, if one attended three workshops and
then if one attended six NCEP workshops.

The figures show two findings of primary importance. First, both direct workshop exposure as well as
indirect or secondary post-workshop discussion exert significant influence on the changes in these
orientations. More direct exposure (i.e. moving from left to right on the figures) increases the likelihood
of change, as does more post-workshop discussion (i.e. moving from bottom to top on the figures).
Second, taken together, the two factors lead to much more change that either factor considered separately.
For example, in Figure V-1, it can be seen that respondents who attend three workshops and speak with
five or more other individuas about their workshop experiences have about a 2 in 3 chance of increasing
on political knowledge, compared to a 1 in 3 chance of increasing if the individuals neither attend
workshops nor speak about others' workshop experiences. Attending six workshops and speaking with
more than five other individuas increases the likelihood of change to nearly 80%. These effects are of
substantial magnitude.

Third, and perhaps most important, it can be seen that the effects of post-workshop discussion are
substantial even for individuas in the control group, that is, even for individuals who did not themselves
attend any NCEP workshops. For these individuas (shown in the farthest | eft section of each table),
talking to others about their workshop experiences leads to increases in political knowledge, despite not
having attended any workshops of their own. In fact, the chances of increasing knowledge for respondents
in the control group who spoke to many other individuals about their workshop experiencesis greater

than for many respondents who attended workshops.. For example, individuas in the control group who
spoke with five others about their workshop experiences registered about a .55 likelihood of increasing on
political knowledge. Thisfigure is larger than that for al individuas who attended only one workshop

and spoke with five people or less; it islarger than that for al individuals who attended three workshops
and spoke to two people or less, and it is larger than that for individuals who attended six workshops and
spoke to no one about their workshop experiences. Thus, individuals may learn substantial amounts about
politics through secondary exposure to civic education — even when they themselves do not attend civic
education activities. Discussing the activities that others attended can stimulate significant positive

change.

In summary, the NCEP has had significant direct effects on individuals who have taken part in the
Programme’ s activities, and it has had significant indirect or secondary effects as well. Individuals who
attended workshops and who spoke about the issues with others changed more than did participants who
did not also talk about the workshop experiences of themsalves and others, and individuals who did not
attend workshops often changed by substantial amounts if they engaged in discussions about the
demacracy workshop experiences of others. Secondary effects of civic education do exist, and this study
has been the first to demonstrate their scope and power. Moreover, from a policy perspective, these
findings indicate that a promising means of generating greater effects of civic education isto encourage
participants to engage in more frequent post-workshop discussions of the topics and issues covered in the
sessions with othersin their social network. We shal return to this notion in the concluding chapter
below.
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PROBABILITY OF POSITIVE CHANGE

PROBABILITY OF POSITIVE CHANGE

FIGURE V-1
THE EFFECTS OF WORKSHOP FREQUENCY AND DISCUSSIONSWITH OTHERS
ON POLITICAL KNOWLEDGE

FREQUENCY OF NCEP WORK SHOP EXPOSURE

FIGURE V-2
THE EFFECTS OF WORKSHOP FREQUENCY AND DISCUSSIONSWITH OTHERS
ON CONSTITUTIONAL REFORM AWARENESS

FREQUENCY OF NCEP WORK SHOP EXPOSURE

—&— No Other People
—®— 1or 2 People
—A— 3 or 4 People

—e—5or More People

—*—No Other People
—m—1or 2 People
—A—3 or 4 People

—o—5or More People
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PROBABILITY OF POSITIVE CHANGE

FIGURE V-3
THE EFFECTS OF WORK SHOP FREQUENCY AND DISCUSSIONSWITH OTHERS
ON POLITICAL TOLERANCE

FREQUENCY OF NCEP WORK SHOP EXPOSURE

—— No Other People
—&—1or 2 People
—a— 3 or 4 People

—e— 5 or More People
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VI. RESULTSFROM THE NATIONAL SAMPLE

The results from the preceding chapters have been based primarily on the Pre-Post workshop component
of the study, which includes the individuals who were exposed to civic education in the 181 workshops
where pre-workshop interviews were conducted, and the individuals who comprised the matched control
group from the surrounding communities. Based on the changes between the pre and the post workshop
interviews, we were able to identify: @) the kinds of democratic orientations which were most likely to
change from exposure to workshops and other NCEP activities; b) the types of civic education training,
instruction, frequency of exposure, and topic areas that were most likely to have an impact on democratic
change; c) the types of individuas who were most likely to be impacted by workshops and other NCEP
activities; and d) the impact of interpersona discussions and socia processes on amplification and
reinforcement of the democratic messages to which individuals were exposed. To this extent, we have
provided information on how and under what conditions the NCEP workshops, drama presentations,
puppet shows and the like changed Kenyans who took part in these activities.

In order to provide a more complete account of the effectiveness of Nationa Civic Education Programme,
however, severa additiona questions must be answered. First, how many individuals throughout Kenya
were exposed to the Programme’ s activities, and which activities were they most likely attend? Second,
what kinds of individuals attended NCEP workshop and other activities? Were the participants reasonably
representative of the population as awhole, or were workshop and other participants more likely to differ
from the average Kenyan citizen? The answers to these questions will provide a sense of the overall
“reach” of the program throughout the Kenyan population, which in turn should help donors and the
implementing CSOs to determine whether the desired target groups for NCEP civic education were
reached.

Third, were the individuals who did attend workshops and other NCEP activities trained under the kinds
of conditions that previous chapters have shown are most beneficia? How many of the individuals trained
in NCEP activities, for example, attended multiple workshop sessons? How many were trained with
multiple participatory methods? And, how many discussed workshop experiences afterwards with several
other individuasin their social networks? The answers to these questions can help us assess whether the
program fulfilled its potential to affect democratic change. If large numbers of individuas were trained
often, with multiple participatory teaching methods, and afterwards they discussed their workshop
experiences with others, then much larger effects can be attributed to the program, compared to findings
indicating that only afraction of individuals were trained “correctly.” In sum, we wish to assess whether
individuals were trained under the most beneficia conditions for stimulating change, and if not, to

suggest how future civic education programs can be better structured to bring about more substantial
change.

To answer these questions, we rely in this chapter on the National Survey component of the study, which
was designed to provide a representative view of the Kenyan population as awhole. As noted earlier in
this report, we conducted a national survey, the December 2002 wave comprised 1,260 interviews and the
May 2003 wave covered an additiona 501 respondents. Details of the sampling design and interview
process for the National Sample are presented in Section B of chapter I1.

The results of these analyses show that:
We estimate that NCEP activities reached approximately 16-17% of the overall Kenyan population,

though this is somewhat higher than estimates obtained through analysis of the Technical Assistance
Team’s activities database.
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Participation in NCEP activities was somewhat skewed in terms of the socio-economic status of the
participants. We attribute this mainly to the fact that civic education tends to be conducted through
existing CSOs, and individuasin lower socid strata are less likely to be active within civil society
organizations.

Many individuals who attended NCEP activities were not trained with the kind of frequency, or
teaching methods most conducive to greater impact. For example, 41% of individuas exposed to any
workshops attended only one, with another 29% attending two, yielding atotal of 70% of the
workshop participants in the “low frequency” category. Similarly, less than half were trained with
many participatory teaching methods, and less than half perceived their instructors to be of the higher

quality;

There were likely to have been significant “secondary” effects of the NCEP program throughout the
past year. Over 80% of Individuals who were trained in NCEP workshops spoke about their own
workshop experiences with at least three other individuas, and over 50% of all respondentsin the
national survey had at least three people speak to them about the others' workshop experiences.

A. The Overall Level of NCEP Exposure

We asked individuals in our national sample: whether they had ever been to a meeting or workshop where
issues related to democracy, human rights, or the constitution had been discussed in the past year; whether
they had attended organized teachings about democracy and the Congtitution at their church, mosque or
place of worship; whether they had attended theatre and drama presentations; and whether they had
attended public lectures and discussions about democracy and the Congtitution. Then, respondents were
asked to estimate how many of the organized workshops and other events they had attended. These
responses are summarized in Table VI-1.

TableVI-1. Overall Exposureto NCEP Activities

Frequency Workshops Frequency Other NCEP Activities
None 84% None 91%
One 6% One 5%
Two 5% Two 2%
Three 3% Morethan Two 2%
Four 1%
Fiveor More 1%

Table VI-1 indicates that approximately 16% of the population was exposed to at least one NCEP
workshop, and 9% were exposed to other activities such as drama and puppet shows (3%) and other
public lectures or events (9%). Because there is considerable overlap in the numbers of individuas who
attended these activities, our best estimate of the proportion of Kenyans exposed to any NCEP activity is
16-17%. Thus from the survey estimates, it appears that approximately one Kenyan citizen out of six was
directly reached by the NCEP throughout the course of the Program.

Of course, we cannot be certain that individual self-reports of their workshop or other civic education
exposure is entirely accurate, and thus the estimate is subject to some uncertainty. Thisis especially the
case, given the sample size of 1,761 and its attendant margin of error of approximately 2.3 percentage
points. Nevertheless, the available evidence from the TAT's own NCEP Activities data base provides
some verification of our estimate. As part of the Form D that was submitted to the TAT after each
activity, the implementing CSOs was required to provide information on the total numbers of individuals
who were trained. Based on analysis of the Activities database as of October 28, 2002, the numbers of
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individuals trained in the nearly 52,000 NCEP activities was approximately 3,908,000, or gpproximately
14% of the Kenyan population. Given that some individuals attended more than one activity, the extent of
exposure is likely to be somewhat lower than 14%. But it is also the case that more activities were added
to the TAT Activities data case since October 28, thus pushing the estimate dightly upwards again. We
conclude that the more than 52,000 NCEP activities undertaken most likely reached approximately 15%
of the overall population. By any reasonable standards, and compared to nearly al adult civic education
programs in developing democracies, the Programme had very sizeable “reach” into the Kenyan
population as awhole.”

B. The Socio-Economic Profile of NCEP Participants: The Question of
Representativeness

The large numbers of individuals trained in the NCEP, however, do not necessarily mean that the “reach”
of the program extended to al segments of the Kenyan population equaly. In the our report on the pre-
workshop survey findings, it was noted that individuals in our workshop sample were somewhat less
likely to come from the lowest education and income strata in Kenyan society. Approximately 62% of the
workshop sample reported 5000 Ksh or less in household income, compared with 82% in the 2001 NCEP
Basdine Survey, and only 47% of the workshop sample attained a primary school education or less,
compared to 61% in the NCEP Basdline Survey. Similar patterns are found in our post-NCEP Nationa
Survey, as can be seen in Table VI-2.

As shown in Table-2, the kinds of individuals who attended civic education activities are of somewhat
higher socio-economic status than the average person in Kenya. NCEP participants were less likely to be
in the lowest income strata, less likely to be in the lower educationd trata, and less likely to livein
informa dwellings than the average Kenyan. Thisis not to say that the civic education activities were
dite-oriented, as over 60% of NCEP participants did report household incomes of less than 5000 Ksh and
over two-thirds did have secondary education or less. Rather, what appears to be the case is that
individuadsin the lowest strata are underrepresented. This conclusion is supported by the findings
reported here for type of dwelling: only 12% of NCEP participants reside in dwellings of grass, thatch or
mud.

Theimplications of this finding are by no means straightforward. First, given the fact that much civic
education is conducted by CSOs through other CSOs, it is to be expected that participants in civic
education activities will tend to be more socialy integrated than the average individua. Moreover, since
individuals who are members or otherwise active within civil society organizations tend not to come from
the very lowest socio-economic strata in society, the findings here are not especidly surprising. Second,
we found earlier that the effects of civic education were especidly pronounced among individuas who
were members of the community groups that were involved in the NCEP workshops. To the extent that
the participants in NCEP workshops were more likely to be group members, the effects of the program
overall were greater than they would have been had more socially isolated and less advantaged Kenyans
been included among the participants. In this way, the socio-economic “skew” of the Programme worked
to enhance its overal effects on Kenyan democratic orientations.

2 The Activities data base also confirms that meetings and workshops constituted the vast majority of activities of
the NCEP (86%), with congregational fora (7%) and theatre and puppet shows constituting about 5.4% of all
activities.
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Table VI-2. Socio-Economic Attributes of NCEP Participants

National Pre-Post 2001 National
Survey Workshop Sample Baseline Survey
MONTHLY HOUSEHOLD INCOME
LT 5000 Ksh 61% 62% 82%
MT 5000 Ksh 3% 38% 18%
EDUCATION
Primary or Less 30% 47% 61%
Secondary or Less 3% 43% 29%
High School or More 31% 10% 10%
DWELLING
Formal 88% 82% 43%
Informal (grass, thatch, mud) 12% 18% 58%
URBAN/RURAL RESIDENCE
Urban 2% 20% 14%
Rural 3% 80% 86%

Nevertheless, the findings in the previous chapter also indicate that poorer and less educated individuals
who did attend NCEP workshops changed in their democratic attitudes, values, and participatory
tendencies at least as much as did the better-off respondents. On many dmensions, in fact, individuasin
the lower strata who were trained in the NCEP experienced greater amounts of change than those in the
higher strata. This indicates that increased efforts at targeting poorer and less educated individuas in civic
education programs will not lead to adilution of program impact, provided that a reasonable number of
these individuals are also members or otherwise engaged in civil society groups. What appear to be more
consequential in producing civic education impact, are the social processes and dynamics that take place
within the CSOs themselves, and not the socio-economic level of the participants. To this extent, careful
targeting of appropriate groups of less well-off Kenyans could yield substantially more of these types of
individua 52i P future civic education programs, while maintaining the same robust effects as were seenin
the NCEP.

C. The Extent of “Correct” Training of Workshop and Other NCEP Participants

In the Pre-Post analysis, we have shown evidence that civic education impact is maximized under three
genera conditions: 1) when individuas attend multiple workshops, as one or two exposures often
produced little substantive change in the individua’ s orientations; 2) when individuals are trained using
many participatory teaching methods; and 3) when individuals engage in post-workshop discussions with
many other individuals. In that analysis wee found less powerful effects associated with the perceived
qudities of the workshop leaders, although on political participation and the congtitution variables,
individuals changed more when their instructors were perceived to be knowledgesble, inspiring, and
interesting. We can use the national survey data to assess the extent to which individuals trained in the
NCEP workshops and other activities generally met these three conditions.”® The results are shown in
Table VI-3.

24 This conclusion is supported by the fact that, in the Pre-Post analysis, the impact of civic education on changesin
knowledge and tolerance among poorer individuals who are not members of the groupsinvolved in the workshop is
nearly three times smaller than the effects seen for wealthier non-group members.

25 The duration of the workshop is also an important factor in the effectiveness of civic education, but we did not ask
for thisinformation from respondentsin the National Survey.
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Table VI-3. Beneficial Training Conditions, Workshop Participants Only

FREQUENCY OF DISCUSSED OWN
EXPOSURE WORKSHOP WITH:
One 3% None 5%
Two 29% 1 or 2 People 8%
Three 17% 310 5 People 22%
Four 5% Morethan 5 People 65%
Five 10%
PARTICIPATORY DISCUSSED OTHERS
TEACHING METHODS WORKSHOPSWITH:
None 13% None 2%
One 22% 1 or 2 People 19%
Two 22% 3to 5 People 17%
Three 15% More than 5 People 35%
Four 13%
Five 8%
Six %
PERCEPTIONSOF DISCUSSED OTHERS WORKSHOPSWITH:
INSTRUCTOR QUALITY (AMONG THOSE WHO DID NOT ATTEND
WORKSHOPS):
Not Highest Quality 55% None 68%
Highest Quality 45% 1 or 2 People 17%
3to 5 People 8%
More than 5 People ™%

The findings for workshop frequency suggest that most individuals were not exposed to a sufficient
number of workshops to ensure high levels of impact. Approximately 39% of individuas exposed to any
workshops attended only one, with another 29% attending two, yielding atotal of 68% of the workshop
participants in the “low frequency” category. Thisis sufficient to produce some impact of civic education,
but, as was shown in chapter IV, the effects among these groups were often weak in substantive terms.
Still, some 32% of workshop participants did attend three or more workshops, and approximately one in
ten attended five or more NCEP workshops, thus the record overal is not inadequate. Nevertheless, the
potential impact of NCEP workshops was only partially redized because many participants did not
experience the intensive exposure to civic education messages necessary to produce greater effects.

As concerns participatory methods and teacher quality, the evidence is also mixed. We asked about six
different participatory teaching methods in the national sample, including al of those asked in the Pre-
Post survey except for mock trials and judicia proceedings. If we use three or more of the six methods as
the dividing line, we can say that the mgjority of individuals (57%) experienced ardatively low leve of
participatory methods in their workshop instruction, with one out of eight experiencing no participatory
methods and another one in 5 experiencing only one. Again, over 2 in 5 workshop attendees were trained
with many active methods, and 54% did believe that their instructors were knowledgeable, interesting,
and inspiring, and these are both positive results. But, as with workshop frequency, the findings indicate
that there was much dippage between the potential effects of the workshops and what they actually
produced. But, as with workshop frequency, the findings indicate that there was much dippage between
the potential effects of the workshops and what they actually produced.

The results suggest that there was likely to have been significant “ secondary” effects of the NCEP
program throughout the past year. Individuals who were trained in NCEP workshops were very likely to
have spoken to many other individuals about their own experiences; nearly two-thirds spoke to five or
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more, and fewer than one in eight participants spoke to only one person or no one. The findings indicate
that alarge number of workshop participants experienced an additional boost in effects through post-
workshop discussions.

The figures for discussing the workshop experiences of others are somewhat less striking. About one- half
of al workshop participants had at least three other people talk to them about workshops that the others
had attended, and, as was seen in the previous chapter, these kinds of discussions often lead to substantial
additional impacts, over and above the individual’s own workshop experiences. This indicates that a good
deal of post-workshop discussion took place during the time period of the NCEP. The sole caveat to this
conclusion is that the number of post-workshop discussions appears to have been concentrated mainly
among those who attended NCEP workshops. When examining individuals who did not attend any
workshops themselves, we found that only 7% were spoken to by five or more workshop participants and
only 15% were spoken to by three. This indicates that the actual benefits of NCEP secondary effects was
somewhat more limited than they might otherwise have been, as most of the post-workshop discussions
took place among those who themselves were aready NCEP participants. There were, to be sure,
significant amounts of discussion by workshop participants to non-workshop participants, but there was a
greater tendency for the secondary effects of civic education to reinforce the primary effects from direct
experience. To this extent, greater effects would have been seen had workshop participants discussed
democracy and congtitution-related issues with individuals outside the network of individuals who

already were civic education participants.
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VII. INSIGHTSFROM FOCUS GROUP DISCUSSIONS

As part of the assessment of NCEP impact, we convened six different focus group discussions with NCEP
participants between August and October 2003. Between eight and twelve individuals attended each
discussion, which lasted approximately two hours. These semi-structured discussions were led by a
trained Research Internationa facilitator, following an outline prepared after the quantitative analyses of
the Pre-Post and National Survey components of the study had been completed. The primary goals of the
focus groups were: to explore participants experiences with civic education during the NCEP period; to
assess how the civic education training may have affected them in ways that were not adequately captured
through the quantitative survey data; and to dicit suggestions for how they believe civic education may

best be implemented in the future in order to maximize the effects on participants and thus further the
process of democratization in Kenya.

The origina plan for the focus group discussions was to carry out five discussions with individuals who
had attended NCEP workshops. One discussion was planned for individuals attending CRECO
workshops, one for individuals attending GENDER workshops, one for individuals attending ECEP
workshops, and two for individuals attending CEDMAC workshops, as the latter consortium was not
represented in the Pre-Post component of the study. One CEDMAC focus group was planned for
Mombassa and the other for Garissain North East province, which enabled us to have some information
in the study concerning civic education in that large and sparsely populated region of the country.
Representatives of both the ECEP and CEDMAC consortia, however, suggested that it would also be
fruitful to speak with facilitators who ran workshops that their groups had conducted. We were able to
convene an additional workshop for ECEP facilitators, and we included facilitators along with the
participants in the Garissa focus group for CEDMAC aswell. The six discussions were convened
according to the following schedule:

Table VII-1 Schedule and Characteristics of the Focus Groups

Group | Area Consortia Typeof participants Date No. of
participants

1 Nairobi ECEP Fecilitators 13/8/2003 [ 10

2 Nairobi (Kayole) ECEP Individuas 10/9/2003 | 12

3 Nairobi CRECO 13/8/2003 | 9

4 Mombassa CEDMAC 30/9/2003 |9

5 North Fecilitators/individuals | 7/10/2003 | 10

Eastern(Garrissa)
6 Nyanza (Oyugis) GENDER Individuas 15/8/2003 | 11

The individual consortia took responsibility for recruiting individuals to participate in each discussion.
Participants from diverse backgrounds and ages were included in the discussions, and, where appropriate,
participants from different religious backgrounds and different genders.

A. The Effects of NCEP Workshops

Much of what the focus group participants reported about the effects of the NCEP workshopsis
consistent with the findings from the quantitative analyses of the pre and post workshop interviews.
Participants were in general satisfied with the workshops and believed that they had learned a good deal
about constitutional issues and more generally about democracy as a result of their workshop experiences.
Individuals reported that their awareness of the constitution, its contents, and the constitutional reform
process had increased substantialy. The following quotations illustrate this finding:
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The constitution we are using right now is the onethat was done during independence. It was
done by a few people who saw that Kenya needed independence but this one is a people-
driven constitution and we hopethat it will bring changeinto our lives as Kenyans since we
contributed to it. (Participant, GENDER discussion)

Thefirst constitution did not hel p us because it under mined women. You know some women
arevery bright and would have contributed a | ot to devel opment but you find that the men had
sat on them. So you find that this second constitution will enable usto get a larger female
representative in parliament. (Participant, GENDER discussion)

Since | was born it’s the only other day | knew the meaning of the constitution. | now
under stand that |earning about the constitution is the right of every Kenyan, | think this
knowledge made many Kenyans to vote in the last general elections (Participant, CRECO
discussion)

For many participants, this increased awareness of the constitution both reflected and reinforced a
newfound confidence in their abilities to take part in the political process. We referred to this orientation
as “palitical efficacy” in the quantitative sections of the report, and the following quotations illustrate how
respondents describe their growing political competence:

I remember afew yearsback | never knew thereis something called the constitution, | did not
understand what it was. | came to understand what the constitution in depth, | came to
under stand what we could air on views which could help me and my children, may peopledid
not know all this, people thought that the President had the final word. We forgot that we
Kenyans could change this constitution even on President’ s powers. Let me say that these
wor kshops have really helped me as a citizen to air my views. (Participant, CEDMAC
Mombassa discussion)

Through civic education | saw that therewasreal need for a new constitution and coming up
with a few changes. People had theright to air the view on what to changein each section and
any section. A good example is we Muslims, we had a section which needed some changes
especially the Khadi court which up to now thereis still some conflicts as we did no want to
be seen as second class citizens. So what Muslimswhat isjust to be heard so during thiscivic
education workshop people aired their views on Khadi courts, it’ s one of the issues among
many issues. Thiswas heard and later on discussed in Bomas of Kenya and put in the Draft,
and they passit. | saw this as a big achievement as a Muslim. (Participant, CEDMAC
Mombassa discussion)

S0 you can use that constitution to take advantage of me because | will be soignorant in so
many other things, but now at least | know that if someone one does something there are
powers to deal with him, that is what we call the constitution and that is one thing we
under stand (Participant, ECEP Kayole discussion)

His constitution has hel ped us a | ot because you find that father s never wanted to take their
girlsto school but now whenitisputin placethey will all go. Widows are mistreated by their
husband’ srelativeswho take away their land because they know they don’ t have the strength
to do anything to them or resourcesto go elsewhere. With the new constitution in place you
find widows will be given their rights and will have a voice. | am happy about this.
(Participant, GENDER discussion)
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The focus group discussions, however, yielded severa important insights about the ways that NCEP
workshops affected participants that were not demonstrated fully in the quantitative analyses. Perhaps the
most important is the sense that participants devel oped about their rights in the new Kenyan political
process, and particularly about the ways that the power of the state, the President and the police against
the individual are constrained by the rule of law. Given the history of authoritarian rule in Kenya, this
newfound appreciation for the limited powers of the state and the inherent rights of individualsis
particularly important. Numerous participants claimed that their workshop experience had imparted this
sense of individual rights againgt state power:

Me, | am happy to know that even me as a hawker | have rights. Because sometimes when |
see a policeman | think that isthe end of my world. Now | have known that is not the end. |
haverightsin this country and thisis one thing that has made me happy. (Participant, CRECO
discussion)

Mel amseeing thereare alot of changes. A big one because before you could not talk about
the President or even come here and mention the Presi dent we would now bearrested but now
we have rights. (Participant, ECEP Kayole discussion)

This democracy helps usto know how much we stand for our rights. For example the chiefs
can’t tell usto do something and we do it while knowing it isagainst our rights. It taught us
that we have our rights as citizens. The woman also has rights this is what we learnt.
(Participant, GENDER discussion)

There was a time when the President could order that you are taken to court and the common
man like me would not know why someone has been detained. There is the issue of the
President being above the law that really hurt us a lot, because some people were killed
without knowing what their crimes were. If the President said something it was acted upon
immediately. So this new constitution should remove the excess power s of the President such
as that of being above the law. (Participant, GENDER discussion)

Previously therewasfear of speaking out, we did not have the freedom of speech. | think this
wher e the problem was based, because whenever you spoke, the gover nment would take action
and you would face the music. But now we have the freedom and we can now be heard
because of the civic education that has been brought. (Participant, CEDMAC Mombassa
discussion)

They emphasi zed mor e on theimportance of education and pastoralism. Also the bill of rights,
powers within an individual like the police are not supposed to search where heis not
authorized to, he must have a warrant (Participant, CEDMAC Garissa discussion)

Another important workshop effect that is not reflected completely in the survey anayses concerns the
participant’ s increased sense that an individua should vote according to his or her own preferences and
not those dictated by the individua’s family or ethnic group. To some degree, thisis reflected in the
survey measures of efficacy and the importance of voting, but the quotations reveal an even deeper sense
that individuas learned from the workshops that their vote truly belonged to them As participants in the
ECEP Nairobi group and the CEMAC Garissa group claimed:

To me, | know it helped me because | choose my rights, | was not forced. Before it was you
had to vote for KANU, now you don’t have to vote for KANU. KANU isthere but you make a
choice of your own. Your right not by force.
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Before they are only used to know that you have to vote for KANU and if you don'’t vote for
KANU its like you are asking for war. You are actually spoiling for the chief, but now you
know you vote for the person you want. The one promising you the things you want or they
way you want the country to progress, because before that, the one that had a ot of support
Because one didn’t know parties stand for different things and so now you listen for the one
that impresses you, and you go to that side.

People used to vote for a person because from his/her own class or was a relative but now
wher e civic education comesin, peopl e become enlightened and they vote for the right person
regardless of clanship or being a relative.

You know peopl e think that democracy is when you get what you want when your brother,
your sister or your whoever isin the cabinet, what he is doing it tends to be many people
tended to think that as Kenyatta was the president fromour tribe many of us Kikuyus though
that whatever heisdoing isgood because heisour brother. After thiseducation | found our
that peopl e are beginning to under stand the inter ests of the nation other that theinterest of the
tribal clan and | can recommend that it is important to keep on reaching our people.

In the two CEDMAC focus groups, participants mentioned that the NCEP workshops had increased their
sense of inclusion in Kenyan society, and made them more aware of their rights and the rights of Mudims
more generaly. The following quotations illustrate these increased feelings of ethnic and religious
incluson:

Well personally, what | see has come up istheissue of some peopl e seeing themselvesas more
important than others. | seethereareno first class or second class citizens, thereisno one
who ismarginalized. We are supposed to equal regardless of colour, religion, or what. Evenif
your complexion iswhite, you should not be inferior to people who are black. So thisisthe
most important thing, we are all human beings and we all have the same rights.

But we see ourselves as second hand citizens. | do not know its because of our colour or
religion, we do not know. So that’ s why when this new constitution comes out, we will feel as
equal human beings.

Through civic education | saw that therewasreal need for a new constitution and coming up
with a few changes. People had therightsto air the views on what to change in each section
and any section. A good example is we Muslims, we had a section which needed some
changes, especially the Kadhi court, which u to now there are still conflicts as Muslims, we
did not want to be seen as second class citizens. What the Muslimswant isjust to be heard, so
during thiscivic education wor kshop people aired their views on Kadhi courts, itsone of the
issues among many issues. We a peopl e of the coast we got |essons fromthe | mams which was
a big score. Thiswas heard and later on discussed in Bomas of Kenya and put in the draft,
and they passed it. | saw this as a big achievement as a Muslim.

The constitution states that the distribution of resources should be exercised to everyone,
regardless of your race or religion in the country. Now North Eastern province can
under stand about issues on infrastructure and devel opment.
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B. Suggestions for Improving Civic Education

The focus groups also produced a wealth of suggestions from participants regarding how to
improve the workshops and civic education more generally in Kenyain the future. Many of the
suggestions reinforce the findings from the report thus far. For example, many individuals suggested that
there should be longer workshop sessions with active participatory teaching methods:

But you find even to make people under stand the basic meaning of the word democracy it
takes about a day...(Participant, ECEP Nairobi discussion)

They should take ample time, enough time to actually come up with a good document. Maybe
in a day they should teach one or two issues at most. (Participant, CRECO discussion).

Also theissue of the constitution, wherethey have a | ot to talk about and cannot betalked in
one day, let them maybe have a subheading. For example if it is about governance or
democracy let them tackle it one by one so that they can actually tackle the whole issues
exhaustively. Let them have good progress. (Participant, CRECO discussion)

Me | suggest mor e resour ces should be put in. Like what you see now aside at timesyou are
told to comein the afternoon, we ar e taught for about 2 hours. But if you makeit letssay on a
Saturday, that iswhy | amtalking of resources. On a full day, Saturday, it will require more
things, like say drinks and lets say lunch. That way people would relate well and get ample
timeto ask questions and ther e be more openings, but in two hours, the timeistoo short, even
if it isintroducing the constitution alone that time is very short. (Participant, ECEP Kayole
discussion).

So one would like a whole day, then we are suggestion more resources should be out,
especially, and make sure it’s a whole day workshop even if it has to deal with democracy
only, it should be a whole day. (Participant, CRECO discussion).

Therewas group work and classlecture. Group work would give those people who cannot talk
in front of others a chance to talk in their small groups. So group work helpsalot, though
there should be a balance. A lecture should start the session and later we have the
groups...(Participant, CRECO discussion).

I thinkit all depends on thetopic and groups, like the youth you can prepare a skit whichcan
pass the message. Then the discussion, it all depends on the topic you are covering and the
group you aretargeting. Passing a message goes deeper if it isaccompanied with a song, a
poem, depending on the group and the topic they would not understand if you just started
lecturing. (Participant, ECEP discussion).

A related theme was that there should be more extensive training of the facilitators to provide better
instruction in the workshops and to ensure that participants are more engaged in the workshop process.
Participants' evauation of the facilitators was quite mixed, with a significant amount of criticism directed
at facilitators who were not well prepared and who could not communicate to participants in their own
languages. Some criticisms about the facilitators training came from the facilitators themsealves, as the
following comments from the ECEP Nairobi group make clear:

See what happened there was a bit of rush because | can recall the first time we were at
Limuru, those who weretrained did not know what to train. You don’t just take somebody to
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bein the workshop, then the next minute he becomes a facilitator. You must prepare himfirst.
One has to know the best thing to present infor mation.

They (the facilitators) used to fear because they could be asked questionsthat they are not
able to answer. | think the training they got was not enough and also most of them were
ignorant about the constitution....Most of them had not even stood in front of a crowd before.

There were many comments about the training of the facilitators and their performance in other focus
group discussions as well:

So we al so met thisteacher who had come to teach us. Most things, we did not under stand. If
he come to teach constitution hejust starts talking and if we ask a question we arewondering
whether these teachers were given proper training. (Participant, ECEP Kayole discussion).

Okay, we have some wazees who cannot under stand English, but the facilitators use English
and this wazee do not under stand anything. So when the seminarsare over, thisguy has not
gotten absolutely nothing. Actually its not the wazees mistake....I cannot blame the
wazees....They should look for an interpreter. (Participant, CRECO discussion).

Thefacilitators should be local people, especially fromtheir own village. They should come
fromaround here, someone that we know and who knows us.( Participant, CEDMAC Garissa
discussion).

Let’ shave peoplewho speak both Somali, English, and even Swahili. Should be someone who
isknown inthe village within, good contact and through his he should get good suggestions
from the elders. (Participant, CEDMAC Garissa discussion).

Most don’t understand English, especially the ones who came during those workshops on
democracy. If you ask many peoplewhat it meant, no onewill tell you what it wasall about, it
was taught it English. If possible it should be taught in all languages, Kikuyu, Luo, and it
should be interpreted in that language. (Participant, ECEP Kayole discussion).

Use as many languages as possible, Even if it meansif you go to Kiambu you use Kikuyu, it
you go to Luoland, jaluo, if you to Masai land you use Kimasai. Because at that time they
would be understanding, not just knowing the names and saying democracy. (Participant,
ECEP Kayole discussion).

Therewas atimewhen | really got angry during a workshop. | wastrying to raise a point |
had learnt from other workshops but the facilitator could not even listen. She assumed shewas
someone who cannot make mistakes and that whatever she said was right. (Participant,
CRECO discussion).

There were suggestions in many of the focus group discussion regarding organizational issues for groups
conducting civic education. Some suggestions focused on the need for more extensive invitations and
publicity for the workshops, others on the need for better transportation, and others on the need for more
incentives for participants to attend workshops more frequently.

We have a problem her e because we have people who would like to attend these workshops
but they could not get any information. So | think they should even put it on radio, let them
announce about these seminarsthat it is at thisplace and all that. If it isissuing out letters,
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peoplewill invitetheir friendsalong, yet it is something for everyone. That’ s a mistake these
people make. (Participant, CRECO discussion).

The organization of workshops in the rural areasis disorganized and taken lightly as
compared to the ones in the urban areas, which are arranged in a very good way. The
facilitatorsarealso different. They are good in town, whereasin the villagesthey are different
as most of them cannot facilitate like the ones in town. (Participant, CRECO discussion).

The last time we talked to the peopleit was at an assistant chief’ s baraza so the people who
attended went and informed otherswhom later on asked why they hadn’t been informed. They
said we should invite everyone not only those who received the letters this shows that they
wer e happy with what we taught them and would like us to continue doing so. (Participant,
GENDER discussion).

| feel the attendance islow but when people hear thereisfood to be eaten they comein large
numbers. So | feel that iswhat you can improve on because in the first workshop food and
money was given out. This enabled us to buy something small for the children when we got
back. So when people hear there is money they will come but when it is food alone and no
money some may come and some may not. In thisway they get informed and will come back
the following day. During the first workshop just a few people got money and those who

missed went home very unhappy. | think you should plan well in advance and say the number
of people you feel should attend these wor kshops. Theletter s should be sent earlier and people
should be given a small token. (Participant, GENDER discussion).

Secondly most people here work for 12 hours from morning till evening and when you tell
them to attend a workshop they will tell you that they are not going to gain anything and

would prefer weeding their shamba instead of attending the workshops and coming home
empty handed. They feel it is time wasting. If they got something small they would attend.

(Participant, GENDER discussion).

Means of transport fromvarious placesto wherethe workshop is being held and some sort of
payment to induce theminto liking the workshops should be introduced. People are skipping
wor kshops because of lack of this. Thereisno proper organization at the grassroots level.
(Participant, GENDER discussion).

People were after money if told of workshop somewhere. They will first ask you' will we be
paid?’ Evenif he/she has not attended he/she want to know and if thereis not money then they
won't attend. (Participant, ECEP Kayole discussion).

There was much discussion in the sessions regarding the means through which individuals could be
encouraged to speak with others in their communities about the issues raised in the workshops. Several
participants suggested that materials such as pamphlets and posters would be particularly effective to use
to stimulate discussions after the workshops were completed, while others suggested that participants be
give some token or button to signify to others that they had attended a workshop, and others suggested
that one or two participants be designated to serve as community discussion leaders in the future. In dl of
the focus groups, the benefits of encouraging post-workshop discussions were recognized by the
participants.

You would be having things lik e books so that like now we are here when we live here and go
boast to whatever you can at |east show someone, thisiswhat we wer e taught. With a book or
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something like that, even a child could pick the book to read. (Participant, ECEP Kayole
discussion).

We should have materials for the workshops, like papers, pens and pamphlets and maybe
some pictures. They are learning and discovering new things, which they will later go and
share with other people. (Participant, GENDER discussion).

These facilitators should give the people who attend the wor kshops a symbol of identification
so that it can motivate others to come. (Participant, CRECO discussion).

After attended the workshop you would be give a T-shirt, badge, or any symbol and if you
happen to walk in the estate peoplewill ask you whereyou got it. It isat this point therefore
that you will tell themthat you got froma workshop. That symbol impresses him and you get
an opportunity to explain to himand he gets the morale to ask. If you have a pen or badgeit
will impress him and he will tell you to invite himif you hear of another one. (Participant,
CRECO discussion).

| amgiving suggestions for improving the workshop. After reaching people in the workshop
they should select two or so peopleto interact with the facilitators so that they can also help
them spread the teachings to other people. (Participant, CRECO discussion)

Another suggestion for improvement concerned civic education in the Mudim community, as participants
in the CEDMAC discussion recommended that Imams and religious leaders be more closely integrated
into the process:

Personally | would urge this organization to educate peopl e on civic education to work hand
in hand with the Imams so that they can walk sublocations together, villages asthey educate
people.

We as Muslims believe thereisno mor e effective way of getting in touch with Muslimslike on
Fridays, although we visit the mosque almost every day. On Fridaysthe congregationisbig
such that the Imamis ableto give a certain sermon whichisheard by many. So evenwith civic
education, he can give a sermon in the morning, lunch time, prayer time, evening time, sunset
time and even at night.

| agree with my friendsthat the most effective way isthrough the Imams. Ther e isancther way
which isthe classroom, but you find that people tend to relax, they do not put more emphasis
in a classroom as compared to a mosque.

| totally agree that there is no other way that would be effective like teaching in a mosque.
You find that the congregation pays attention to what thisImamis saying, simply because they
believethat thisisaleader who isthere are speaksthetruth. So whatever he saysit sticksin
my mind throughout. So what | mean isthat the most effective way to teach civic education as
Muslims is through the Imams because we believe that he speaks the truth.

Finally, participants in the focus group discussions believed that civic education should be amore
widespread aspect of Kenyan political life. Participants suggested that it be offered to children in the
formal school system, and that individuals should be encouraged to attend continuously as they reach
adulthood.
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| feel the children nowadays are very bright and need to be taught about these things. It will
therefore be good if this was introduced in schools rather than being a daily activity for
wor kshops only. (Participant, CRECO discussion).

| suggest that civic education should be taught earlier and that i s should be continuous. We
should not wait to the last minute. (Participant, CEDMAC Garissa discussion).

These things should be taught to the growing up children so that they can be aware what the
constitution isabout. Thisis so that they are aware who they are voting for and why instead of
waiting until May or Juneto be called for many workshops on civic education. It should bea
continuous process. (Participant, CRECO discussion).

We need to teach civic education on a day to day basis. Not only that, it ought to be in the
school curriculumin order for those growing up to know hisor her rightsand her countryis
to be governed. (Participant, ECEP Nairobi discussion).

Education is a continuous process, it is not something that has to stop, once you start
educating someone he wants it to be on a daily basis. Civic education is not only about
constitution alone but other issuesthat citizens want to be educated about. It could be about
economy, positive and negative aspects of the government, all thisis civic education. Ecivic
education is something that can be done on a daily basis, hot centered on one aspect, butitis
a continuous process. People need to know updates about gover nment, about how the
economy isfaring, people airing their views, even about law. Personally, thisis something
that should go on an on, maybe after six months, twice a year would be advantageousto us.
(Participant, CEDMAC Mombassa discussion).
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VIIl. CONCLUSIONSAND RECOMMENDATIONSFOR FUTURE CIVIC
EDUCATION

The present study was designed to assess the effectiveness of the Kenyan Nationa Civic Education
Programme (NCEP) in promoting democratic values, awvareness, and engagement in the constitutional
review process among ordinary Kenyan citizens. To accomplish this task, a complex, multi-stage research
design has been implemented since late 2001, including &) interviews with 2301 NCEP workshop
participants and matched control group individuals, both before the workshops took place in early 2002
and in late 2003 and early 2003 after the Programme was completed; b) interviews concerning exposure
to NCEP activities from a representative national sample of 1,761 individuas, and c) focus group
discussions with NCEP participants and facilitators from the four participating CSO consortia.

From analysis of the changes between the pre and post workshop interviews with workshop participants
and non-participants, we arrived at a series of findings regarding the specific democratic orientations that
were most likely to change as aresult of exposure to NCEP activities, the kinds of activities that were
most effective, the conditions under which NCEP workshops and other activities were most likely to
produce change, the types of individuals who were most strongly affected by the training, and the ways
that interpersonal processes and group dynamics enhanced the effectiveness of NCEP exposure among
the participants. Using the findings from interviews with our national sample, we arrived at estimates of
the proportion of Kenyan citizens who were trained in the NCEP, the ways that the program participants
reflected the various socio-economic strata within Kenyan society, and the extent to which the
participants in the NCEP were trained in ways that were most conducive to beneficial impact.

Our overall assessment of the impact of the Programme is highly positive, with some important
qualifications. The findings suggest that NCEP activities were effective in changing many important
democratic orientations and behaviors. Coupled with the findings from previous assessments in other
countries, there can now be little doubt that civic education can be an important instrument for democratic
change. At the same time, the Kenyan results suggest that the effects of civic education are influenced
strongly by the amount and the duration of the individual’ s exposure to workshops and other activities, on
the kinds of instructional methods used, and on the degree to which individuas engage in discussions
about democracy issues after their direct exposure to civic education. Large numbers of individuals were
not trained under NCEP in ways that were most conducive to program impact, and to this extent, the
Programme’ s effects were more limited than they could — and perhaps should — have been.

The findings have important implications for the design and implementation of future civic education
programs, both in Kenya and other developing demaocracies. In this chapter we shal first summarize the
key results from the study, and then outline several recommendations for the future.

A. Summary of Findings

1 Basic Findings

The strongest effects of NCEP workshop participation were on orientations related to the Kenyan
congtitution and the ongoing congtitutional review process. Individuas trained in NCEP workshops,
compared with non-workshop participants, were much more likely to have seen a copy of the Kenyan
constitution, to be aware of its contents, and to be familiar with proposals for congtitutional reform by the
end of the NCEP than at the beginning. Given that the major impetus for the NCEP itsdf wasto
contribute to individuals awareness of the constitutiona review process and proposals for reform, these
results indicate that the Programme was highly successful in achieving this god.
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Programme activities a so had significant impact on what we have called “civic competence,” the
individud’ s knowledge about politics and belief in their abilities to influence the political process, as well
ason political interest and participation. Although these effects were not as large as those seen for the
congtitutional orientations, they do indicate that workshops and other NCEP activities increased
participants genera knowledge and engagement with the political system, relative to non-participants.

The consistency of the effects across virtualy all of the engagement and competence orientations we have
examined |leaves little doubt that the Programme achieved substantial success on changing these
dimensions.

At the same time, the Programme had more limited impacts on the individua’ s adherence to democratic
values, socia vaues that support democratic processes, and support for political ingtitutions. Three
important democratic and socia values — political tolerance, support for the rule of law, and an increased
nationa versus tribal identity — did show some overall change that was modest in size. For al other
values that we examined, there were no statistically significant differences in the changes over time
between individuas who were exposed to NCEP workshops and other activities and those who were not.
The results are consistent with the findings from previous impact studies,, where civic education in
countries such as South Africa and the Dominican Republic aso had much less success in changing
democratic values than civic competence, engagement and political participation.

Thefindings do not indicate that Kenyans decreased in their support for democracy and demacratic
values during the time period covered by the NCEP. On the contrary, there was substantia pro-
democratic change on many of these orientations, such that virtualy al Kenyans now believe that
democracy is the best form of government and support certain fundamental features of democratic
politics, such as a strong opposition and the freedom of political expression. However, these trends were
virtualy identical for individuals who attended NCEP activities and those who did not.

The analyses a so revealed that, among the range of NCEP activities, workshops and organized teachings
about democracy and the constitution had the greatest impact on participants. Exposure to theatre, drama
presentations and puppet shows, though sometimes important, generaly produced less powerful effects
on individud attitudes, once the overall level of workshop exposure was taken into account. Further, the
national data suggest that most exposure to the NCEP was through workshops and other organized
teachings, as approximately 16% of the sample reported that they attended a workshop or organized
teaching, compared with about 9% who reported that they attended other activities. These estimates were
generdly consistent with the findings from the records obtained from the NCEP Technical Assistance
Team’s activities database. To this extent, the Programme tended to emphasi ze the kinds of activities that
produced the greater individual-level impacts.

2. Conditions Producing Greater Civic Education Impact

We found consistent evidence that workshop conditions, that is the frequency, duration, content and, in
some instances, perceived teaching quality, were important determinants of individua change. These
conditions, however,, were not ‘met’ for significant numbers of NCEP participants; thus, the optimistic
conclusions of the previous section are tempered with the conclusion that the potential impacts of NCEP
civic education were often not fully realized.

Firgt, we found that one or two workshop exposures were usudly insufficient for producing meaningful
demacratic change, while more substantial effects were registered for individuals who attended workshop
activities more frequently. In some cases, moreover, individuas who were trained in three or more
workshops were the only individuals who registered changes on particular democratic orientations.. This
finding leads to one of the main conclusions of the study: intensive exposure to NCEP civic education
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messages was a hecessary pre-requisite for meaningful individual change. And, given the fact that only
between one-quarter and one-third of the participants attended three or more NCEP workshops, the
overall effects of the Programme were lessened as a result.

Analysis of the Form D information provided by the implementing civil society organizations regarding
the duration of the workshops covered in the study strongly supports this genera conclusion. Individuals
who attended workshops of four hours or less often showed little change in democratic orientations
compared with individuals in the control group. When workshops lasted more than four hours, the effects
on participants increased significantly, and the strongest effects were registered in workshops that lasted
more than one working day, that is more than eight hours. Thus, more intensive amounts of training
within asingle civic education session are necessary for stimulating individual change. And, as was the
case with workshop frequency, the mgority (53%) of the workshops we examined did not train
participants long enough to achieve greater impacts..

We found that the topics covered by the workshops significantly influenced the impact of the education
received. Workshops that dealt with issues related to constitutionalism and democratization were
generally more effective, athough governance workshops were also successful in stimulating individua
change. Workshops related to nationhood were the least successful, and this topic was covered in the
fewest number of NCEP workshops. Workshops that included some discussion of community problems,
such as crime or HIV/AIDS, appear to be much more successful than other workshops, and respondents
reported that the vast mgjority of workshops they attended did include these kinds of discussions. To this
extent, the topics covered by the majority of NCEP workshops did appear to be conducive to the
democratic learning of the participants.

The methods of ingtruction and the quality of the trainers who led NCEP workshops were aso important
factorsinfluencing individua change. When workshops were conducted with more participatory teaching
methods, such as role-playing exercises, smulations, mock elections, and group problem solving, much
larger effects on democratic orientations were registered. In some instances, a threshold effect was found,
such that positive changes in attitudes were only found when workshops were conducted using many
participatory methodol ogies. However, only about two in five NCEP participants were trained with a
variety of these effective teaching methodologies, which again limited the Program’s overall effect.

We found that the participants' views on the qualities of the workshop trainers were lessimportant in
determining change than the workshop’ s frequency, duration, and method of instruction. On
congtitutional awareness and politica participation,, individuas who perceived their instructors to be
more engaging, knowledgeable and inspiring were more likely to change than individuals with less highly
regarded instructors, but on several democratic values the effects showed the opposite pattern.

Findly, we found no significant pattern of effects related to the organizationa strategy of the
implementing CSO for conducting the workshop. CSOs whose primary entry strategy into the community
was through loca community-based organizations or women’s groups showed substantial impact on
many key democratic orientations, but significant effects were a so found when entry was made through
local elders or opinion leaders. In some instances, notably for politica participation, entry through
religious gatherings and ceremonies proved effective as well.

3. Individual Differencesin Programme Effects and the Secondary Impact of the NCEP

We examined whether participation in NCEP activities had greater impact on certain kinds of individuas
than others, focusing specifically on a series of important social and demographic characteristics: gender,
age, educationa attainment, household income, religion, and urban or rural residence. Overall, we found
very little difference in the effects of the Programme across these demographic categories. When
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differences did emerge, it was usudly the case that individuals from less dominant socia groups exhibited
greater change from NCEP exposure than individuals from more dominant socia strata. The Programme
appeared to be somewhat more successful in influencing the political efficacy and tolerance of women
than of men, and in influencing the interest, efficacy, participation and tolerance of less highly educated
and poorer NCEP participants than those who were more well-off. Similarly, reigious differences were
few, but, based on arelatively small sample of Muslim respondents, it appears that NCEP participation
had greater impact on their level of politica participation and political tolerance than among Protestant
and Catholic respondents. In these ways the findings suggest that the NCEP hel ped to equalize the pre-
exigting differences in democratic orientations between many of these groups. The findings also suggest
that the broad-based targeting strategy of the NCEP did not hinder its effectiveness; individuas from all
social strata were receptive to the Programme messages.

We found strong evidence of the importance of secondary groups and interpersona socia processesin
facilitating the impact of NCEP civic education. Individuas who were members of the implementing
CSOs or of secondary groups that were invited to NCEP workshops consistently showed more change
from the sessions than did non-group members. Further, we found that post-workshop discussions with
others were crucia in amplifying and enhancing the impact of the sessions. Individuals who spoke with
others about their workshop experiences increased significant more on most democratic orientations than
others, and, even more importantly, individuals to whom other people spoke about their own workshop
experiences showed substantially more change than participants who engaged in few post-workshop
discussions. In some cases, respondents who had not attended a workshop changed more as a result of
discussions with NCEP participants than did actua participants who did not engage in much discussion
afterwards.

This finding suggests that the NCEP had both positive “primary” effects on those who were trained, as
well as “secondary” effects from the discussion of workshop topics and issues with NCEP participants.
This latter finding, coupled with the fact that large numbers of large numbers of NCEP workshop
participants did engage in frequent post-workshop discussions, indicates that secondary effects of the
Programme were substantial. The sole qualification to this positive view, however, is that only 15% of the
non-workshop respondents discussed NCEP workshops with more than one or two participants, compared
with over 50% of the individuals who attended workshops themselves. To some degree, the “ secondary
effects’ of the training served to intensify the Programme’ s primary effects, as opposed to reaching
individuals outside the immediate social networks of the individua participants. Nevertheless, we take the
“secondary effects’ of the Program, examined for the first time in this study, to be a very positive result.

B. Recommendations for Future Civic Education

The study’ s findings and conclusions have definite implications for how civic education should be
structured in the future to maximize individual-level impact. Thus, , we make the following
recommendations for the design and implementation of future Kenyan civic education, and, by extension,
for programs in other developing democracies.

1. Programs should focus on the specific democratic orientations where civic education is
both needed and realistically can be expected to achieve significant impact.

Our findings indicate that Kenyan public opinion has changed profoundly over the past few years, based
at least partidly on the efforts of the NCEP and other kinds of civic education, as well as from the
momentous changes in the overall political environment. For the future of civic education, this means that
Kenyans do not need instruction about the advantages of democratic over authoritarian or dictatorial
politica systems, nor instruction in general democratic principles such as the necessity of political
opposition or the rights of free speech. These values are by now nearly universally held in the Kenyan
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population. Instead, the findings suggest that civic education is needed to change the more “difficult”
values, such as palitical tolerance, socia trust, and support for the rule of law, where individuals must
extend democratic liberties and lega rights even to unpopular individuas or groups, and learn to trust and
work with others in society to achieve collective political goals. Levels of politica knowledge are dso
somewhat low, and individuals are aso relatively disengaged from the political system in terms of actua
political participation, as nearly half of al individuasin our study reported participating in zero or one
political activity over the past year. These are areas where real changes could have significant impact of
the overall hedlth of the democratic system.

At the same time, the study results indicate that not all of these areas can be equally affected by civic
education. The evidence suggests that socia trust, in particular, is extremely low in Kenyan society but
aso relatively impervious to change. By contrast, the NCEP was found to have significant impact on
tolerance and support for the rule of law, and thus these two values would seem to be promising foci for
future civic education programs. Similarly, the NCEP exerted the greatest impact on knowledge and
political participation among al of the civic competence and engagement variables. Thus, we recommend
that future civic education programs should emphasi ze those democratic values, beliefs and behaviors that
are demonstrably most conducive to change from workshops and other educationa activities, taking into
account the pre-existing levels of each orientation within Kenyan society.

2. Programs must be implemented in ways that ensure sustained, multiple exposuresto civic
education messages.

The need for repeated exposure to civic education messages cannot be underestimated. As indicated
repeatedly throughout the report, multiple workshop exposures, as well as attendance at workshops that
lasted more than four hours, are both requisites for significant program impact. This recommendation has
severa specific implications for program design and implementation.

Fird, if funds are limited, we recommend strongly that efforts focus on targeting smaller numbers of
individuals for more sustained civic education exposures, rather than undertaking a program with a

national reach where participants attend only one or two events. The nationa scope of the NCEP was
admirable, but too many of the participants in NCEP activities attended too few events to effect

substantial change on many democratic orientations and behaviors. Efforts must be made to build multiple
exposures into future program design.

Second, efforts must be made to ensure than future workshops are long enough to provide sustained
instruction into democracy topics. The number of NCEP workshops that |lasted for less than one haf a
working day was more than 50% in our workshop sample; the comparable figure from the TAT activities
database was 56%. These levels of exposure are smply not sufficient to induce significant changesin
individual orientations, especialy important orientations such as efficacy and tolerance. Again, while the
broader brush of the NCEP was an important strategy for reaching as many Kenyans asit did, the strategy
carried an equally important price in terms of the extent of its impact.

Third, this recommendation should be applied not only to formal workshops but aso to other civic
education activities such as dramas, puppet shows, and the like. Our finding that workshops produced
larger and more consistent effects than other NCEP activities can amost certainly be attributed to the fact
that individuals trained in workshops were more likely to have been exposed to democracy messagesin a
repeated and relatively more intensive fashion. If other forms of civic education were delivered in more
sustained and intensive ways, or combined more rigorously with discussions or other kinds of training,
thereis reason to expect that these activities can also produce larger effects in the future.
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Donors and the implementing CSOs face a number of constraints in structuring civic education programs
to facilitate multiple, longer-lasting exposures. Funding, of course, is limited, and prospective participants
often cannot sacrifice the time needed for these kinds of instructional activities. Nevertheless, every effort
should be made to do as much as possible to overcome these constraints, such as holding them during
periods when the demand for agricultural labor islow and holding them at convenient-to-access sites.
Inducements to participation in workshops must be provided when possible, transportation must be
provided, and workshops must be scheduled at times when participation is most convenient for the
participants. Many of these suggestions were echoed in the focus group discussions with NCEP
participants. Perhaps most importantly, the workshops themselves should include discussions not only on
democracy-related issues, but also on topics of local and community interest such as crime, hedlth,
HIV/AIDs, and the like. Such afocus on issues more directly relevant to individuals daily lives should
help ensure participant interest and facilitate multiple workshop exposures.

3. Civic Education training must make freguent use of active, participatory teaching
methods.

As stressed repeatedly throughout the report, pedagogy in civic education matters. Workshop instruction
that made use of role playing, small group problem solving, mock eections, smulations and the like were
substantially more effective than lecture-based civic education. This finding echoes previous impact
assessments as well as much of the school-based civic education scholarly literature and literature on
adult education. But it is also the case that many participatory methods were not used in a large number of
the workshops covered by this study. Participatory methods can be more difficult to apply effectively, and
require more preparation, training and practice by the instructors themselves. But their use in future civic
education is essential, given dl that is known about their importance in the learning process.

4, Training of civic education trainersis of critical importance.

As just mentioned, conducting civic education workshops using active, participatory teaching methods
requires skilled instructors. As such, civic education programs need to include a healthy emphasis on the
training of trainers. But the effects of the trainers go beyond their ability to teach democracy-rel ated
topics in effective ways. Trainers who are well liked and respected are able to effect greater change
among workshop participants, though these changes are not aways in a positive direction. Under some
conditions, it appeared that instructors who were more favorably evauated by participants led to
increased in some more exclusionary values such as political intolerance and feglings of ethnic versus
national identity. These were not large effects, but they do caution that the relationship between the
workshop ingtructor and the audience is a complex one that has the potential to impede aswell as
facilitate democratic change among participants.

5. Greater efforts should be made to target individuals in lower socio-economic strata,
while maintaining the generally group-based focus of Kenyan civic education.

We found that, despite the best efforts of the implementing CSOs, there was a tendency for individuals
with lower levels of household income and education to be underrepresented in NCEP activities. To a
large extent, this tendency is the direct result of the group-based emphasis of Kenyan civic education,
where most workshops were conducted by one CSO for other organizations that were invited, or that
played a prominent role in the workshop’ s organization. Proportionately fewer lower-strata individuals
beong to, or are associated with civil society groups, and thus this “ skew” in representation was
understandable. And to the extent that civic education has greater impact on members of civil society
groups than non-members, this “skew” had a somewhat beneficia effect on the Programme’ s overall
impact.
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Nevertheless, future programs may wish to extend the outreach of civic education to include more
individuals from the lower socioeconomic strata of Kenyan society. We have shown that these kinds of
individuas, when they did attend NCEP activities, changed at least as much as higher status participants,
and in many instances showed greater change. Provided that the program targets such individuals through
civil society groups with deep outreach, future efforts may be able to include greater numbers of these
underrepresented groups while maintaining the same level of robust effects on democratic orientations as
were seen in the NCEP.

6. Programs should emphasi ze post-wor kshop discussions of participants, especially with
individuals outside of their immediate social networks.

One of the more intriguing findings of this study was the effect that post-workshop discussions had in
amplifying the impact of NCEP activities. If individuas attended workshops and discussed the workshop
with others, the changes seen in democratic orientations were greater; smilarly, if individuals did not
attend workshops themselves but discussed workshops with individuaswho had attended, their levels of
democratic change were often larger than those found for some of the NCEP participants. Civic education
programs should explait this possibility to maximize both the reach and the impact of their activities.
Participants in civic education programs should be encouraged explicitly to discuss workshop topics with
family, friends, colleagues, and neighbors; programs may even develop ways in which these topics can
best be broached with different kinds of individuas. And the more that individuas are encouraged to
spesk to individuals outside of their immediate socia networks, the more likely it is that programs will
extend their overall reach, and exert secondary impact on individuals who themselves did not directly
participate in any training. In these ways, post-workshop discussions should be treated as an integral part
of program participation, and CSOs should be encouraged to include specific methods for using such
interpersonal processes as means to extend the reach of their activities further into Kenyan society.
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APPENDIX A

SAMPLING INFORMATION CONCERNING THE PRE-WORKSHOP INTERVIEWS

The sampling strategy for the study presented logistical complexities that went far beyond those
associated with surveying anationd or regiona population a a single point in time. The most critical
element was the need to identify individuals who would be attending NCEP workshops and be able to
interview them befor e the workshop takes place. This necessitated close communication with
participating CSOs, securing their permission to include their workshops in the assessment, securing
times and locations where they would be conducting workshop activities, and interviewing potential
respondents before the workshop began, either at the workshop venue or at the individua’s home. It was
further necessary to obtain dl of the information needed to re-locate the same individua some six months
to ayear later so that follow-up interviews can take place after the workshops are completed.

In addition, it was as0 desirable to have in the “treatment group” individuals who were trained in a
representative cross-section of NCEP workshops, that is, workshops conducted by a broad range of
participating CSOs in al regions of the country, and workshops whose targeted audiences including
individuals of different ages, genders, socio-economic status, tribal background, and the like. Some of the
NCEP workshops, moreover, were open to al individuas in acommunity or to al individuasin the
particular group that was being trained by a given CSO, while other workshops were what we referred to
as “advance interview” workshops, where specific individuals were invited to attend some days or weeks
before the event. For the latter group, it was therefore necessary to obtain alist of invitees from the CSO
that was to conduct the workshop in order for arandom sampling of individuas to be sdected for the
interview before the given workshop took place.

For the control group, it was determined that a ssimple random sample of particular regions of Kenyain
order to survey individuas who did not attend NCEP workshops would not have ensured that individuals
in the treatment and control groups would be similar enough to allow credible estimation of the effect of
the workshops after the post-test. Based on past experience, individuas who attend civic education
workshops differ in important ways from average individuals, and better methods are needed to ensure
that the workshop and control groups are as equal as possible before exposure to civic education. We
therefore specified that each control group member should live in the same neighborhood, be of the same
sex, age, and educational background as a given treatment group member, so that the two groups were as
equal as possible on al characteristics except for their attending NCEP workshops. Findly, the sampling
strategy needed to ensure that individuals in the respective treatment or control groups actually belonged
there --- that is, that individuals in the trestment group actually attended the workshops and that
individuas in the control group did not attend. Taken together, these necessary features of the study
design and sampling strategy presented extraordinary challenges for the research team.

Our initia plan was to draw a random sample of 60 Kenyan districts and then conduct interviews with 60
respondents in each district, 30 individuals who were to attend 3 separate NCEP workshops in the district
and 30 corresponding control group individuas. This would ensure national coverage of the study and, in
theory, a representative cross-section of al CSOs who were conducting training in the NCEP. However, it
quickly became clear to us that it would not be possible to guarantee that interviewer teams would be
aerted to the existence of NCEP workshops in a particular sampling point with enough time to prepare
the advance interviews or send the team to the specific workshop site. In addition, though it was probable
that the NCEP workshop coverage would be national in scope, it could not be guaranteed that there would
be any NCEP activities in the sampled districts during the specific 3 months that were allocated for the
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pre-test data collection. We therefore adopted an aternative sampling plan, which, in retrospect, provided
even better means of obtaining the necessary interviews for the pre-test.

We began the sampling with the entire list of NCEP workshops that were scheduled to be conducting for
each two-week segment of our data collection period. Thislist was obtained from the Technical
Assistance Team at Price Waterhouse Cooper, based on required forms that were filed by each CSO that
participated in the NCEP. From this list, a sample of workshops for each two-week segment was drawn
from each of seven provinces (Central, Coast, Eastern, Nairobi, Nyanza, Rift Valey, and Western) so that
the Research International team assigned to that region would be able to conduct interviews that week. In
cases where the forms filed with the TAT were incomplete, or where workshops were not known to be
conducted in that region, Research Internationa supplemented the TAT lists with information obtained
directly by the CSOs regarding the timing and location of planned workshops for a given week. In this
way we were able to ensure broad representation of CSOs in our workshop sample, while aso ensuring
that the data collection proceed at a steady and productive pace to increase the study’s cost efficiency.

After workshops were assigned for inclusion in the sample, individua respondents were selected to be
interviewed in severa ways. For the “treatment group,” the procedures for sample selection depended on
whether the workshop was potentially open to all members of a community, or whether it was limited to
individuals who were specifically invited to the event. For the former group, which we called “Hall
Interviews’ and which made up the majority of the sample of workshops, Research International teams
selected 10 individuals at random to be interviewed as they entered the workshop site. If two potential
respondents arrived together at the workshop venue, one of them was selected randomly to be
interviewed. These individuals constituted an ideal “trestment” group --- it was known with certainty that
their responses were obtained before the workshop began and that they received the civic education
“treatment.”

In some cases, Research Internationa included workshops where individuas were invited in advance to
attend, which we called “ Advance Interview” workshops. For these workshops, treatment group
individuals were obtained by sampling from the lists of invitees provided by the CSOs, contacting these
sampled individuals and interviewing them in their homes severa days before the workshop took place.
After the day of the workshop, the interviewer returned to the respondent’ s home and verified that he or
she actualy attended the workshop to which he or she had been invited.

To select the 10 control group respondents per workshop, interviewers were instructed to begin at the
home of the corresponding treatment group respondent for whom the control group individud will be
matched. They were then instructed to leave the treatment respondent’ s home, proceed in a direction
where houses were available, and walk for a sufficient distance so that they could no longer be observed
by someone in the Treatment Group respondent home. From there, they began at the second house and
searched for a matching control group respondent. To be considered comparable, the control group
respondent must: @) live in the same neighborhood as the treatment respondent; b) be in the same age
group (18-29 years, 30-49 years, 50+ years) as the treatment respondent; and c) be in the same
educationa group (None, Primary or less, Secondary, or High school and above) as the Treatment
respondent. After two weeks of interviewing, it was discovered that a dight gender imbalance in the
treatment and control groups was developing, and gender was then added to the required matching
characterigtics. If it was not feasible to go to the home of the treatment group respondent to begin the
search for a control group individual, interviewers conducted the same process starting at the Workshop
venue.

The names and addresses of al respondents were recorded on a separate address sheet, along with
identifying information, landmarks, etc., at and near the respondent’s house in order to facilitate the re-
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contact of dl individuals in the post-test phase of the study. This was given the highest priority in the
instructions to the interviewers.

The RI team conducted interviews from 181 different NCEP workshops sponsored by 26 different CSOs
during the 9-week field period, for an average of approximately 20 workshops per week. Based on the
forms filed with the Technical Assistance Team at Price Waterhouse, and RI’ s own contacts with CSOsin
the field, 38 CSOs were targeted for inclusion in the study, but it became impossible to contact or gain the
cooperation of 12 different organizations once field interviewing began. The inclusion of 26 different
CSOs means that there is widespread representation of a host of different organizations, well beyond the
4-6 organi zations examined in previous USAID-sponsored impact studies. The organizations covered in
the study, and the number of workshops and interviews conducted for each organization, can be seenin
Table 11-3in the main body of this document.
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APPENDIX B

QUESTIONNAIRES

RESEARCH INTERNATIONAL LTD.
P.0.BOX 72951, 530536/532993/532994, NAIROBI.
KENYA NATIONAL CIVIC EDUCATION
IMPACT ASSESSMENT SURVEY - RI 3326

SUPERVISOR: FILL OUT FOLLOWING SECTION BEFORE

INTERVIEWS TAKE PLACE

S1. SUPERVISOR NAME

S2. SUPERVISOR / TEAM LEADER NO.
S3. Q'NAIRE SERIAL NO.
[ 1 ]
S4. INTERVIEWER NO.
| | | I |

S5. INTERVIEWER NAME

S6. RESPONDENT NAME
(if Advance Invitation)

S7. RESPONDENT ADDRESS
(if Advance Invitation)

S8. DATE OF CIVIC EDUCATION WORKSHOP

S9. ORGANIZATION CONDUCTING WORKSHOP

LOCATION OF WORKSHOP

S10. Sub-location

S11 Venue

Workshop Location is

S12 URBAN 1 RURAL 2

S13. TYPE OF CIVIC EDUCATION WORKSHOP
Advance Invitation Workshop 1
Not Advance Invitation (Hall) 2

S14. RESPONDENT IS:

TREATMENT 1
CONTROL 2
S15. IF TREATMENT, is matched control necessary?
Yes 1
No 2
Substitute: same as Treatment 3

S16. IF YES, Serial Number of Matched Control Interview:

S17 IF CONTROL, Serial Number of Matched Treatment Interview:

FEBRUARY, 2002

S18 IF ADVANCE INVITATION WORKSHOP, Is Immediate

Recontact necessary?

Yes 1,

No 2

INTERVIEWER: FILL OUT FOLLOWING SECTION

i) 1 INTERVIEWER VISIT

Visit 1 Visit 2 Visit 3
Date (c128,31) | (c132,35) (c136,39)
Time (c140,41) | (c142,43) (c144,45)
Result (c146) (c147) (c148)
Successful 1 1 1
Unsuccessful 2 2 2

(i) 2 SUBSTITUTE INTERVIEW? (Advance invitation only)

YES
NO

(i) 3 DATE OF INTERVIEW

1
2

() 4 TIME INTERVIEW STARTED

(i) 5 TIME INTERVIEW ENDED

() 6 LOCATION OF INTERVIEW
Workshop venue----------- 1
Respondents home-------- 2
Other: 3

() 7 LANGUAGE OF INTERVIEW,;
English
Kiswahili
Local language

Specify:

WN -

English/ Local Language
Kiswahili/ Local language

English/Kiswabhili

[e2é RR N

(i) 8 AGE OF RESPONDENT (FROM QUESTION 1202)

(c168-69)
18-29 01
30-49 02
50+ 03
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EDUCATION LEVEL OF RESPONDENT

(FROM QUESTION 1204)
no formal education

Primary
Secondary

High School or Higher

DOWN R

Checks in fields

Team leader | Supervisor
Questionnaire 1(119) 1(122)
Back Check 2 (120) 2 (123)
Accompany 3 (121) 3 (124)
>
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SUGGESTED INTRODUCTION FORMAT

My name is . | work for a research company called Research International. We
have been asked to visit Kenyans, across the country, to find out what you think about your life, and perceptions
regarding the things that affect ones quality of life.

Please note that the information you give us is confidential and will not be passed on to anyone else. We are totally
independent research agency and are not affiliated to any political or civic organization.

Please feel free to say exactly what you want to say in response to the questions that | am going to ask you.

We would greatly appreciate your help in responding to this survey. The survey will take about 40 minutess to go
through the questions. Would you be willing to participate?

Yes 1 No 2

Jinalanguni............. Mimi nina fanya kazi na kampuni iitwayo Research International. Tunatembelea wananchi wa
kawaida hapa nchini ili kujua jinsi wanavyofikiria kuhuusu maisha yao, na kile wanachohitali ili kuyaimarisha.
Habari zote utakazotupatia ni siri kubwaa kwetu na hazitapeanwa kwa mtu mwingine yeyote.

Tafadhali jisikie huru kusema chochote unajisikia kusema kwa maswali yoyote nitayokuuliza.

(Signature of interviewer certifying informed consent has been given)
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SECTION 1: INTEREST IN POLITICS

Q. Question and Filters Coding Categories | Codes | Skip [ Col. Nos.
No. to
Q101 A great deal of interest | 01 (c221,22)
Thinking first of your community, would you Hamu kubwa sana
say you have a great deal of interest, some Some interest | 02
interest, or very little interest in local Hamu tu
community affairs? Very little interest | 03
Hamu kidogo sana
Ukifiria kwanza juu ya jamii yako, ungesema Don’t know | 98
kuwa una hamu kubwa sana au una hamu tu No answer | 99
au hamu kidogo sana na siasa pamoja na
shuguli za jamii yako?
Q102 A great deal of interest | 01 (c223,24)
What about national politics? Would you say Hamu kubwa sana
you have a great deal of interest some Some interest | 02
interest, or very little interest in national Hamu tu
politics and national affairs? Very little interest | 03
Hamu kidogo sana
Je, na siasa za kimataifa? Ungeweza Don’t know | 98
kusema kuwa una hamu kubwa au unahamu No answer | 99
tu, au una hamu kidogo sana, na siasa
pamoja na shughuli za kitaifa?
Q103 | About how often would you say you pay Daily, almost every day | 01 (c227,28)
attention to news about politics on the radio - A few times a week | 02
-daily, almost every day, a few times a week, Rarely | 03
rarely, or never? Never | 04
Don't know | 98
Nikama mara ngapi ambapo unaweza No answer | 99
kusema unahusika na habari kuhusu siasa
kwenye radio? -Kila siku, mara chache kwa
wiki, nadra, hata kamwe?
Q104 | About how often would you say you read Daily, almost every day | 01 (c229,30)
about politics in newspapers --daily, almost A few times a week | 02
every day, a few times a week, rarely, or Rarely | 03
never? Never | 04
Don't know | 98
Nikama mara ngapi ambapo unaweza No answer | 99
kusema unajihusisha na kusoma juu ya siasa
katika magazeti_Kila siku, karibu kila siku,
mara chache kwa wiki, nadra, hata kamwe?
Q105 | In your opinion what is the most important
problem facing your community that the (Write in) (c231,33)
government ought t0 @ddreSS? | e e e e
Kwa maoni yako, ni tatizo gani kubwa
linalokumba jamii yako ambalo serikali Don’t Know 98 >Q201
inapaswa kushughulikia? No answer 99 >0Q201
7
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Q106 | How would you rate the overall performance Very Poor- Vibaya sana | 01 (c235,36)
of the government in addressing this issue?
Would you say the government'’s Poor - vibaya | 02

performance is
Average- kadiri | 03
Unawezaje kupima utoshelezaji wa serikali
kwa jumla katika kushughulikia tatizo hili? Good- vizuri | 04
Unaweza kusema utoshelezaji wa serikali ni-
Don’t know | 98
No answer | 99

[I. POLITICAL EFFICACY & CIVIC COMPETENCE

Q201- Q203 Now I'd like your opinion on some political issues. I'm going to read a list of statements, and

I'd like you to please tell me the extent to which you agree or disagree with each one.

Sasa ningetaka maoni yako juu ya mambo Fulani Kwa jumla. Nitasoma orodha ya baadhi Yao Na
ningetaka tafadhali uniambie kiasi ambacho unakubaliana au hukubaliani na kila moja yao.

Strongly Agree
Somewhat
Agree
Somewhat
Disagree -
Strongly
Disagree

Don’t Know
Answer

No

Cols

Q 201 | I feel well prepared for participating in
political life.

Nina jihisi kuwa tayari kabisa kushiriki maisha
ya kisiasa.

(C241,42)

Q 202 | People like me have no say in what the
government does. Do you strongly agree,
somewhat agree, somewhat disagree or 01 02 03 04 98 99
strongly disagree? [REPEAT RESPONSE
CATEGORIES AS NECESSARY]

Watu kama mimi hawana uwezo juu ya
matendo ya serikali? Je unakubaliana sana,
unakubaliana kidogo, hukubaliani kidogo au
hukubaliani sana?

(c243,44)

Q 203 People like me cannot influence

developments in my community
01 02 03 04 98 [ 99

Watu kama mimi hawawezi kuhamasisha

maendeleo katika jamii yangu.

(C245,46)

4406-001—12/03
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Q204- Q205 Now I'd like to ask you a few questions about how you see yourself as compared to others
you know. | am going to read you a list of characteristics. | would like you to tell me how good you think
you are at these things compared to others you know.

Sasa ningetaka kukuuliza maswali kuhusu jinsi unavyojiona wewe binafsi ukilinganishwa na wengine
unaowajua. Nitakusomea baadhi ya mambo fulani. Ningependa uniambie vile wewe unafikiria unaweza
kutatua mambo haya ukijilinganisha na wengine.

204 When it comes to telling people your ideas, would you say that Better- Vizuri zaidi | 01 (c261,62)
you are better than most of the people you know, worse, or
about the same as most people you know? Worse- Vibaya zaidi | 02
Unaweza kusema kuwa kwa jumla unawasilisha maoni yako The same- Sawa | 03
kwa wengine vizuri zaidi ya watu wale wengi unaowajua,
vibaya zaidi ya watu wale wengine unaowajua, au unawasisha Don’t Know | 98
maoni yako karibu sawa na watu wengine wengi unaowajua? No Answer | 99
Q205 | How about knowing whom to contact to get things done? Better- Vizuri zaidi | 01 (c263,64)
would you say that you are better than most of the people you
know, worse, or about the same as most people you know? Worse- Vibaya zaidi | 02
Na kuhusu kumtambua unayepaswa kumwendea ili mambo The same- Sawa | 03
yaweza kutekelezwa? Unaweza kusema kuwa uko mzuri zaidi
ya watu wale wengi unaowajua, vibaya zaidi ya watu wale Don’t Know | 98
wengine unaowajua, au uko karibu sawa na watu wengine No Answer |9 9
wengi unaowajua?

. VIEWS ABOUT DEMOCRACY, DEMOCRATIC VALUES, SUPPORT FOR RULE OF LAW,
RIGHTS AND OBLIGATIONS OF CITIZENS, WOMEN'S ROLE IN POLITICS AND SOCIETY

Q301 — Q305 In your opinion is each of the following essential, fairly important, or not important for a
society to be called democratic?

Je kwa maoni yako kila moja ya haya ni muhimu, ya lazima, si yalazima, au si ya lazima hata kamwe
kuwa nayo ndio nchi ionekane kuwa ya kidemocrasia?

Q.No Question and Filters Coding Categories Codes | Skip | Col. Nos.
to
Q301 | Complete freedom for everyone to criticize the Essential- Muhimu | 01 (c309,10)
government
Fairly Important- Maana kiasi | 02
Uhuru kamili kwa kila mtu kuikashifu serikali.
Not important- Sio wa maaana | 03
Don’t Know | 98
No answer | 99
302 Adequate housing, jobs and a decent income Essential- Muhimu | 01 (c311,12)
Nyumba, Kazi za kutosha na mapato mema. Fairly Important- Maana kiasi | 02
Not important- Sio wa maaana | 03
Don’t Know | 98
No answer | 99
9
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Q303 [ Small gap between rich and poor Essential- Muhimu | 01 (c313,14)
Pengo dogo baina ya matajiri na maskini. Fairly Important- Maana kiasi | 02
Not important- Sio wa maaana | 03
Don't Know | 98
No answer | 99
Q304 | A strong opposition party with a different set Essential- Muhimu | 01 (c317,18)
of political ideas than the ruling party
Fairly Important- Maana kiasi | 02
Chama cha upinzani chenye nguvu na
mpangilio wa kisiasa unotofautiana na ule wa Not important- Sio wa maaana | 03
chama kinachotawala.
Don’t Know | 98
No answer | 99
Q 305 [ Sometimes democracy does not work. When Need a strong leader | 01 (c319,20)
this happens, some people say that we need
a strong leader that does not have to bother Twabhitaji kiongozi mwenye uwezo
with elections. Others say that even when
things don’t work, democracy is always best. Democracy is always best | 02

What do you think?
Democrasia inafaa kila wakati
Mara nyingine demokrasia haifaulu. Haya

yakitokea, watu wengine husema kwamba Don't know | 98
tunahitaji kiongozi mwenye uwezo ambaye No answer | 99
hana haja na uchaguzi. Wengine husema

kwamba hata mambo yasipofaulu, (DO NOT READ)

demokrasia daima ndivo bora. Unafikiriie?

Q306-Q307. Some people say that today, under our current system of government, our political and
overall life is better than it was under the one-party system. Others say things are no better, or even
worse. Here is a scale for rating how well things are going. You can give any score from zero to ten,
where zero (0) means very bad and ten (10) means very good.

Baadhi ya watu wa leo husema, chini ya mfumo wetu wa sasa wa serikali, siasa zetu na maisha kwa
jumla ni bora kuliko ilivyokuwa chini ya mfumo wa chama kimoja. Wengine husema kuwa mambo siyo
bora, au hata ni mbaya zaidi. Hapa kunayo jinsi ya kuthamini vile mambo yavyoendelea. Unaweza kutuza
alama yoyote kutoka sufuri (0), hadi kumi (10), ambapo sufuri inamaanisha vibaya Sana na 10 vizuri
sana.

Q.No | Question and Filters Coding Categories | Codes | Skip Col. Nos.
to
Q306 | Where on this scale would you put the (c331,32)
former one-party government?

Ni wapi kwa hiki kipimo unapoweza
kuiweka serikali ya juzi ya chama
kimoja?

Q307 | Where on this scale would you put our (c333,34)
current system of government
with elections and many parties? | —-----mmmemmeme-

Ni wapi unapoweza kuuweka mfumo
wa serikali wenye uchaguzi na vyama
vinai?

10
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Q308 — Q311 Would you say you strongly agree, somewhat agree, somewhat disagree, or strongly
disagree with the following statements:

Unaweza kusema kabisa unakubaliana, unakubaliana kiasi, haukubaliani kiasi, au kabsa hukubaliani na
maneno yafuatayo:

Cols.

Strongly
Agree
Somewhat
Agree
Somewhat
Disagree
Strongly
Disagree
Don't
Know

No answer

Q 308 | Women and men should both be (c341,42)
allowed to inherit land 0

H

o

)

o
@®
o
=
©
fes)
©
©

Wanawake na wanaume wote
wanapaswa kuruhusiwa kuridhi
ardhi (mashamba).

Q309 | Women should participate in politics
more than they do now.

Wanawake wanastahili kujiusisha
na siasa kushinda vile wanavyo
jiusisha sasa

Q 310 | People should not have to obey (c343,44)
laws, which they consider immoral. 01 02 03 04 98 99

Watu hawapaswi kutii sheria
ambazo kwao wanaziona kuwa ni
baya hama bovu.

Suspected criminals do not deserve (c347,48)

Q311 [ the same legal rights as everyone
else 01 02 03 04 99

Wabhalifu washukiwa hawastahili
haki sawa na watu wale wengine.

11
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TOLERANCE AND DEMOCRATIC VALUES

Q401 — Q406 There are always some people whose ideas other people consider bad or dangerous.

Please tell me whether you strongly agree, somewhat agree, somewhat disagree, or strongly disagree
with the following statements:

Kila mara kuna watu fulani ambao maoni yao hufikiria mabaya au hatari na watu wengine. Niambie kama

wewe, kabisa unakubaliana, kiasi hukubaliani au kabisa hukubaliani na kauli zifuatazo.

Strongly
Agree

Somewhat
Agree

Somewhat
Disagree

Strongly
Disagree

Don’'t Know

No
Answer

Cols.

Q 401

A person who opposes religion
should not be

allowed to make a speech in your
community

Mtu ambaye hupendelea
kukomeshwa kwa makanisa na dini
zote hapaswi kuruhusiwa kutoa
hotuba katika jamii yako.

(c407,08)

Q 402

A person who opposes religion
should not be allowed to organize a
peaceful demonstration to express
their point of view. [REPEAT
RESPONSE CATEGORIES AS
NECESSARY]

Mtu ambaye hupendelea
kukomeshwa kwa makanisa na dini
zote hapaswi kuruhusiwa kuandaa
maandamano yenye amani
kuwasilisha maoni yao

01

02

03

04

98

99

(c411,12)

Q403

Someone who wants to abolish
elections and have the military rule
the country should not be allowed to
make a speech in your community.

Sasa fikiria mtu ambaye anaamini
kuwa uchaguzi unapaswa kupigwa
marufuku na mtu ambaye anaamini
kuwa uchaguzi unapaswa
kkomeshwe na kuwa jeshi lishike
hatamu za uongozi nchini hapaswi
kuruhusiwa kuhutubu katika ja
Miiyako.

01

02

03

04

98

99

(c413,14)

12
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Strongly Agree

Somewhat
Agree

Somewhat
Disagree

Strongly
Disagree

Don’t Know

No Answer

Col. Nos.

Q404

Someone who wants to abolish
elections and have the military rule the
country should not be allowed to
organize a peaceful demonstration to
express their point of view. [REPEAT
RESPONSE CATEGORIES AS
NECESSARY]

Mtu ambaye anaamini kuwa
uchaguziunapaswa kukomeshwa na
jeshi kuitwa nchi hapaswi kuandaa
maandamano yenye amani
kuwasilisha maoni yao.

02

(c417,18)

Q405

The basic rights of citizens are not very
well protected by our political system.
[REPEAT RESPONSE CATEGORIES
AS NECESSARY]

Haki za kimsingi hazilindwi vizuri sana
na mfumo wetu wa Kisiasa.

01

02

03

04

98

99

(c441,42)

Q406

The Courts in Kenya guarantee all
citizens a fair trial

Mahakama Kenya yahakikishie
wanachi wote hukumu zinazofaa.

01

02

03

04

98

99

(c443,44)

‘ No ‘ Question and Filters

Coding Categories

Codes

Skip
To

Col. Nos.

13
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Q407

Please think about corruption in politics, that is
where people in government and in the civil
service illegally use public money for their own
benefit, or take bribes. How many politicians
and people who work for the government in
Kenya do you think are corrupt ---, almost all
politicians and people who work for the
government, some of them, or only a few?

Tafadhali fikiria kuhusu ufisadi katika siasa, pale
ndipo watu walio serikalini na utumishi wa
umma wanapotumia pesa za umma kinyume,
kwa maslai yao binafsi, ama kula rushwa. Ni
wanasiasa wangapi na watu wanaofanya kazi
serikalini Kenya unaofikiria wanahusikana na
ufisadi? Unafikiria kuwa karibu wanasiasa wote
na watu wanaofanya kazi serikalini ni wafisadi?
Baadhi yao ni wafisadi, au ni wanasiasa
wachache tu au watu wanaofanya kazi serikalini
ni wafisadi?

Almost all
politicians/government

people are corrupt-------

Some
politicians/government

people are corrupt-------

A few
politicians/government

people are corrupt-------

Don’t know-----------
No answer ----------

01

02

-- 03

98
99

(c447,48)

Q408a — Q408f How much confidence do you have in the following institutions in Kenya. Is it a lot, a little
or none?

Una imani gani na mashirika yafuatayo Kenya.

Nyingi,kidogo, ama hakuna ?

A lot A little None Cols
Nyingi Kidogo . Hakuna
(c453)
Q408 a The Church 1 2 3
Kanisa
(c454)
Q408b. The Presidency 1 2 3
Uraisi
(c456)
Q408c Local Councils 1 2 3
Baraza za miji.
(c457)
408d
Police 1 2 3
Polisi
(c458)
Community-based or Non-
Q408e Governmental Organizations 1 2 3
Mashirika ya kijamii au yasiyo ya
kiserikali
14
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(c460)

Kenya?

Q408f Parliament 1 2 3
Mbunge
Q.No | Question and Filters Coding Categories Codes Skip Col. Nos.
to
Q409 | Would you say that you are very Very satisfied | 01 (c607,08)
satisfied, somewhat satisfied,
somewhat dissatisfied, or very Somewhat satisfied | 02
dissatisfied with the way democracy is
working in Kenya? Somewhat dissatisfied | 03
Ungeweza kusema kuwa umeridhika Very dissatisfied | 04
kabisa, umeridhika kiasi, umeridhika
tu, huridhiki kiasi, au huridhiki kabisa Don’t Know | 98
na jinsi demokrasia inavyofanya kazi No Answer | 99

Q.410: And could you tell me the most important reasons why you think this way? (write down answer
below)

Na unweza kuniambia sababu moja ya muhimu inayokufanya ukafikiria hivyo?

Q.No Question and Filters Coding Categories Codes | Skip Col. Nos.
To
Q411 How important is your tribe or your ethnic Very important | 1
group to the way you think of yourself:
very important, somewhat important, or Somewhat important | 2
not important?
Not Important | 3
Je, kabila lako lina umuhimu ama maana
gani juu ya vile unavyojiona mwenyewe? Don'’t know | 98
Ya maana kabisa, ya maana kiasi, sio ya No Answer | 99
maana.
Q. 412 | How important is being Kenyan to the Very Important | 01 (c637,38)
way you think of yourself: very important,
somewhat important, or not important? Somewhat Important | 02
Bali na kundi lingine au watu ambao Not Important | 03
unaweza kutabulisha, ni kwa uthabiti gani
unaweza kusema unajitambulisha na Don’t Know | 98
jina” Mkenya,” Kabisa sana, kabisa, sio No Answer | 99
kabisa vile.
15
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V. CONSTITUTIONAL ISSUES AND CONSTITUTIONAL REVIEW PROCESS

Q501 — Q512 Let us talk about the Constitution for a while. A Constitution contains the rules and
principles that are the most important laws of the country. It describes how the government will be
elected, what powers it has, and what the rights and responsibilities of the people are.

Hebu kidogo tuzungumzie juu ya katiba. Katiba hujumulisha taratibu na kanuni ambazo sheria za muhimu
sana za nchi. Inaeleza jinsi serikali itakavyochaguliwa, ina uwezo gani na aina za haki na uwajibikaji kwa

watu.
Q.No Question and Filters Coding Categories Codes | Skip Col. Nos.
to
Q501 Have you ever seen a copy of the Kenyan Yes - Ndio | 01 (c807,08)
Constitution?
No —la | 02
Umewahi kuona nakala ya katiba ya Kenya?
Don’t know | 98
No answer | 99
Q502 Would you say you are very informed, Very informed | 01 (c809,10)
somewhat informed, or not informed about the Somewhat informed | 02
contents of the Kenyan constitution? Not informed | 03
Don’t know | 98
Ungeweza kusema unafahamu sana, No Answer | 99
unafahamu kiasi au hufahamu yaliyo kwenye
katiba ya Kenya?
Major Changes | 01 (c813,14)
Q503a | As you may know, there is currently a review
process going on in Kenya to propose possible Minor Changes | 02
changes in the Constitution. Do you think that
there should be major changes in the current Kept asitis | 03
Constitution, minor changes in the current
Constitution, or do you think the current Don’t know | 98
Constitution should be kept as it is? No answer | 99
Kama unavyojua sasa, kunayo shughuli ya
uchunguzi inayoendelea Kenya kupenedekeza
mabadiliko yawezekanavyo kwenye Kkatiba.
Unafikiri kuwa kunapaswa kuwa na mabadiliko
makuu kwenye katiba ya sasa, mabadiliko
madogo kwenye katiba ya sasa, au unafikiri
katiba ya sasa inaweza kubakia vile ilivyo?
Q503b | Would you say you are very informed, Very Informed | 01
somewhat informed, or not informed about the
various proposals that are being talked about Somewhat informed | 02
to change the Kenyan constitution?
Not informed | 03
Ungeweza kusema unafahamu sana,
unafahamu kiasi au hufahamu juu ya Don't Know | 98
miswaada inayozungumziwa sasa kupindua
katiba ya Kenya? No Answer | 99
16
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Q503C. Could you please tell me the most important things that you think should be included in a new
Kenyan constitution? [OPEN-ENDED, code up to 3 responses]

Tafadhali unaweza kuniambia mambo Fulani yeyote unayofikiria yanapaswa kubadilishwa kwenye katiba
ya sasa?

(c821,29)

17
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Q504- Q510 Please tell me whether you strongly agree, somewhat agree, somewhat disagree, or
strongly disagree with the following statements about the Constitution and the review process.

Tafadhali niambie Kama kabisa unakubaliana, unakubaliani, hukubaliani, au kabisa hukubaliani na kauli
zifuatazo kuhusu katiba na shughuli za uchunguzi.

cols

Strongly
Agree
Somewhat
Agree
Somewhat
Disagree
Strongly
Disagree
Don't
Know

No Answer

Q504 Writing a Constitution is a job for (c831,32)
experts and there is no role for
ordinary citizens . 01 02 03 04 98 99

Kuandika katiba ni kazi ya wataalamu
na mwananchi wa kawaida hana
wajibu.

Q505 Public Participation in the writing of a (c833,34)
Constitution is important for building
national unity. 01 02 03 04 98 99

Kuhusisha umma katika kuandika
katiba ni muhimu kwa umoja wa taifa.

506 In a new constitution, the powers of the (c835,36)
President should be reduced and
those of other institutions, like the 01 02 03 04 98 99
Parliament and the Courts, should be
increased

Kwenye katiba mpya uwezo wa rais
wafaa kupunguzwa na yale ya
mataasisi mengine, kama vile
mahakama na bunge yafaa
kuongezwa.

Q507 In a new constitution, the powers of (c837,38)
local councils and Provincial
governments should be increased and 01 02 03 04 98 99
those of the central (national)

government should be decreased

Kwenye katiba mpya, uwezo wa
baraza za miji na serikali za mitaa
yapaswa kuongezwa na yale ya
serikali kuu (ya kitaifa) kupunguzwa.

Q508 In a new constitution, the rights of (c839,40)
minority groups — such as women and
the disabled --- should be protected 01 02 03 04 98 99
even if the majority of the people do
not agree

Kwenye katiba mpya, haki za walio
wachache kama vile wanawake na
walemavu zafaa kulindwa hata kama
walio wengi hawakubali.

18

4406-001—12/03




Strongly
Agree

Somewhat
Somewhat
Disagree

Agree

Strongly
Disagree

Don’'t Know

No Answer

Col. Nos.

Q509

In a new constitution, there should be
federal system of government called
“MAJIMBO” in which power is split
between the central government and
distinct regional units

Kwenye katiba mpya, kunapaswa
kuwa na serikali ya majivuno ambapo
mamlaka yanagawanwa baina ya
serikali kuu na baraza za wilayani.

(c841,42)

Q510

In a new constitution, the President
should be limited in the number of
terms he can serve in office.

Kwenye katiba mpya, Raisi apimiwe
idadi ya vipindi vya kuhudumu
(kutawala) afisini.

01

02 03 04

98

99

(c843,44)

Q511- 512 Which of the following statements comes closest to your view:

Ni gani kati ya kauli zifuatazo iko karibu na vile unavyofikiria?

Q511a | A). A new constitution should

guarantee a job and a minimum
standard of living to every Kenyan
citizen”

OR

Q511b | B). No government will have enough

money to promise jobs for everyone
and such a false promise does not
belong inthe constitution.

mwananchi ana kazi na maisha
mazuri.

kama hii haipaswi kuwekwa kwa
katiba.

Katiba mpya inapaswa kuakikisha kila

Hakuna serikaliduniani iko na uwezo
wa kuhaidi kazi kwa kila mtu na ahadi

Closer to A
Inakaribiana na A

Closer to B
Inakaribiana na B

Don’t know

No response

01

02

98

99

Col. Nos
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Q512 How about these two statements? Which comes closest to your view:

Na hizi mbili zifyatazo? Nigani iko karibu na maoni yako?

Q512a | A). “In a new constitution, everyone

should have the right to criticize the Closerto A | 01
government” Inakaribiana na A
OR
Q512b | B). “To ensure stability, the Closerto B | 02
Constitution should give the Inakaribiana na B
government the power to restrict public
criticism” Don't know | 98
No response | 99
Katika katiba mpya inafaa kila
mwananchi hawae haki ya kuchambua
serikali.
Kuhakikisha kuna uthabiti, katiba infaa
kupatia serikali nguvu za kuzuia
uchambuzi wa uma.
Q.No Question and Filters Coding Categories Codes | Skip | Col. Nos.
to
Q. 513 | Generally speaking, would you say that Most people can be trusted | 01 (c931,32)
most people can be trusted, or that you
can't be too careful in dealing with Can't be too careful | 02
people?
Kwa jumla unaweza kusema kuwa Don’t Know | 98
watu wengi wanaweza kuaminiwa au
pengine huwezi kuwa mwangalifu No answer | 99
kabisa kukabiliana na watu?
Q.514 | Do you think that most people would Would take advantage | 01 (c933,34)
try to take advantage of you if they got
a chance, or would they try to be fair? Would try to be fair | 02
Unafiri kuwa watu wengi wangeweza Don’t Know | 98
kukutumia kwa hila wakipata nafasi, au
wangeweza kukufaa? No answer | 99
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VI: GROUP MEMBERSHIPS.

Q614 — Q614 Now | am going to read through a list of groups, and I'd like you to tell me whether you are
a member of each group or not. If you are a member, please tell me if you are an active or not so active
member in that group.

Sasa kwanza nitasoma orodha ya makundi, na ningetaka uniambie kama umwanachama wa kila kundi

au la. Kama umwanachama, tafadhali niambie kama umshirika kamilikwenye lile kundi, hama sio
mwanachama kamilifu au sio mwanachama kabisa.

Q.No Question and Filters Coding Categories Codes | Skip Col.
To Nos.
A church or religious organization. Are you a Active member 1 (c941)
Q 601 | member, an active member, or not so active Not active member 2
member? Not a member 3
Shirika la kanisa au dini. Wewe ni
Q 602 | A youth or sports group Active member 1 (c942)
Not active member 2
Kikundi cha vijana. Not a member 3
Q 603 | A trade union Active member 1 (c944)
Not active member 2
Chama cha wafanyikazi. Not a member 3
Q 604 | A women’s group Active member 1 (c945)
Not active member 2
Kikundi cha akina mama. Not a member 3
Q605 A cultural or school organization Active member 1 (c946)
Not active member 2
Shirika la kitamaduni au la kielimu. Not a member 3
Q606 A burial society Active member 1 (c947)
Not active member 2
Kikundi cha mazishi. Not a member 3
Q607 A civic organization Active member 1 (c948)
Not active member 2
Shirika la kijamii. Not a member 3
Q608 A tribal/clan association Active member 1 (c949)
Not active member 2
Shirika la kikabila. Not a member 3
609 A business or professional association Active member 1 (c950)
Not active member 2
Shirika la kibiashara au kitaalama. Not a member 3
Q610 A political party Active member 1 (c951)
Not active member 2
Chama cha kisiasa. Not a member 3
Q 611 | Are there other kinds of groups or associations | Yes 1 (c952)
that you belong to?
No 2 >Q614
Kunayo makundi au mashirika mengine
ambayo unashiriki?
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IF RESPONDENT SAYS S/HE IS A MEMBER OF ANOTHER GROUP, FOLLOW WITH

Q.No Question and Filters Coding Categories Codes Skip Col.
to Nos.
Q612 Could you tell me what they are?
NOTE: INTERVIEWER MAY CODE INTO
ABOVE CATEGORIES IF APPROPRIATE (c965,80)
Unaweza kuniambia ni yapi?
Q.613 And would you say you are an active member or Active — Mtendaji | 01 (c1007,08)
not so active member of this group?
Not so active — | 02
Na ungeweza kusema kuwa umshiriki kamili au Sio mtendaji sana
si mshiriki kamili sana wa kundi hili?
Don't know | 98
No answer | 99
Q.614 Thinking about all the groups we just spoke Yes | 01 (c1009,10)
about, are you or have you ever been a leader of
any of these groups? No | 02
Ukifikiria juu ya makundi yote ambayo Don't know | 98
tumekwisha zungumzia, ungeweza kujiita No Answer | 99
kiongozi wa mojawapo ya makundi haya?
VII. POLITICAL KNOWLEDGE
Now we’d like to talk about different governmental leaders and institutions in Kenya,
Sasa tungependa kuzungumzia juu ya viongozi na taasisi tofauti za serikali nchini Kenya.
Q.No Question and Filters Col. Nos
.3 |83 a
85 |25 | = g
3|33 |58 |8
o |2 |0 |z2z<
701 Would you recall who is the Vice President of Kenya? (c1107,08)
Do you happen to know his or her name? 01 02 98 99
Unaweza kukumbuka aliye makamu wa Raisi Kenya?
Unaweza kujua jina lake?
Q702 Do you recall the name of the current Provincial (c1109,10)
Commissioner of (READ NAME OF THIS PROVINCE) 01 02 98 99
(Check from list given name of current PC of
province.)
Unaweza kukumbuka mkuu wa mkoa wa ------
Q703 Do you know how long the term of office is for the (c1115,16)
President, that is, after he is elected, how many years 01 02 98 99
does he stay in office before the next election?
(5 years is the correct response)
Unajua ni muda gani wa kuwa mamlakani wa Rais,
yaani baada ya kuchaguliwa unakaa mamlakani kwa
mda gani kabla ya uchaguzi mwingine?
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Q704

Are amendments to the Kenyan constitution made by a

declaration of the President, by a simple majority of the

Parliament, by a two-thirds majority of the Parliament, or
by a majority vote by the people?

Unajua sheria za sasa za kuezesha mabadiliko ya katiba
ya Kenya: Kuwa mabadiliko hufanya na kundi kubwa la
bunge, kwa azimio la Rais, na thuluthi mbili za wengi wa
bunge au na ya wengi wa watu.

01

02

98

99

(c1117,18)

VIIl PARTICIPATION

Q.No

Question and Filters

Coding
Categories

Codes

Skip
to

Col. Nos.

Q.801

In talking to people about elections, we find that they
are sometimes unable to vote because they're not
registered, they don’t have time, or they have difficulty
getting to the polls. How about you, have you been
able to register to vote?

Tunapozungumza na watu kuhusu uchaguzi,
tunatambua ya kwamba nyakati zingine huwa
hawawezi kupiga kura kwa sababu hawajasajiliwa,
hawana wakati au wana za kufika kwenye vituo vya
kupigia kura. Na wewe je, unaweza kusajiliwa kama
mpiga kura?

Yes- Ndiyo
No- La
Don’t Know

No answer

01

02

98

99

>902
>904

(c1121,22)

Q. 802

And did you vote in the 1997 general elections?

Na ulipiga kura kwenye uchaguzi mkuu wa 19977

Yes- Ndiyo
No- La
Don’t Know

No answer

01

02

98

99

(c1123,24)

Q803 — Q810 I'm going to list a number of other political activities besides voting. Please tell me whether

you have not done this activity in the past year, whether you have done it once, or whether you have

done this activity several times in the past year. The first one is:

Ningependa sasa kuorodhesha mambo mengine kadha ya kisiasa kando ya kupiga kura. Je niambie
kama hujafanya hivi mwaka umepita, kama umefanya mara moja, ama umefanya jambo hili mara kadha
mwaka umepita? Ya kwanza ni:

Q.No Question and Filters Not done Once Several Col. Nos.
in times
past year
Q803 Discussed political issues with friends, family, or co-workers. 1 2 3 (c1125)
Have you not done this in the past year, done it once, or done
this several times in the past year?
Umewahi kujadiliana na marafiki, fammilia au wafanyikazi
wenzako kuhusu maswala ya kisiasa? Hukufanya hivi mwaka
uliopita, umefanya mara moja,au umefanya hivi mara kadhaa
mnamo mwaka mzima uliopita.
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Not done
in
past year

Once

Several
times

Col. Nos.

Q804

Worked for a political party or candidate. Have you not done
this in the past year, done it once, or done this several times
in the past year?

Umewabhi kukihudumia chama cha kisiasa au mwanasiasa
kwenye kampeni za uchaguzi. Hukufanya mnamo mwaka
mzima uliopita, U mefanya mara moja, au umefanya mara
kadhaa mnamo mwaka mzima uliopita.

1

(c1126)

Q805

Participated in an organized effort to solve a neighborhood or
community problem? [REPEAT RESPONSE CATEGORIES
AS NECESSARY

Umewahi kushiriki kwenye juhudi za pamoja kusuluhisha
tatizo lililo kwa majirani au kijamii?

(c1127)

Q806

Attended a meeting of your local town council or with other
government officials? [REPEAT RESPONSE CATEGORIES
AS NECESSARY]

Umewahi kuhudhuria mkutano wa baraza la mji wako au
pamoja na maafisa wengine waq serikali?

(c1128)

Q807

Contacted a local official, like a town councilor or an official
who works for a government agency? [REPEAT RESPONSE
CATEGORIES AS NECESSARY]

Umewahi kumwendea afisa wako aliyechaguliwa kama
diwani wa mji?

(c1129)

Q808

Contacted a national elected official like a member of
Parliament? [REPEAT RESPONSE CATEGORIES AS
NECESSARY]

Umewahi kumwendea afisa wa kitaifa aliyechaguliwa kama
mbunge?

(c1130)

Q809

Taken part in a protest, march, or demonstration on some
national or local issue? [REPEAT RESPONSE
CATEGORIES AS NECESSARY]

Umewabhi kushiriki kwenye malalamiko, maandamano au
mizozo kuhusu maswala ya kitaifa au hata mitaani?

(c1132)

Q810

Contact a local chief or traditional leader about some problem
that you have

Umewahi kumwendea chifu wako au kiongozi wa kiasili
kuhusu tatizo uliyo nayo?

(c1133)
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> - _| Col
5 s = 2| Nos
1 ; — .0
- L > © > =z 5
2 E0 = O c B
) o X o X O c o
> n 3 g aAxz
Q811 How likely are you to vote in upcoming elections later (c1145,46
this year? Would you say you are very likely, )
somewhat likely, or not at all likely to vote? 01 02 03 99
Kuna uwezekano wako kupiga kura kwenye uchaguzi
mkuu ujao baadaye mwaka huu? Ungeweza kusema
utaweza sana, hivi tu utaweza au kabisa hutaweza
kupiga kura?
Q812 And in the future how likely do you think it is that you 99 (c1147,48
will participate in politics in other ways aside from )
voting, very likely, somewhat likely, or not at all likely? 01 02 03
Na unafikiri kuwa uwezekano kuwa utashiriki siasa
kwa njia nyingine mbali na kupiga kura wakati ujao;
Unaweza sana, hivi tu unaweza, au kabisa
haitawezekana.
IX. PERCEPTIONS OF CURRENT ECONOMIC AND POLITICAL SITUATION
Q901 — Q905 I'd like to ask you just a few questions about how you think things are going economically in
Kenya and for you personally.
Ningependa kukuuliza maswali machache juu ya jinsi unavyofikiri mambo yanakwenda kiuchumi Kenya
na kwako binafsi.
Q.No | Question and Filters Coding Categories Codes Skip to | Col. Nos.
Q901 | In general, would you say that the Better | 01 (c1307,08)
economy of Kenya today is better, about
the same, or worse than it was a year About the same | 02
ago?
Worse | 03
Kwa jumla unaweza kusema kuwa uchumi
wa Kenya unanafuu zaidi, nafuu kiasi, Don't know | 98
karibu sawa, mbaya kiasi, mbaya zaidi ya
ilivyokuwa mwaka mmoja uliopita? No answer | 99
Q902 | And how about your personal economic Better | 01 (c1309,10)
situation? Would you say that your
personal economic situation is better, About the same | 02
about the same, or worse than it was a
year ago? Worse | 03
Je, na hali yako binafsi kiuchumi? Don't know | 98
Ungeweza kusema kuwa hali yako binafsi
kiuchumi ni bora zaidi, bora tu, kama No answer | 99
sawa, mbaya kiasi, mbaya zaidi ya
ilivyokuwa mwaka mmoja uliopita.
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Q903 | Thinking now about the future, do you Become better | 01 (c1311,12)
expect the economy of Kenya to become
better, worse, or stay about the same in Stay about the same | 02
the next twelve months?
Become worse | 03
Ukifikiria juu ya wakati ujao,anatarajia
kuwa uchumi wa kenya utakuwa bora Don't know | 98
zaidi, mbaya zaidi, au utabaki vilevile kwa
miezi kumi na miwili ijjayo? No answer | 99
Q904 | Thinking now about the place or Very safe | 01 (c1313,14)
neighborhood where you live, do you feel
very safe, somewhat safe, or unsafe in Somewhat safe | 02
your neighborhood?
Unsafe | 03
Ukifikiria sasa kuhusu hali au mazingira
unayoishi, unahisi usalama sana, usalama Don't know | 98
kiasi, au hakuna usalama sana kwenye
mazingira yako. No answer | 99
Have you been a victim of physical
Q905 | aggression or of some criminal act in the Yes- Ndiyo | 01 (c1315,16)
past twelve months?
No- la | 02
Umewabhi kufikwa na dhuluma pengine
kimwili au kufikwa na kitendo cha uhalifu Don't know | 98
kwenye kipindi cha miezi kumi na miwili
iliyopita? No answer | 99
X. EXPERIENCE WITH CITIZEN EDUCATION
Q1001- Q1014 There are some programs going on in Kenya that try to teach people about democracy
and human rights, and about how to solve community problems. These programs can involve classroom
sessions, town meetings, training about Kenyan law or the constitution, or information about citizens’
rights and responsibilities.
Kama unavyoweza kujua, kunavyo vipindi vinavyoendelea Kenya vinavyo jaribu kufunza watu kuhusu
demokrasia na haki za kibinadamu, na jinsi ambavyo matatizo ya jammii yanavyoweza kusuluhishwa.
Mara nyingine huwa vimefadhiliwa Na makundi kijamii; na yanaweza kuhusisha kipindi madarasani,
mikutano mjini, kufunza kuhusu sheria ya Kenya au wajibu wao.
Q.No Question and Filters Coding Categories Codes | Skip Col. Nos.
to
Q.1001 In the last two years, have you ever been Yes | 01 (c1321,22)
at a meeting or workshop where issues
related to democracy, human rights or the No | 02 >Q1007A
constitution have been discussed?
Don’t remember | 98 >Q1007A
Kwa miaka miwili iliyopita umewahi kuwa
kwenye mkutano au warsha, mahali No answer | 99 >Q1007A
ambapo maswali ya aina hii yahusianayo
na demokrasia, haki za kibinadamu au
katiba yamewabhi kujadiliwa.
2%
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Q.1002 Can you recall how many workshops you 1(01 (c1323,24)
attended? [INTERVIEWER CIRCLES 2 (02
CLOSEST ANSWER BELOW] 35|03
More than 5 | 04
Unaweza kufahamu ni warsha ngapi Don't know | 98
ulizohudhuria? No answer | 99
Q. 1003 | Were any of the meetings or workshops Yes |1
you attended run by church organization? No | 2
Kati ya mikutano uliyo udhulia, kulikuwa Don’t Know | 98
na ile iliyoandaliwa na chama cha
makanisa? No Answer | 99
Q. 1004 | By a community based organization or a Yes | 1
non-governmental organization No | 2
Na chama cha jamii au chama cha shirika Don’'t Know | 98
| isiyo la kiselikali.
No Answer | 99
Q.1005. | By a political party? Yes | 1
No | 2
Na chama cha kisiasa Don’'t Know | 98
No Answer | 99
Q.1006. | By a trade union Yes | 1
Na chama cha wafanya kazi No | 2
Don’t Know | 98
No Answer | 99
Q.1007 By a government official or agency? Yes | 1
Na afisa ama shirika la serikali No | 2
Don’t Know | 98
No Answer | 99
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FOR HALL INTERVIEWS, GO TO QUESTION 1008

FOR ADVANCE INVITATION INTERVIEWS, GO TO QUESTION 1111.

FOR CONTROL GROUP INTERVIEWS, GO TO QUESTION 1201.

Q-No Question and Filters Coding Categories Codes | Skip to Col.Nos
Q.1008 I'd like to ask you about the meeting Yes | 01 >Q1201
you are attending today.
Are you currently a member of the No | 02
group that is conducting this
meeting? Don't know | 98
Ningependa kukuuliza maswali juu ya Know answer | 99
mkutano unaoudhuria leo.
Hivi sasa umwanachama wa kundi
inayoendesha warsha hii?
Q. 1009 | Did someone from the group Invited to attend | 01-----
conducting the meeting tell you about -
the meeting, or did you hear about Heard about some other way | 02-----
the meeting some other way? (specify)
Don't know | 98
Unaweza kuniambia vile ulivyokuja No answer | 99
kuhudhuria warsha hii? Inaweza
kuwa kudi linalo endasha warsha
likualika uhudhulie au ulisikia kuhusu
warsha yenyewe kwa namna zingine.
Q1010 As far as you know, is this meeting About democracy/constitution | 1 >Q1201
going to be about democracy and the Juu ya demokrasia/ katiba
constitution, or will it be about other About other topics | 2 >Q1201
issues or topics? Juu ya mambo mengine
Kulingana na vile wewe unavyouona About both [VOLUNTEERED] | 3 >Q1201
huu mkutano, unafikiria utahusika na Juu ya yote mawili
mambo ya kidemokrasia na katiba au Don’t Know | 98 >Q1201
itakuwa juu ya mambo mengine? No answer | 99 >Q1201
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FOR HALL INTERVIEWS, SKIP TO QUESTION 1201.

FOR ADVANCE INVITATION INTERVIEWS: CONTINUE WITH Q1111

Q.No Question and Filters Coding Categories Codes | Skip to Col. Nos.
Q1011 | As you may know, [FILL IN NGO/CSO Plan to attend | 01 (c1431,32)
NAME HERE] is going to hold a meeting in
the next few days. Do you plan to attend Don’t think will find the
this meeting or don’t you think you'll be able time | 02
to find the time?
Not sure yet | 98
Kama unaweza kujua, kutakuwa na warsha
ya elimu ya jamii wakati------ . Unampango No answer | 99
wa kuhudhuria warsha hii, au hufikiriii kama
utaweza kupata nafasi.
Q1012 | Are you a member of this group Yes | 01 >Q1114 | (c1435,36)
No | 02
Umwanachama wa kundi ambalo Don't know | 98
litaendesha warsha hii? Yaani---. No answer | 99
Q1013 | Are you a member of another group that Yes | 1
ihas been invited to the meeting? No | 2
Don't know | 98
Wewe ni mwanachama wa kundi lingine No answer | 99
ambalo limealikwa kwa warsha hii?
Q1014 | As far as you know, is this meeting going to About
be about democracy and the constitution, or democracy/constitution | 1
will it be about other issues or topics? About other topics
About both | 2
Kulingana na vile unavyojua, huu mkutano [VOLUNTEERED]
utakuwa juu ya demokrasia na katiba ama Don’t Know | 3
utahusisha pia mambo mengine? No answer | 98
99
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SECTION XI: DEMOGRAPHICS & PROPERTY OWNERSHIP

We're just about finished with the interview. Karibu tunamalizia sasa

Q. No. Question and Filters Coding Categories Codes | Skip Col.
to Nos.
Q1101 Record Sex of the respondent Male | 1 (c1507)
Female | 2
Kizazi
Q1102 How old were you at your last birthday? Age in years (c1509,
Don’'t know 10)
Ulikuwa na umri gani wakati wa siku yako No response | 97
ya kuzaliwa iliyopita? [ESTIMATE BEST ANSWER] | 98
Q1103 Have you ever-attended school? Yes | 01 (c1511,
No | 02 >Q1206 12)
Umewahi kwenda shule? No response | 98
Not applicable | 99
Q1104 What is the highest level of school that you No formal schooling | 01 (c1513,
have completed Some primary education | 02 14)
Primary education completed | 03
SINGLE MENTION Some Secondary education | 04
Secondary school completed | 05
Nikipi kiwango chako cha juu cha elimu High School completed | 06
(msingi, upili au zaidi) Some University Education | 07

University Degree | 08
Post-Graduate Degree /Higher | 09

Don't know | 98
No response | 99

Q1105 Are you currently attending school? Yes | 01 (c1515,
No [ 02 16)
Hivi sasa unasoma? No response | 98
Not applicable | 99
Q1106 a | What is your religion? Protestant | 01 (c1517,
Roman catholic | 02 18)
Dini yako ni gani? Muslim | 03
Orthodox | 04
Other------------------- (specify) | 05
None | 06
[Circle one] Don’t know | 97
No response | 98
Q1106 b | About how often would you say you attend More than once a week | 01 (c1519,
religious services, more than once a week, Once a week | 02 20)
once a week, once a month, once a year, Once a month| 03
or less often? Once ayear | 04

Less often | 99
Unaweza kusema unahudhuria shughuli au
mikutano yako ya dini mara ngapi — zaidi
ya mara moja kwa wiki, Mara moja kwa
wiki, mara moja kwa mwezi, mara moja
kwa mwaka au mara kidogo tu?
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Q1107

Marital status?

Hali yako ya ndoa? Umoa/umeolewa,

Married
Separated
Divorced
Widowed
No answer

01
03
04
05
99

Q1108

What is your ethnic group/tribe?
Kabila lako ni lipi?

[Circle only one]

Arab
Borana
Digo
Don’t Know
Dorobo
Embu
Giriama
Gusii
Kalenjin
Kamba
Kikuyu
Kuria
Luhya
Luo
Maasai
Mbeere
Meru
Mijikenda
Pokot
Somali
Taita
Taveta
Turkana
Waswabhili

Other v [Specify]
No answer

01
02
03
04
05
06
07
08
09
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24

25

99

(c1521,
22)

Q1109

What is your occupation?

Kaziyako ya kila siku ni gani ?

Mkulima mwenye shamba kubwa, mkulima
mwenye shamba dogo,

Mtaalamu fulani, mkurugenzi/karani, mtu
wa uuzaji wa bidhaa, Mwalimu, Mfanyi kazi
za mkono mwenye ujuzi, mtu wa kazi za
mkono asiye na ujuzi, Mfanya kazi wa
nyumbani, Mwanafunzi, Asiye hajiriwa
kazi?

Large scale farmer

Small scale farmer
Professional/ technical
Managerial/Clerical/Secretarial
Sales/service

Teaching

Skilled manual

Unskilled manual

Household and domestic
Student

Unemployed

Other ---------mmemmmem- [SPECIFY]

01
02
03
04
05
06
07
08
10
11
12
13

(c1531,
32)

Q1210 RACE

African

01

Indian

02

White

03

Other

04
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Q. No. | Question and Filters Coding Categories Codes Skip to CoL. Nos
Q1111 Tiles 01
What type of roof does your shelter Asbestos 02
at home have? (FOR HALL Corrugated Iron 03
INTERVIEWS) Grass 04
Reeds 05
(OBSERVATION FOR ADVANCE Palm leaves 06
INVITATION INTERVIEWS) Stones 07
Cement 08
Paa ya nyumba yako imejengwa na Mud 09
nini? Je ni tiles, asbestos, mabati, Cow dung--------- 10
nyasi, reeds**, makuti, mawe, simiti Other (SPECIFY) 11
Matope, kinyesi,

Q1113 AVERAGE FAMILY MONTHLY INCOME Time ended

Hours (c1841,42)

Mins (c1843,44)

What is the average monthly income for your

household? SHOW CARD.

Ni wastani kiasi gani cha mapato kwa familia

yako kila mwezi (ONYESHA KADI)? DP CHECKS
Editor No.

1 [ Up to Kshs. 5, 000 1

P (c1851,54)

2 | 5,001 - 10, 000 2 D.E Clerks
(c1855,58)

3 | 10,001 — 15, 000 3 TL No.
(c1859,62)

4 | 15,001+ 2
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ADDRESS SHEET

We might be coming back some time later to ask you some more questions. | hope that I'm the one who
is assigned to talk to you. In order for us to trace you easily if we come back later, we need to know
where your home is. Could you please give us the following information?

Tunaweza kurudi tena kukuuliza maswali mengine. nadhania ni mimi nitarudi kuongea na wewezaidi.
Ndio tuweze kukupata kwa urahisi tunapo rudi inafaa tujue penye nyumba yako iko. Tafadhali unaweza
kunipatia habari zifuatazo?

1
2.

© © N o Ou

11.
12.

What is your name? Jina lako ni

Other Names that you are known by:

Majina ingine unajulikana nayo.
Name of your:

DIStriCt .o IDivisioNn........c.oovvvvinnnn .
LOCAtiON vveie i /Sub LoC ..o
Village ..o

Estate,street, House no

Place of work

E-mail address

Name of your local church......................o .
Name of Village elder .............cc.ooiviiiiiiiiiie.
School NEArest YOU.........covuvviiiie i
Trading center nearest YoU..........c.ceeveeveninenenns

Any visible land mark.............ccocoiii i

Telephone no. (where message can be left) .........................
POStal AQAIESS ... e e

Interview Serial NO ..o

Physical Description Of Location of House

| want to thank you for all of your time and information that you’ve provided. |really

appreciate it.

Ningependa kukushukuru kwa kunipatia wakati na mawaidha yako. Ahsante.
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RECONTACT SHEET:

KENYAN NATIONAL CIVIC EDUCATION IMPACT ASSESSMENT

FOLLOW-UP/RECONTACT QUESTIONNAIRE

SUPERVISOR NAME

SERIAL NO

INTERVIEWER NAME

QUESTIONNAIRE SERIAL NUMBER
LANGUAGE OF INTERVIEW

LOCATION OF CIVIC EDUCATION WORKSHOP
(S12)

GROUP CONDUCTING CIVIC EDUCATION
WORKSHOP (S9)

DATE(S) OF CIVIC EDUCATION WORKSHOP
(S8)

TYPE: Treatment 1, Control closed 2

INTERVIEWER: CONFIRM THAT RESPONDENT IS
SAME PERSON THAT WAS INTERVIEWED IN
PRE-TEST: YES/NO (Circle)

IF YES, CONTINUE:

Hello. I'm from Research International, the company
that spoke with you a few days ago. Jambo, mimi
nimetoka kampuni ya Research International na
tuliongea nawe siku chache zilizopita.

1. FOR TREATMENT: “We mentioned a meeting in
[LOCATION] that was to be run by [GROUP] on
[DATE].”

2. FOR CONTROL OPEN WORKSHOP: “I'm not sure
if you heard about it, but there was a meeting in
[LOCATION] that was to be run by [GROUP] on
[DATE].”

Sijui Kama ulishasikia, lakini kulikuwa na mkutano
(PAHALI) uliyokuwa umeandaliwa na (Kikundi) tarehe
(TAREHE)

3.Were you able to attend that meeting?
Ulipata nafasi ya kuhudhulia mkutano?

YES: 1 >Q5
No; 2 >0Q4
Don’t Know, Don’t Remember: 3 >Q4
No Answer: 4 >Q4

Did something come up that prevented you from
attending the meeting, or were you just not that
interested?
Kuna jambo lilo kuzuia kuhudhulia huo mkutano,
ama haukuwa na hamu ya kuhudhulia?

IF SOMETHING CAME UP® 1 >End
JUST NOT INTERESTED 2 >End
Don't know,
No answer 3

>end
5 Did you attend all of the meeting, or just a part of it?
Ulihudhulia mkutano wote ama sehemu moja tu?
All of it 1
Just a part 2
Don't know, No answer 3

Did you hear some discussion or presentation
about democracy and constitutional issues during this
meeting?

Je ulipata kusikia mambo ya kidemakrasia na

katiba yakizungumziwa kwa huo mkutano?

Yes 1
No 2
Don't know, no Answer 3

7. How worthwhile did you find these discussions or
presentations: very worthwhile, somewhat
worthwhile, or not worthwhile?

Haya mazungumzo, maongezi uliyaonaje? Mema
zaidi, mema kidogo, hayakuwa mema hata kidogo?
Uliyaonaje hayo mazungumzo/ maongezi ? mema
zaidi, mema kidogo ,si mema hata kidogo

Very worthwhile Mema zaidi 1

Somewhat worthwhile 2
Mema kidogo
Not worthwhile Sio mema hata kidogo 3

With regard to issues about democracy and the
constitution, do you feel that you learned quite a bit,
some, or not much during the meeting?

Tukiangalia visa kuhusu demekrasia na katiba,
unajihisi kwamba ulijifunza kidogo, sana, kidogo sio
mengi..

Quite a bit

Some

Not Much

Don’'t Know, No Answer

A WNPF

ENDING SCRIPT: Well, that's all the questions | have. Thank you very much. | really appreciate your time. Good-bye.
Hayo ndiyo maswali nilokuwa naye. Ahsante sana. N inashukuru kwa kunipatia muda wako. Kwaheri.

A
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WAVE 2 QUESTIONNAIRE

RESEARCH INTERNATIONAL LTD.
P.0.BOX 72951, 530536/532993/532994, NAIROBI.
KENYA NATIONAL CIVIC EDUCATION
IMPACT ASSESSMENT SURVEY - RI 3326 B
OCTOBER 2002

SUPERVISOR: FILL OUT FOLLOWING SECTION BEFORE INTERVIEWS TAKE PLACE

S1. SUPERVISOR NAME W2

S2. SUPERVISOR NAME W1

S3. SUPERVISOR / TEAM LEADER NO.

(c107-10)
I I I I |
S4. QNAIRE SERIAL NO.
(c111-15)
I I I I ]
S5. WAVE 1 INTERVIEWER NO
(c116-19)

S6. WAVE 2 INTERVIEWER NO.
(c120-23)

S7. WAVE 2 INTERVIEWER NAME

S8. RESPONDENT NAME

S9. WORKSHOP DATE (W1)
Date Month
(c124,25) | (c126,27)

$10. ORGANIZATION CONDUCTING WORKSHOP
(c128,30)

2002

LOCATION OF WORKSHOP

S11 Sub-location (c131-33)

S13. WORKSHOP VENUE (W1) (c134,36)

S14. RESPONDENT IS: (c137)
TREATMENT 1
CONTROL 2
S15. IF TREATMENT, Serial Number of Matched Control
Interview: (c138-41)

S16. IF CONTROL, Serial Number of Matched Treatment Interview
(c142-46)

INTERVIEWER: FILL OUT FOLLOWING SECTION
i) 1 INTERVIEWER VISIT

Visit Visit Visit Visit Visit
1 2 3 4 5
Date (c154-57) | (c158-61) | (c162-65) | (c166-69) | (c170-73)
Time (C207-10) | (c211-14) | (c215-18) | (c219-22) | (c223-26)
Result (c227) (c228) (c229) (c230) (c231)
Successful 1 1 1 1 1
Unsuccessful | 2 2 2 2 2

i2) IF INTERVIEW UNSUCCESSFUL, SPECIFY REASON:
(c233-34)
Respondent moved, new address unknown

Respondent died

or incapacitated

Respondent not home on each required

contact attempt

Respondent contacted but refused to

participate
Other

01
02
03
04

05

(i) 3 DATE OF INTERVIEW

DATE

MONTH

(C235-36)

(C237-38)

2002

HOURS

|
() 4 TIME INTERVIEW STARTED

MINS

(c239-40)

(c241-42)
[

=

HOURS

5 TIME INTERVIEW ENDED

MINS

(C243-44)

(c245-46)

() 6 LOCATION OF INTERVIEW
(c247-48)

Respondents home-------- 01

Other:

02

(i) 7 LANGUAGE OF INTERVEW; (c249,50)

English
Kiswabhili
Local language

Specify:

English/ Local Language 04
Kiswabhili/ Local language 05

.. English/Kiswahili 06
Division (c145,47)
o Checks in fields
District (c148,50) Team leader | Supervisor
Questionnaire 1 (c251) 4 (c254)
: Back Check 2 (c252) 5 (c255)
Province (¢151,53) Accompany 3 (c253) 6 (c256)
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WAVE 2 QUESTIONNAIRE QUESTIONNAIRE NUMBER

INTRODUCTION FORMAT

My name is . | work for a research company called Research International. We have
been asked to visit Kenyans across the country, to find out what you think about your life, and perceptions regarding the
things that affect ones quality of life. You were kind enough to speak with (ME/SOMEONE FROM RESEARCH
INTERNATIONAL) last (FEBRUARY/MARCH/APRIL), and | was wondering if | could talk to you some more about these
issues.

Please note that the information you give us is confidential and will not be passed on to anyone else. We are a totally
independent research agency and are not affiliated to any political or civic organization.

Please feel free to say exactly what you want to say in response to the questions that | am going to ask you.

We would greatly appreciate your help in responding to this survey. The survey will take about 40 minutes to go through
the questions. Would you be willing to participate?

Yes 1 No 2 (¢257)

Jina langu ni............. Mimi nina fanya kazi na kampuni iitwayo Research International. Tunatembelea wananchi wa
kawaida hapa nchini ili kujua jinsi wanavyofikiria kuhuusu maisha yao, na kile wanachohitali ili kuyaimarisha.

Habari zote utakazotupatia ni siri kubwa kwetu na hazitapeanwa kwa mtu mwingine yeyote.

Tafadhali jisikie huru kusema chochote unajisikia kusema kwa maswali yoyote nitakayokuuliza.

INTERVIEWER: VERIFY THAT INDIVIDUAL IS THE SAME PERSON WHO WAS PREVIOUSLY
INTERVIEWED.

| KNOW THAT THE INDIVIDUAL IS THE SAME PERSON WHO WAS PREVIOUSLY
INTERVIEWED BECAUSE:

S1 | conducted the previous interview myself 01 (c261-62)
and i recognize the respondent

| conducted the previous interview myself
and do not recognize the respondent but he 02
or she answers to the name and other
information on the address sheet

| did not conduct the previous interview

myself but the respondent answers to the
name and matches the profile from the 03
wave 1 interview

Other (specify)

04

Interviewer Signature

(Signature of interviewer certifying the respondent is the same person as was previously interviewed, and that informed
consent has been given)
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SECTION 1: INTEREST IN POLITICS

Q. No. | Question and Filters Coding Categories | Codes | Skip Col. Nos.
to
P101 A great deal of | 01 (c307-08)
Thinking first of your community, interest
would you say you have a great deal Hamu kubwa sana | 02
of interest, some interest, or very little Some interest
interest in local community affairs? Hamu tu | 03
Very little interest
ungesema kuwa una hamu kubwa Don’'t know | 99
sana au una hamu tu au hamu kidogo No answer
sana na siasa pamoja na shuguli za
jamii yako?
P102 A great deal of | 01 (c309-10)
What about national politics? Would interest
you say you have a great deal of Hamu kubwa sana | 02
interest, some interest, or very little Some interest
interest in national politics and Hamu tu | 03
national affairs? Very little interest
Hamu kidogo sana | 98
Je, na siasa za kimataifa? Ungeweza Don't know | 99
kusema kuwa una hamu kubwa au No answer
una hamu tu, au una hamu kidogo
sana, na siasa pamoja na shughuli za
kitaifa?
P103 | About how often would you say you About every day | 01 (c311-12)
pay attention to news about politics on A few times a week | 02
the radio --about every day, a few Rarely | 03
times a week, rarely, or never? Never | 04
Don't know | 98
Nikama mara ngapi ambapo unaweza No answer | 99
kusema unahusika na habari kuhusu
siasa kwenye radio? — karibu kila siku,
mara chache kwa wiki, nadra, hata
kamwe?
P104 | About how often would you say you About every day | 01 (c313-14)
read about politics in newspapers — A few times a week | 02
about every day, a few times a week, Rarely | 03
rarely, or never? Never | 04
Don't know | 98
Nikama mara ngapi ambapo unaweza No answer | 99
kusema unajihusisha na kusoma juu
ya siasa katika magazeti_ karibu kila
siku, mara chache kwa wiki, nadra,
hata kamwe?
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P105

In your opinion what is the most
important problem facing your
community that the government ought
to address?

(ONE ANSWER ONLY)

Kwa maoni yako, ni tatizo gani kubwa
linalokumba jamii yako ambalo serikali
inapaswa kushughulikia?

(Write in)

Don’t Know
No answer

998 >P201
999 >pP201

P106

How would you rate the overall
performance of the government in
addressing this issue? Would you say
the government’s performance is -very
poor, poor, average, good

Unawezaje kupima utekelezajii wa
serikali kwa jumla katika kushughulikia
tatizo hili? Unaweza kusema
utoshelezaji wa serikali ni-mbaya
sana, mbaya, kadiri, mzuri

Very Poor- mbaya
sana

Poor - vibaya
Average- kadiri
Good- vizuri

Don't know
No answer

01

02

03

04

98
99

(c319-20)
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Il. POLITICAL EFFICACY & CIVIC COMPETENCE

P201- P203 Now I'd like your opinion on some political issues. I'm going to read a list of statements,
and I'd like you to please tell me the extent to which you agree or disagree with each one.

Sasa ningetaka maoni yako juu ya mambo Fulani ya kisiasa kwa jumla. Nitasoma orodha ya baadhi
Yao Na ningetaka tafadhali uniambie kiasi ambacho unakubaliana au hukubaliani na kila moja yao.

Strongly Agree

Somewhat
Agree

Somewhat
Disagree -

Strongly
Disagree

Don't Know

No

Answer

Cols

P 201

| feel well prepared for participating
in political life. Do you strongly
agree, somewhat agree, somewhat

disagree, or strongly disagree?

Nina jihisi kuwa tayari kabisa
kushiriki maisha ya kisiasa . Je
unakubaliana sana, unakubaliana
kiasi, hukubaliani kiasi, au
hukubaliani sana.

(c321-22)

P 202

People like me have no say in what
the government does? [REPEAT
RESPONSE CATEGORIES AS
NECESSARY]

Watu kama mimi hawana uwezo juu
ya matendo ya serikali?

01

02

03

04

98

99

(c323-24)

P 203

People like me cannot influence
developments in my community

Watu kama mimi hawawezi kugeuza
mwelekeo wa maendeleo.

01

02

03

04

98

99

(c325-26)
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P204- P205 Now I'd like to ask you a few questions about how you see yourself as compared to
others you know. | am going to read you a couple of characteristics. | would like you to tell me how

good you think you are at these things compared to others you know.

Sasa ningependa kukuuliza maswali kuhusu jinsi unavyojiona wewe binafsi ukilinganishwa na
wengine unaowajua. Nitakusomea baadhi ya mambo fulani. Ningetaka uniambie vile wewe unafikiria
unaweza kutatua mambo haya ukijilinganisha na wengine.

When it comes to telling people your ideas, would you Better- Vizuri zaidi | 01 (c327-28)
P20 | say that you are better than most of the people you
4 know, worse, or about the same as most people you Worse- Vibaya | 02
know? zaidi
03
Unaweza kusema kuwa kwa jumla unawasilisha maoni The same- Sawa
yako kwa wengine vizuri zaidi ya watu wale wengi 98
unaowajua, vibaya zaidi ya watu wale wengine Don’t Know | 99
unaowajua, au unawasisha maoni yako karibu sawa na No Answer
watu wengine wengi unaowajua?
P20 | How about knowing whom to contact to get things Better- Vizuri zaidi | 01 (c329-
5 done? Would you say that you are better than most of 30)
the people you know, worse, or about the same as most Worse- Vibaya | 02
people you know? zaidi
03
Na kuhusu kumtambua unayepaswa kumwendea ili The same- Sawa
mambo yaweza kutekelezwa? Unaweza kusema kuwa 98
uko mzuri zaidi ya watu wale wengi unaowajua, vibaya Don’t Know | 99
zaidi ya watu wale wengine unaowajua, au uko karibu No Answer
sawa na watu wengine wengi unaowajua?
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l. VIEWS ABOUT DEMOCRACY, DEMOCRATIC VALUES, SUPPORT FOR RULE OF LAW,
RIGHTS AND OBLIGATIONS OF CITIZENS, WOMEN’S ROLE IN POLITICS AND SOCIETY

P301 — P305 In your opinion is each of the following essential, fairly important, or not important for a
society to be called democratic?

Je kwa maoni yako kila moja ya haya ni muhimu, maana kiasi, au sio maana kiasi ndio nchi
ionekane kuwa ya kidemocrasia?

Q.N | Question and Filters Coding Categories Codes | Skip | Col. Nos.
0 to
P30 | Complete freedom for everyone to Essential- Muhimu | 01 (c331-
1 criticize the government, is that 32)
essential, fairly important, or not Fairly Important- Maana | 02
important ? kiasi
03
Uhuru kamili kwa kila mtu kuikashifu Not important- Sio wa
serikali. maana Kiasi | 98
Hayo ni ya muhimu,maana kiasi, au sio Don’t Know | 99
ya maana kiasi? No answer
P30 | Adequate housing, jobs and a decent Essential- Muhimu | 01 (c333-
2 income 34)
Fairly Important- Maana | 02
Nyumbailiyofaa, Kazi za kutosha na kiasi
mapato mema. 03
Not important- Sio wa
maaana | 98
DAan't Wnmat an
P303 | Small gap between rich and poor Essential- Muhimu | 01 (c335-
36)
Pengo dogo baina ya matajiri na Fairly Important- Maana | 02
maskini. kiasi
03
Not important- Sio wa
maaana | 98
Don’t Know | 99
No answer
P30 | A strong opposition party with a Essential- Muhimu | 01 (c337-38)
4 different set of political ideas than the
ruling party Fairly Important- Maana | 02
kiasi
Chama cha upinzani chenye nguvu na 03
mpangilio wa kisiasa unotofautiana na Not important- Sio wa
ule wa chama kinachotawala. maaana | 98
Don’t Know | 99
No answer
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P305 | Sometimes democracy does not work.
When this happens, some people say
that we need a strong leader that does
not have to bother with elections.
Others say that even when things don'’t
work, democracy is always best. What
do you think?

Mara nyingine demokrasia haifaulu.
Haya yakitokea, watu wengine husema
kwamba tunahitaji kiongozi mwenye

1manazn amhave hana haia na iichaniizi

Need a strong leader | 01
Twahitaji kiongozi mwenye
uwezo

Democracy is always best| 02

Democrasia inafaa kila
wakati

(DO NOT READ)

NDnn’t lkennw | QR

(c339-40)

P306-P307. Some people say that today, under our current system of government, our political and

overall

lIfe is better than it was under the one-party system. Others say things are no better, or even worse.
Here is a scale for rating how well things are going. You can give any score from zero to ten, where
zero (0) means very bad and ten (10) means very good.

Baadhi ya watu wa leo husema, chini ya mfumo wetu wa sasa wa serikali, siasa zetu na maisha kwa
jumla ni bora kuliko ilivyokuwa chini ya mfumo wa chama kimoja. Wengine husema kuwa mambo
siyo bora, au hata ni mbaya zaidi. Hapa kunayo jinsi ya kuthamini vile mambo yavyoendelea.
Unaweza kutuza alama yoyote kutoka sufuri (0), hadi kumi (10), ambapo sufuri inamaanisha vibaya

Sana na 10 vizuri sana.

Q.N | Question and Filters Coding Codes Skip Col. Nos.
o] Categories to
P30 | Where on this scale would you (c341-42)
6 put the former one-party

government? | mmemmemmmmemmeeeee

Ni wapi kwa hiki kipimo Don't know 98

unapoweza kuiweka serikali ya No answer 99

juzi ya chama kimoja?
P30 | Where on this scale would you (c343-44)
7 put our current system of

government | mmmmmmmmememmeeeeee-

with elections and many

parties? Don't kow 98

Ni wapi unapoweza kuuweka No answer 99

P308 — P311 Would you say you strongly agree, somewhat agree, somewhat disagree, or strongly

disagree with the following statements:

Unaweza kusema kabisa unakubaliana, unakubaliana kiasi, haukubaliani kiasi, au kabisa

hukubaliani na maneno yafuatayo:
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Strongly
Agree

Somewha

Aaree

Somewha
t Disagree

Strongly
Disagree

Don't
Know

No

answer

Cols.

P 308

Women and men should
both be allowed to inherit
land

Wanawake na wanaume
wote wanapaswa
kuruhusiwa kuridhi ardhi
(mashamba).

o
[y

(@}
N

o
w

o
=

99

(c345-46)

P309

Women should
participate in politics
more than they do now.

Wanawake wanastahili
kujiusisha na siasa
kushinda vile wanavyo
jiusisha sasa

01

02

03

04

98

99

(c347-48)

P 310

People should not have
to obey laws, which they
consider immoral.

Watu hawapaswi kutii
sheria ambazo kwao
wanaziona kuwa ni
mbaya ama mbovu.

01

02

03

04

98

99

(c349-50)

P311

Suspected criminals do
not deserve the same
legal rights as everyone
else

Wahalifu washukiwa
hawastahili haki sawa za

01

02

03

04

98

99

(c351-52)
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TOLERANCE AND DEMOCRATIC VALUES

P401 — P406 There are always some people whose ideas other people consider bad or dangerous.

Please tell me whether you strongly agree, somewhat agree, somewhat disagree, or strongly
disagree with the following statements:

Kila mara kuna watu fulani ambao maoni yao hufikiria mabaya au hatari na watu wengine. Niambie
kama wewe, kabisa unakubaliana, kiasi unakubaliana, kiasi hukubalianiau kabisa hukubaliani na

kauli zifuatazo.

Strongly
Agree

Somewha

Somewha
t Disagree

Strongly
Disagree

Don’t
Know
No

Answer

Cols.

P401

A person who opposes
religion should NOT be
allowed to make a speech
in your community

Mtu ambaye hupendelea
kupinga dini hapaswi
kuruhusiwa kutoa hotuba
katika jamii yako.

(c407-08)

P402

A person who opposes
religion should NOT be
allowed to organize a
peaceful demonstration to

express their point of view.
[REPEAT RESPONSE
CATEGORIES AS NECESSARY]

Mtu ambaye hupendelea kupinga
dini hapaswi kuruhusiwa kuandaa
maandamano yenye amani
kuwasilisha maoni yao

01

02

03

04

98

99

(c409-10)

P403

Someone who wants to
abolish elections and have
the military rule the country
should NOT be allowed to
make a speech in your
community.

Mtu ambaye anaamini
kuwa uchaguzi unapaswa
kupigwa marufuku na mtu
ambaye anaamini kuwa
uchaguzi unapaswa
ukomeshwe na kuwa jeshi
lishike hatamu za uongozi
nchini hapaswi kuruhusiwa
kutoa maoni kwa jamii yako.

01

02

03

04

98

99

(c411-12)
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kkukuhutubu katika ja
Miiyako.

Strongly Agree

Somewhat
Somewhat
Disagree

Adree

Strongly

Disaaree

Don't Know

No Answer

Col. Nos.

P404

Someone who wants to abolish
elections and have the military rule
the country should NOT be allowed to
organize a peaceful demonstration to
express their point of view. Do you
strongly agree, somewhat agree,
somewhat disagree,or strongly

disagree

Mtu ambaye anaamini kuwa uchaguzi
unapaswa kukomeshwa na jeshi
kuitawala nchi hapaswi kuandaa
maandamano yenye amani
kuwasilisha maoni yao,Je
unakubaliana sana, unakubaliana
kiasi, kiasi hakubaliani, hukubaliani
kabisa

(c439-40)

P405

The basic rights of citizens are NOT
very well protected by our political
system. [REPEAT RESPONSE 01
CATEGORIES AS NECESSARY]
Haki za kimsingi hazilindwi vizuri sana
na mfumo wetu wa kisiasa.

02 |03

04

98

99

(c441-42)

P406

The Courts in Kenya guarantee all
citizens a fair trial 01
Mahakama Kenya yahakikisha

wanachi wote hukumu zinazofaa.

02 |03

04

98

99

(c443-44)

No

Question and Filters

Caoding
Categories

Codes

Skip
To

Col. Nos.

P407

Please think about corruption in politics,
that is where people in government and in
the civil service illegally use public money
for their own benefit, or take bribes. How
many politicians and people who work for
the government in Kenya do you think are
corrupt ---, almost all politicians and
people who work for the government,

Almost all

Some of them

01

02

(cA47-
48)
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some of them, or only a few?

Tafadhali fikiria kuhusu ufisadi katika
siasa, pale ndipo watu walio serikalini na
utumishi wa umma wanapotumia pesa za
umma kinyume, kwa maslai yao binafsi,
ama kula rushwa. Ni wanasiasa wangapi
na watu wanaofanya kazi serikalini Kenya
unaofikiria wanahusikana na ufisadi?
Unafikiria kuwa karibu wanasiasa wote na
watu wanaofanya kazi serikalini ni
wafisadi? Baadhi yao ni wafisadi, au ni
wanasiasa wachache tu au watu
wanaofanya kazi serikalini ni wafisadi?

Only a few

Don't know

No answer

03

98

99

46

4406-001—12/03



P408a — P408f How much confidence do you have in the following institutions in Kenya. Is it a lot, a
little or none?

Una imani gani na mashirika yafuatayo Kenya. Nyingi, kidogo, ama hakuna?

A lot A little None Cols
Nyingi Kidogo . Hakuna
(c453)
P408a | The Church 1 2 3
Kanisa
(c454)
P408b | The Presidency 1 2 3
Uraisi
(c455)
P408c | Local Councils 1 2 3
Baraza za miji.
(c456)
P408d
Police 1 2 3
Polisi
(c457)
Community-based or
P408e | Non-Governmental 1 2 3
Organizations
Mashirika ya kijamii au
yasiyo ya kiserikali
(c458)
P408f Parliament 1 2 3
Bunge
Q.No | Question and Filters Coding Categories Codes | Skip Col. Nos.
to
P409 | Would you say that you are very Very satisfied | 01
satisfied, somewhat satisfied, (c459-60)
somewhat dissatisfied, or very Somewhat satisfied | 02
dissatisfied with the way
democracy is working in Kenya? Somewhat | 03
dissatisfied
Ungeweza kusema kuwa 04
umeridhika kabisa, umeridhika Very dissatisfied
kiasi, umeridhika tu, huridhiki 98
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kiasi, au huridhiki kabisa na jinsi
demokrasia inavyofanya kazi
Kenya?

Don't Know | 99
No Answer

Q.410: And could you tell me the most important reasons why you think this way? (write down
answer below)

Na unweza kuniambia sababu moja ya muhimu inayokufanya ukafikiria hivyo?

(c461-80)
Q.No | Question and Filters Coding Categories Code | Skip | Col.
S To Nos.
P411 | How important is your tribe or your Very important | 01
ethnic group to the way you think of (c507-08)
yourself: very important, somewhat Somewhat important | 02
important, or not important?
Not Important | 03
Je, kabila lako lina umuhimu ama
maana gani juu ya vile unavyojiona Don’t know | 98
mwenyewe? Ya maana kabisa, ya No Answer | 99
maana kiasi, Sio ya maana.
P 412 | How important is being Kenyan to the Very Important- | 01
way you think of yourself: very Kabisa sana (c509-
important, somewhat important, or not 10)
important? Somewhat | 02
Important- kabisa
Ni kwa uthabiti gani unaweza kusema
unajitambulisha na jina” Mkenya,” Not Important- sio | 03
Kabisa sana, kabisa, sio kabisa vile. kabisa vile.
Don't Know | 98
No Answer | 99

V. CONSTITUTIONAL ISSUES AND CONSTITUTIONAL REVIEW PROCESS

P501 — P512 Let us talk about the Constitution for a while. A Constitution contains the rules and

principles that are the most important laws of the country. It describes how the government will be
elected, what powers it has, and what the rights and responsibilities of the people are.

Hebu kidogo tuzungumzie juu ya katiba. Katiba hujumulisha taratibu na kanuni za sheria za muhimu
sana za nchi. Inaeleza jinsi serikali itakavyochaguliwa, ina uwezo gani na aina za haki na uwajibikaji
kwa watu.
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Q.No | Question and Filters Coding Categories Codes | Skip Col. Nos.
to
P501 | Would you say you are very Very informed | 01
informed, somewhat informed, or Somewhat informed | 02 (c513-
not informed about the contents of Not informed | 03 14)
the Kenyan constitution? Don’'t know | 98
No Answer | 99
Ungeweza kusema unafahamu
sana, unafahamu kiasi au
hufahamu yaliyo kwenye katiba ya
Kenya?
P502 | Have you ever seen a copy of the Yes — current
Kenyan Constitution or of the new constitution | 01 (cb15-
draft constitution that has been 16)
proposed but not yet adopted? Yes — new draft | 02
Yes — both | 03
Umewahi kuona nakala ya katiba No — neither | 04
ya Kenya itakayotumika hapo No - answer | 99
baadaye?
Don't know
No answer
I'd like to ask you some questions Major Changes | 01
P503a | about the current constitution, that (c517-
is the old one. Do you think that Minor Changes | 02 18)
there should be major changes in
the current Constitution, minor Keptasitis | 03
changes in the current
Constitution, or do you think the Don'’t know | 98
current Constitution should be kept
asitis? No answer | 99
Kama unavyojua sasa, kunayo
shughuli ya uchunguzi
inayoendelea Kenya
kupenedekeza mabadiliko
yawezekanavyo kwenye katiba.
Unafikiri inapaswa kuwa na
mabadiliko makuu kwenye katiba
ya sasa, mabadiliko madogo
kwenye katiba ya sasa, au unafikiri
katiba ya sasa
inaweza kubakia vile ilivyo?
Very Informed | 01
Somewhat informed | 02
Not informed | 03
Would you say you are very Don’t Know | 98
informed, somewhat informed, or No Answer | 99
not informed about the various
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proposals that are being talked
about to change the Kenyan
constitution

Ungeweza kusema unafahamu
sana, unafahamu kiasi au
hufahamu juu ya miswaada
inayozungumziwa sasa kupindua
katiba ya Kenya?

P503b

Would you say you are very
informed, somewhat informed, or
not informed about the various
proposals that are being talked
about to change the Kenyan
constitution?

Ungeweza kusema unafahamu
sana, unafahamu kiasi au
hufahamu chochote juu ya
miswaada inayozungumziwa sasa
kubadilisha

katiba ya Kenya?

Very Informed
Somewhat informed
Not informed

Don’t Know

No Answer

01

02

03

98

99

(c519-
20)

P503C. Could you please tell me the most important things that you think should be included in a
new Kenyan constitution? [OPEN-ENDED, code up to 3 responses]
Tafadhali unaweza kuniambia mambo Fulani yeyote unayofikiria yanapaswa
kubadilishwa kwenye katiba mpya ya Kenya?

(c521-29)
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P504- P510 Please tell me whether you strongly agree, somewhat agree, somewhat disagree, or
strongly disagree with the following statements about the Constitution and the review process.

Tafadhali niambie Kama kabisa unakubaliana, unakubaliana, hukubaliani, au kabisa hukubaliani na
kauli zifuatazo kuhusu katiba na shughuli za uchunguzi.

Strongly
Anree

Somewha

Somewha
t Disagree

Strongly
Disagree

Don't

Know

No

Answer

cols

P50

Writing a Constitution is a job for
experts and there is no role for
ordinary citizens ?.

Kuandika katiba ni kazi ya wataalamu
na mwananchi wa kawaida hana
wajibu?

99

(c541-42)

P50

Public Participation in the writing of a
Constitution is important for building
national unity.

Kuhusisha umma?wananchi katika
kuandika katiba ni muhimu kwa umoja
wa taifa.

01

02

03

04

98

99

(c543-44)

P50

In a new constitution, the powers of
the President should be reduced and
those of other institutions, like the
Parliament and the Courts, should be
increased

Kwenye katiba mpya, uwezo wa rais
wafaa kupunguzwa na yale ya
mataasisi mengine, kama vile
mahakama na bunge yafaa
kuongezwa.

01

02

03

04

98

99

(c545-46)

P50

In a new constitution, the powers of
local councils and Provincial
governments should be increased and
those of the central (national)
government should be decreased

Kwenye katiba mpya, uwezo wa
baraza za miji na serikali za mitaa
yapaswa kuongezwa na yale ya
serikali kuu (ya kitaifa) kupunguzwa.

01

02

03

04

98

99

(C547-48)
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P50 | In a new constitution, the rights of

8 minority groups — such as women and
the disabled --- should be protected
even if the majority of the people do
not agree

01 | 02 03 04 98 99 [ (c549-50)

Kwenye katiba mpya, haki za walio
wachache kama vile wanawake na
walemavu zafaa kulindwa hata kama
walio wengi hawakubali.
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Strongly
Somewhat
Agree
Somewhat
Disagree

Agree

Strongly
Disagree

Don't

Know

No Answer

Col. Nos.

P50

In a new constitution, there should
be federal system of government
called “MAJIMBQO” in which power is
split between the central government
and distinct regional units

Kwenye katiba mpya, kunapaswa
kuwa na serikali ya MAJIMBO
ambapo mamlaka yanagawanwa
baina ya serikali kuu na baraza za
wilayani.

(c551-52)

P51

In a new constitution, the President
should be limited in the number of
terms he can serve in office.

Kwenye katiba mpya,Ingefaa Raisi
apimiwe idadi ya vipindi vya
kuhudumu (kutawala) afisini.

01 02 03

04

98

99

(c553-54)

P511- 512 Which of the following statements comes closer to your view:

Ni gani kati ya kauli zifuatazo iko karibu na vile unavyofikiria?

P51
1

A). A new constitution should
guarantee a job and a minimum
standard of living to every Kenyan
citizen”

OR
B). No government will have
enough money to promise jobs for
everyone and such a false promise
does not belong in the constitution.

Katiba mpya inapaswa kuhakikisha
kila mwananchi ana kazi na maisha
mazuri.

AMA
Hakuna serikali duniani iko na
uwezo wa kuhaidi kazi kwa kila mtu
na ahadi kama hii haipaswi
kuwekwa kwa katiba.

Closer to A
Inakaribiana na A

Closer to B
Inakaribiana na B

Don't know

No response

01

02

98

99

Col. Nos

(c555-56)
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512 How about these two statements? Which comes closer to your view:

Na hizi mbili zifyatazo? Nigani iko karibu na maoni yako?

A). “In a new constitution, (c557-
everyone should have the right to Closerto A| 01 58)
criticize the government” Inakaribiana na A
OR
B). “To ensure stability, the Closerto B | 02
Constitution should give the Inakaribiana na B
government the power to restrict
public criticism” Don't know | 98
No response | 99
katika katiba mpya inafaa kila
mwananchi awe na haki ya
kuchambua serikali.
AMA
Kuhakikisha kuna uthabiti, katiba
infaa kupatia serikali nguvu za
kuzuia uchambuzi wa uma.
Q.No | Question and Filters Coding Categories Code | Skip | Col.
S to Nos.
P 513 | Generally speaking, would you Most people can be | 01
say that most people can be trusted (c559-
trusted, or that you should be 02 60)
very careful in dealing with Should be very careful
people?
98
Kwa jumla unaweza kusema Don’t Know
kuwa watu wengi wanaweza 99
kuaminiwa au pengine ni No answer
muhimui kuwa mwangalifu
kabisa ukikabiliana na watu?
P.514 | Do you think that most people Would take advantage | 01
would try to take advantage of (c561-62)
you if they got a chance, or Would try to be fair | 02
would they try to be fair?
Don’t Know | 98
Unafikiri kuwa watu wengi
wangeweza kukutumia kwa hila No answer | 99
wakipata nafasi, au wangeweza
kuwa kukutumia kwa hali ya
kadiri?
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VI: GROUP MEMBERSHIPS.

P601 — P614 Now | am going to read through a list of groups, and I'd like you to tell me whether you
are a member of each group or not. If you are a member, please tell me if you are an active or not so
active member in that group.

Sasa kwanza nitasoma orodha ya makundi, na ningetaka uniambie kama umwanachama wa kila
kundi au la. Kama umwanachama, tafadhali niambie kama umshirika kamili kwenye lile kundi, ama
sio mwanachama kamili au sio mwanachama kabisa.

Q.No | Question and Filters Coding Categories Code | Skip Col.
S To Nos.
A church or religious organization. Yes, active member 1
P601 | Are you a member? [IF YES] are you | Yes, not active 2 (c607)
an active member, or not so active member 3
member? Not a member
Shirika la kanisa au dini. Wewe ni
mwanachama? Kama ndio,
umwanachama mtendaiji au
umwanachama sio mtendaji sana ?
P 602 | A youth or sports group Yes,active member 1 (c608)
Yes,not active 2
Kikundi cha vijana. member 3
Not a member
P 603 | A trade union Yes,active member 1 (c609)
Yes,not active 2
Chama cha wafanyikazi. member 3
Not a member
P 604 | Awomen’s group Yes,active member 1 (c610)
Yes,not active 2
Kikundi cha akina mama. member 3
Not a member
P605 | A cultural or school organization Yes,active member 1 (c611)
Yes,not active 2
Shirika la kitamaduni au la kielimu. member 3
Not a member
P606 | A burial society Yes,active member 1 (c612)
Yes not active 2
Kikundi cha mazishi. member 3
Not a member
P607 | A civic organization Yes,active member 1 (c613)
Yes,not active 2
Shirika la kijamii. member 3
Not a member
P608 | A tribal or clan association Yes,active member 1 (c614)
Yes,not active 2
Shirika la kikabilaau ukoo member 3
Not a member
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P609 | A business or professional Yes,active member 1 (c615)
association Yes,not active 2
member 3
Shirika la kibiashara au kitaalama. Not a member
P610 | A political party Yes,active member 1 (c616)
Yes,not active 2
Chama cha kisiasa. member 3
Not a member
P 611 | Are there other kinds of groups or Yes 1 (c617)
associations that you belong to?
No 2 >pP614
Kunayo makundi au mashirika
mengine ambayo unashiriki?
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IF RESPONDENT SAYS S/HE IS A MEMBER OF ANOTHER GROUP, FOLLOW WITH

Q.No | Question and Filters Coding Codes | Skip Col.
Categories to Nos.
P612 | Could you tell me what they are?
NOTE: INTERVIEWER MAY CODE
INTO ABOVE CATEGORIES IF (c621-35)
APPROPRIATE
Unaweza kuniambia ni yapi?
P.613 | And would you say you are an active Active — | 01 (c637-38)
member or not so active member of this
group? Not so active — | 02
Na ungeweza kusema kuwa umshiriki
kamili au si mshiriki kamili sana wa kundi Don’t know | 97
hili? No answer | 98
QONA 99
P.614 | [IF A MENTION OF ANY GROUP ] Yes | 01 (c639-40)
Thinking about all the groups we just
spoke about, are you or have you ever No | 02
been a leader of any of these groups?
Don't know | 97
Ukifikiria juu ya makundi yote ambayo No Answer | 98
tumekwisha zungumzia, ungeweza kujiita QNA | 99
kiongozi wa mojawapo ya makundi
haya?

VII. POLITICAL KNOWLEDGE

Now we’d like to talk about different governmental leaders and institutions in Kenya,

Sasa tungependa kuzungumzia juu ya viongozi na taasisi tofauti za serikali nchini Kenya.

Q.No | Question and Filters

response
Incorrect
response

Correct

Don’t
know

Col. Nos

No
Answer

P701 | Would you recall who was the Vice President of

Kenya for most of this year? Do you happen to
know his or her name?

Unaweza kukumbuka aliyekuwa makamu wa Raisi
Kenya mwaka huu? Unaweza kujua jina lake?

(@}
N

©
©

(c707-08)

P702

Do you recall the name of the current Provincial
Commissioner of (READ NAME OF THIS
PROVINCE)?

Unaweza kukumbuka mkuu wa mkoa wa ------

01

02

98

99

(c709-10)
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P703

Do you know how long the term of office is for the
President, that is, after he is elected, how many
years does he stay in office before the next
election?

Unajua ni muda gani wa kuwa mamlakani wa Rais,
yaani baada ya kuchaguliwa anakaa mamlakani
kwa mda gani kabla ya uchaguzi mwingine?

01 02

98

99

(c711-12)

P701- P704 CORRECT RESPONSES: P701 Vice President of Kenya: Prof. George Saitoti; P702
Provincial Commissioners: Nairobi - Cyrus Maina; Central - Zachary Ogongo; Eastern — Philomena K oech;
Coast — Samud Limo; Rift Valey — Peter Raburu; Nyanza — John Nandasaba; Western — Peter Kiilu; North

Eastern — Mohammed Swaleh

P703 Term of Office of the President of Kenya: 5 years, P704 Amendments to the Kenyan Congtitution

enacted by: atwo thirds majority of Parliament.

P704 | Are amendments to the Kenyan constitution made
by a declaration of the President, or by a simple 01 02 98 99 (c713-14)
majority of the Parliament, or by a two-thirds
majority of the Parliament, or by a majority vote by
the people?
Unajua sheria za sasa za kuezesha mabadiliko ya
katiba ya Kenya: Kuwa mabadiliko hufanywa na
kundi kubwa la bunge, kwa azimio la Rais, na
thuluthi mbili za wengi wa bunge au na ya wengi wa
watu.
VIII PARTICIPATION
Q.No Question and Filters Coding Code | Skip Col. Nos.
Categories S to
P.801 In talking to people about elections, we find that Yes- Ndiyo | 01 (c715-16)
they are sometimes unable to vote because
they’re not registered, they don’t have time, or No- La | 02
they have difficulty getting to the polls. How about
you, have you been able to register to vote? Don’'t Know | 98
Tunapozungumza na watu kuhusu uchaguzi, No answer | 99
tunatambua ya kwamba nyakati zingine huwa
hawawezi kupiga kura kwa sababu
hawajiandikishi, hawana wakati au hawana njia za
kufika kwenye vituo vya kupigia kura. Na wewe je,
umesajiliwwa kama mpiga kura?
P. 802 | And did you vote in the 1997 general elections? Yes- Ndiyo | 01 (c717-18)
Na ulipiga kura kwenye uchaguzi mkuu wa 19977? No- La | 02
Don’'t Know | 98
No answer | 99
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P803 — P810 I'm going to list a number of other political activities besides voting. Please tell me
whether you have not done this activity since your previous interview with us, that is, since
FEBRUARY/MARCH/APRIL, whether you have done it once or whether you have done this activity
several times since your previous interview with us. The first one is:

Ningependa sasa kuorodhesha mambo mengine kadha ya kisiasa kando ya kupiga kura. Je niambie
kama hujafanya hivi tangu maojiano yetunawe yaani mwezi wa FEBRUARI,./ MARCH/APRIL, kama

umefanya mara moja, ama umefanya jambo hili mara kadhaa tangu maojiano yetu? Ya kwanza ni :

Q.No

Question and Filters

Not done
since
previous
interview

Once

Several
times

Col.
Nos.

P803

Discussed political issues with friends, family, or
co-workers. Have you not done this , done it
once, or done this several times since your
previous interview?

Umewabhi kujadiliana na marafiki, fammilia au
wafanyikazi wenzako kuhusu maswala ya
kisiasa? Hukufanya hivi tangu mazungumzo yetu
nawe, umefanya mara moja,au umefanya hivi
mara kadhaa.

1

(c721)

P804

Worked for a political party or candidate. Have
you not done this, done it once or done this
several times since your previous interview?

Umewahi kukihudumia chama cha kisiasa au
mwanasiasa kwenye kampeni za uchaguzi.
Hukufanya tangu mazungumzo yetu nawe,
Umefanya mara moja, au umefanya mara
kadhaa?

(c722)

P805

Participated in an organized effort to solve a
neighborhood or community problem? [REPEAT
RESPONSE CATEGORIES AS NECESSARY]

Umewahi kushiriki kwenye juhudi za pamoja
kusuluhisha tatizo lililo kwa majirani au kijamii?

(c723)

P806

Attended a meeting of your local town council or
with other government officials? [REPEAT
RESPONSE CATEGORIES AS NECESSARY]

Umewahi kuhudhuria mkutano wa baraza la miji
wako au pamoja na maafisa wengine wa serikali?

(c724)
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P807

Contacted a local official, like a local councillor or
an official who works for a government agency?
[REPEAT RESPONSE CATEGORIES AS
NECESSARY]

Umewahi kumwendea afisa wako aliyechaguliwa
kama diwani wa miji au afisa wa serikali?

(c725)

Not done
since
previous
interview

Once

Several
times

Col.
Nos.

P808

Contacted a national elected official like a
member of Parliament? [REPEAT RESPONSE
CATEGORIES AS NECESSARY]

Umewahi kumwendea afisa wa kitaifa
aliyechaguliwa kama mbunge?

1

(c726)

P809

Taken part in a protest, march, or demonstration
on some national or local issue? [REPEAT
RESPONSE CATEGORIES AS NECESSARY]

Umewabhi kushiriki kwenye malalamiko,
maandamano au mizozo kuhusu maswala ya
kitaifa au hata mitaani?

(c727)

P810

Contacted a local chief or traditional leader about
some problem that you have

Umewahi kumwendea chifu wako au kiongozi wa
kiasili kuhusu tatizo uliyo nayo?

(c728)
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Very
Likely

Somewha
t Likely

Not at all
Likely

Don't

Know,
No

Col. Nos

P811

How likely are you to vote in upcoming
elections later this year? Would you say you
are very likely, somewhat likely, or not at all
likely to vote?

Kuna uwezekano wako kupiga kura kwenye
uchaguzi mkuu ujaomwishoni mwaka huu?
Ungeweza kusema utaweza sana, hivi tu
utaweza au kabisa hutaweza kupiga kura?

02

03

99

(c731-32)

P812

And in the future ,how likely do you think it is
that you will participate in politics in other ways
aside from voting, very likely, somewhat likely,
or not at all likely?

Kuna uwezo kuwa utashiriki katikasiasa kwa
njia nyingine mbali na kupiga kura wakati ujao;
Unaweza sana, hivi tu unaweza, au kabisa
haitawezekana.

01

02

03

99

(c733-34)
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IX.

P901 — P9O05 I'd like to ask you just a few questions about how you think things are going

economically in Kenya and for you personally.
Ningependa kukuuliza maswali machache juu ya jinsi unavyofikiri mambo yanakwenda kiuchumi
Kenya na kwako binafsi.

PERCEPTIONS OF CURRENT ECONOMIC AND POLITICAL SITUATION

Q.No | Question and Filters Coding Categories Codes | Skip | Col. Nos.
to
P01 In general, would you say that Better | 01 (c741-42)
the economy of Kenya today is
better, worse or about the same Worse | 02
as it was a year ago?
Kwa jumla unaweza kusema About the same | 03
kuwa uchumi wa Kenya ni _bora
zaidi, mbaya zaidi au karibu Don't know | 98
sawa na ya ilivyokuwa mwaka No answer | 99
mmoja uliopita?
P902 | And how about your personal Better | 01 (c743,44)
economic situation? Would you
say that your personal economic Worse | 02
situation is better, worse or
about the same as it was a year About the same | 03
ago?
Don't know | 98
Je, na hali yako binafsi
kiuchumi? Ungeweza kusema No answer | 99
kuwa hali yako binafsi kiuchumi
ni bora zaidi, mbaya zaidi au
kama sawa, ya ilivyokuwa
mwaka mmoja uliopita.
Thinking now about the future, Become better | 01 (c745,46)
P903 | do you expect the economy of
Kenya to become better, worse, Become worse | 02
or stay about the same in the
next twelve months? Stay about the same | 03
Ukifikiria juu ya wakati
ujao,unatarajia kuwa uchumi wa Don't know | 98
kenya utakuwa bora zaidi, mbaya
zaidi, au utabaki vilevile kwa No answer | 99
miezi kumi na miwili ijayo?
P904 | Thinking now about the place or Very safe | 01 (c747,48)
neighborhood where you live, do
you feel very safe, somewhat Somewhat safe | 02
safe, or unsafe in your
neighborhood? Unsafe | 03
Ukifikiria pahali unapokaa
kuhusu hali au mazingira Don't know | 98
unayoishi, unahisi usalama No answer | 99
sana, usalama kiasi, au hakuna
usalama sana kwenye mazingira
yako.
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Have you been a victim of
P905 | physical aggression or of some Yes- Ndiyo | 01 (c749,50)
criminal act since your previous
interview? No- la| 02
Umewabhi kufikwa na dhuluma
pengine kimwili au kufikwa na Don't know | 98
kitendo cha uhalifutangu No answer | 99
tuhojiane nawe?
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SECTION X - EXPERIENCE WITH CITIZEN EDUCATION

QUESTIONS P1001- P1022 FOR WORKSHOP PARTICIPANTS ONLY.

FOR CONTROL GROUP QUESTIONS, SKIP TO QUESTION P1023.

PLEASE REFER BACK TO THE COVER SHEET FOR THE DATE AND THE IDENTIFYING
INFORMATION ABOUT THE WORKSHOP FOR WHICH THE RESPONDENT WAS INTERVIEWED
IN FEBRUARY-APRIL.

READ FOR WORKSHOP PARTICIPANTS ONLY:

You may recall that in (FEBRUARY/MARCH/APRIL), we talked about a workshop you

attended that was conducted by (CSO) at (VENUE). I'd like to ask you a few questions about your
experiences at that workshop.

Waweza kukumbuka kuwa mara ya mwisho nilipokuhoji mwezi wa February/Machi/April ulikuwa

wastahili kuhudhuria warsha iliyokuwa ikifanyika (VENUE). Ningependa kukuuliza maswali

machache kuhusu mambo ambayo ulishuhudia katika warsha hiyo.

Q.No Question and Filters Coding Categories Codes [ Skipto | Col. Nos.
P1001 Were you able to attend all of Attended all of the workshop | 01
that workshop or only some of Kuhudhuria warsha yote (c807,08)
it? Attended some of the | 02
workshop
Hudhuria baadhi ya warsha
Je uliweza kuhudhuria warsha Don't recall, no answer | 98 >P1016
yote au ni baadhi tu? Huwezi kukumbuka/hakuna
jibu
(Skip to P1016 only after
probing to see if
respondent can remember)
QNA |99
P1002. Are you a member of the Member of group that | 01 (c809,10)
group that conducted the conducted the workshop
workshop or of a group that Mwanachama wa kikundi
was invited to the workshop? ambacho kiliongoza warsha
hiyo
Je wewe ni mwanachama wa Member of group that was | 02 > >P1004
kikundi ambacho kiliandaa invited to the workshop
warsha ama ulialikwa Mwanachama wa kikundi
kuhudhuria warsha? aliyekuwa kwenye warsha
hiyo
Member of both groups | 03 /
Wanachama wa vikundi
vyote
Member of neither group | 04
Sio mwanachama wa
kikundi chochote | 98
Don't recall, no answer
Hakumbuki , hakuna jibu | 99
ONA
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P1003 Were you invited by someone Invited by someone from | 01 (c811-12)

from the group that conducted group conducting the
the workshop, by someone workshop
from another group, by a friend 02
or family member, or did you Invited by someone from
hear about the workshop some another group
other way? 03

Invited by friend or family
Je ulialikwa na mtu kutoka member
kikundi kingine kilichoandaa 04
warsha, rafiki ama mtu kutoka Heard some other way
familia yako ama ulisikia 98
kuhusu warsha hiyo kwa njia Don't recall, no answer
nyingine? 99

ONA
P1004. Do you recall about how long Two hours or less | 01 (c813,14)
you were at the workshop?
Was it for two hours or less, About 4 hours | 02
about 4 hours, about 8 hours,
or more than 8 hours? About 8 hours | 03
Je waweza kukumbuka ni kwa More than 8 hours | 04
muda gani uliweza kuhudhuria
warsha hiyo. Je ulikuwa muda Don't recall no | 98
wa masaa 2 au chini, masaa 4, answer
ama masaa 8, au zaidi ya 99
masaa 8 ? QONA
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Just as best as you can
remember, were any of the
following things discussed in
P1005. the workshop?
Twajua kuwa ni muda tangu
warsha hiyo ifanyike na
yaweza kuwa vigumu
kukumbuka baadhi ya mambo
ambayo yalizungumzwa.
Kama waweza kukumbuka, je
mambo yafuatayo
yalizungumzwa kwenye Yes | 01 (c815,16)
warsha No | 02
Community problems like Don't recall | 98
crime, HIV/ AIDS, water, or ONA | 99
health?
Shida za kijamii kama
uhalifu, ukwimi, maji au (c817,18)
afya? Yes | 01
No | 02
Voting in elections and Don't recall | 98
participating in politics? QNA | 99
Mbona ni muhimu kupiga
kura na kushiriki kwa (c819,20)
siasa? Yes | 01
No | 02
Strengthening democracy Don't recall | 98
in Kenya? QNA | 99
Kufanya demokrasia ya
Kenya kuwa thabiti
Yes | 01 (c821,22)
D. What a new constitution in No | 02
Kenya should look like? Don't recall | 98
Jinsi katiba nzuri ya Kenya QNA | 99
yaweza kuwa
P1006. | How often did the leaders of the Almost all of the time | 01
workshop talk about democracy and (c823,24
the new Constitution: almost all of Only some of the time | 02 )
the time, only some of the time, or
not at all? Not at all | @3
Ni mara ngapi viongozi wa warsha 08
waliangazia kuhuzu democrasia na Don't recall, no answer
katiba mpya: karibu kila wakati, kwa 99
wakati mchache au hawakuongea ONA
hata kidogo?
P1007. | Did any of the following activities
take place at the workshop?
Je baadhi ya mambo yafuatayo
vinlifarmvilsa Inninmvin sninvreh a9
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yalifanyika kwenye warsha?
READ OUT EACH ACTIVITY. 01
a.Did you break into small Yes | 02 (c825,26
groups to discuss material No | 98 )
Je mlijigawanya kwa vikundi ili Don't recall | %°
kujadiliana kuhusu mambo kadhaa? QNA
b.Were there stage plays or 8;
Dramatizations? Yes | 98
Je kulikuwa na michezo ya kuigiza? No | 99 (c827,28
Don't recall )
01
QNA 02
98
c. Were there lectures? Yes | 99
Kulikuwa na wakati wamafunzo? No (829,30)
Don't recall o1
QNA | 02
98
d. Did you play games at the 99
workshop you attended? Yes
Je mlicheza michezo katika warsha No | 01 (c831,32
uliyohudhuria Don't recall | 02 )
ONA 98
e.Were people asked to repeat or 99
memorize information? Yes
Je watu waliulizwa kurudia na No | o
kukumbuka maelezo? Don'trecall | (c833,34
QNA | 98 )
99
f. Did you try to solve problems
and develop proposals? Yes
Je mlijaribu kutatua matatizo na No | 01
kuorodhesha mapendekezo? Don't recall | 02
QNA | %8 (835,36
99 )
g.Were there role playing-
exercises? Yes
Je mlipatiwa nafasi ya kujifanya No
ama kujidai kitu kingine kwa njia ya Don'trecall | 01
mafunzo ? QONA | 02
98 (c837,38
99 )
h.Were there mock trials or
legal proceedings? 8;
Je kulikuwa na majaribio ya kisheria Yes 98
kotini ? NO | 59
Don't recall
QNA
i.Were there mock elections or
other kinds of political Yes | 01 (c839,40
activities? No | 02 )
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Je kulikuwa na kuiga kwa uchaguzi Don‘t recall | 99

au mambo mengine? QNA
(c841,42
)

P1008. | During the workshop, how much A great deal | 01 (c843,44
encouragement were you given to )
express your opinions? Was it a Some | 02
great deal, some, a little or none?

A little | 03

Wakati wa warsha, ni kwa kiwango 04
kipi ulipewa moyo wa kutoa maoni None

yako? Je ilikuwa kubwa sana, kiasi |, 98
kidogo au hakuna Don't recall, no answer

ONA 29

P1009. | Would you say that the people who Very well | 01 (c845,46
led the workshops presented the )
material very well, well or not very Well | 02
well?

Not very well 03
Je, waweza kusema kuwa watu 98
waliokuwa wakiongoza warsha Don't recall, no
walielezea mambo vyema kabisa, answer | gg
vyema ama hawakuelezea vyema
kabisa. QONA

P1010. | Doestheword...... (ASK FOR
EACH WORD) describe the people
who led the workshops very well,
well or not very well?

Je ni vipi maneno haya yanaelezea
watu ambao waliongoza warsha ?
Maneno haya yanawaeleza watu o1
hao vyema kabisa, vyema au sio Very well | g2 (c847,48
vyema? Well | 03 )
Not very well | 98
Knowledgeable Don't recall,
Wenye maarifa no answer | 99
QNA
01
02
Very well 03
Well | o8 (c849,50
Not very well )
99
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How about interesting? Does the Don't recall,
word interesting describe the people no answer
who led the workshops very well, QNA
well or not well ?
Je kuhuzu kuvvutia? Neno o1
kuvutia linaelezea viongozi 02
wa warsha vyema kabisa 03
ama vyema,sio vyema 08
Very well
Well | 99 (c851,52
Likeable Not very well )
Pendeka Don't recall,
no answer o1
QNA 02
03
98
Very well | g9
Well
Not very well (853,54)
Understandable Don’t recall,
Eleweka no answer 8;
QNA 03
98
Very well %9
Well
Inspiring Not very well (855,56)
Tia moyo Don’t recall,
no answer
QNA
P1011. | With regards to the government and Very critical | 01 (c857,58
politics in Kenya, were the people )
who led the workshop very critical, Somewhat | 02
somewhat critical, , somewhat critical
supportive or very supportive ? 03
Somewhat
Kulingana na serikali na siasa za supportive | g
Kenya, watu ambao waliongoza
warsha walikuwa wakishambulia 98
sana, wakishambulia kidogo au Very supportive
waunga mkono sana ? 99
Don't recall, no
answer
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QNA
P1012. | After the workshop was
completed,
Baada ya warsha kuisha ,
Alot | 01 (859,60
a. How often did you speak with 02 )
members of your family about the A little
issues in the workshop: a lot, a little, 03
or not at all? Not at all
Ni mara ngapi uliweza kuongea na 98
familia yako maswala mlioyajadili Don't recall
kwa warsha: Zaidi, chache, hata 99
QNA
01
b. How about your friends? Did you A lot
discuss workshop issues with thema 02 (c861,62
lot, a little, or not at all ? Alitte | 53 )
Na kuhuzu marafiki zako ? mlijadili
mambo ya warsha zaidi, cahche Not at all | 93
ama hata?
Don't recall | 99
NA
Q 01
A lot 02
c. People where you work ? 03 (c863,64
Watu pahala ufanyapo kazi ? A little )
98
Not at all
99
Don't recall
02
Alot| o3
d. People in groups to which you Alittle | o8
belong _ _ (c865,66
Watu kwenye vikundi ambapo wewe Not at all | 99 )
ni mmoja wao
Don't recall
QNA
P1013. Would you say that, altogether, the More than five people | 01 (c867,68)
number of people you spoke with )
about the issues in the workshop Three to five people | 02
was more than five people, three to
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five people, one or two people, or One or two people | 03
none?
None | 04
Kwa jumla waweza sema kuwa idadi
ya watu ambao muliongea nao Can't recall, no answer 98
kuhusu mambo muliyo yajadili mkiwa 99
katika warsha walikuwa zaidi ya QNA
watano, 3-5, wawili au mmoja ama
hakukuwa na mtu mwingine
P1014. | In general, how satisfied would you Very satisfied | 01 (869,70)
say you were with this workshop —
very satisfied, somewhat satisfied, Somewhat satified | 02
somewhat dissatisified or very
dissatisfied ? Somewhat dissatified | 03
Kwa ujumla uliridhika kiasi gani na Notatall | %
warsha hii; ridhika zaidi, kiasi, 08
kidogo, hata Don’t know, no answer
99
QNA
P1015. | Would you say that the workshops or A great deal | 01 (c871,72
activities that you participated in )
increased your understanding of Some | 02
democracy, a great deal, some, a
little or not at all? A little | 93
Waweza kusema kuwa warsha 04
uliyohudhulia ilikufanya uelewa zaidi Not at all
kuhusu demokrasia, kwa kiwango 08
kikubwa, kidogo, chache, hata? Don’t know,
no answer
99
QNA
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P1016.

Now, thinking again about the time
since your previous interview, last
FEBRUARY/MARCH/APRIL did
you attend any other workshops
that had to do with democracy or
the Kenyan constitution?

Sasa tukifikiria kuhusu wakati wa
mahojiano yaliyopita yani mara ya
mwisho, February/Marchi/April. Je
uliweza kuhudhuria warsha
nyingine kuhusu demokrasia au
katiba ya Kenya?

Yes
No
Can't recall, no

answer

ONA

01

02

98

99

(c873,74
)

P1017.

And have you attended any
organized teachings about
democracy and the Constitution at
your church, mosque or place of
worship?

Je umehudhlia taratibu za mafunzo
kuhusu demokrasia na katiba
kanisani mwenu,msikiti ama pahali
pa kuabudu.

Yes
No
Can'’t recall, no answer

QNA

01

02

98

99

(875,76)
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INTERVIEWER CHECKPOINT:

P1017, GO TO P1018. OTHERWISE SKIP TO P1020.

IF RESPONDENT ANSWERED “YES” TO EITHER P1016 OR

Q.No | Question and Filters Coding Categories Code | Skipto | Col.
s Nos.
About how many of those events — One | 01 (c877,78
P1018. | workshops or organized teachings )
-- have you attended? Two | 02
Je umehudhuria zingine warsha Three | %
ngapi? 04
Four
_ 05
Five or more
98
Don't recall, no answer
99
QNA
P1019. | And when was the most recent Less than a month ago | 01 (c907,08
workshop or organized teaching _ )
that you attended? Was it less One to six months ago | 02
than a month ago, between one
month and six months ago, or was More than six months | 03
it more than six months ago? ago
Je ni lini mwisho ulihudhuria
warsha ama taratibu za mafunzo 08
chini ya mwezi mmojauliopitakati Can't recall, no answer
ya mwezi mmoja na miezi sita 99
illyopita, zaidi ya miezi sita QNA
illyopita?
3
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P1020. | I'm going to read a list of activities
and for each one, please tell me
whether you have attended them at
any time since your last interview,
that is, since
FEBRUARY/MARCH/APRIL.
Sasa nitakusomea maelezo
kadhaa na ningependa unieleze
kwa kila moja ni ipi umeweza
kuhudhuria tangu ulipo hojiwa
mara ya mwisho yani tangu 01
FEBRUARI/MACHI/APRIL Yes | 02 (c909,11
No | 98 )
a. Have you attended any theater Can't recall, no
99
or drama shows about democracy Answer
or the Constitution? ONA
Je umeshawahi kuhudhuria 01
mchezo wa kuigiza kuhusu 02
demokrasia ama katiba Yes | 98
No (c911,12
b. Any puppet shows about Can't recall, no | 99 )
democracy or the Constitution? Answer
Kibaraka chochote QNA 01
kinachoonyesha kuhusu gg
demokrasia na katiba Yes
NO | gq
Can't recall, no (c913,14
c. Any public lectures about Answer )
democracy or the Constitution? QNA
Mafunzo yoyote ya uma kuhusu
demokrasia na katiba
4
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P1021.

Setting aside any events or
workshops that you attended
personally, has anyone you know
talked to you about events or
workshops about democracy and
the Constitution that *they*
attended this past year?
Tukitupilia mbali matukio au
warsha ambayo umehudhuria, je
kuna mtu yeyote ashawabhi
kuongea nawe kwenye warsha
kuhusu demokrasia na katiba
ambayo amehudhuria mwaka
uliopita?

Yes

No

Can't recall, no answer

QNA

01

02

98

99

>P1022

> Xl

(c915,16)

P1022.

Would you say that, altogether, the
number of people who talked with
you about workshops or events
that they attended was more than
five people, three to five people,
one or two people, or none?

Kwa ujumla waweza sema kuwa
idadi ya watu walio ongea na wewe
kuhusu warsha waliudhuria zaidi
ya watu watano, watu watatu hadi
watano, mtu mmoja au wawili,
ama, hakuna?

More than five people
Three to five people
One or two people
None

Can't recall, no answer

QNA

01

02

03

04

98

99

(c917,18
)
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FOR CONTROL GROUP RESPONDENTS ONLY:

You may recall that | (someone from Research International) interviewed you back in
FEBRUARY/MARCH/APRIL. Since that time, there have been some programs going on in Kenya that try to
teach people about democracy and human rights, and about how to solve community problems. These
programs can involve classroom sessions, town meetings, training about Kenyan law or the constitution, or
information about citizens’ rights and responsibilities.

Kama unavyoweza kukumbuka, kunavyo vipindi vinavyoendelea Kenya vinavyo jaribu kufunza watu kuhusu
demokrasia na haki za kibinadamu, na jinsi ambavyo matatizo ya jammii yanavyoweza kusuluhishwa. Mara
nyingine huwa vimefadhiliwa Na makundi kijamii; na yanaweza kuhusisha kipindi madarasani, mikutano mijini,
kufunza kuhusu sheria ya Kenya au wajibu wao.

Q.No

Question and Filters

Coding Categories

Codes

Skip
To

Col.
Nos.

P1023.

Since your interview with us
in
FEBRUARY/MARCH/APRIL,
have you ever been at a
meeting or workshop where
issues related to democracy,
human rights or the
constitution have been
discussed?

Tangu mahojiano yako nasi
mwezi wa
February/Marchi/April,
ushawahi kuhudhuria
mkutano au warsha ambayo
walikuwa wanaongea

mambo kuhusu demokrasia,
haki za binadamu au katiba ?

Yes
No

Can't recall, no
answer

QNA

01

02

98

99

(c919,20
)

P1024.

And have you attended any
organized teachings about
democracy and the
Constitution at your church,
mosque or place of worship?
Na umeweza kuhudhuria
vikundi vya mafunzo ya
demokrasia na katiba katika
kanisa,msikiti au pahali pa
kuabudu.

Yes
No
Can't recall, no answer

QNA

01

02

98

99

(c921,22
)
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INTERVIEWER CHECKPOINT:

P1024, GO TO P1025. OTHERWISE SKIP TO P1035.

IF RESPONDENT ANSWERED “YES” TO EITHER P1023 OR

Q.No Question and Filters Coding Categories Codes | Skip Col. Nos.
To
About how many of those One | 01 (923,24)
P1025. | events — workshops or
organized teachings -- have Two | 02
you attended? 03
Three
Ngapi kati ya matukio hayo --- 04
warsha au makundi ya Four
mafunzo--- umeweza 05
kuhudhuria Five or more
98
Don't recall, no answer
99
QNA
P1026. | And when was the most Less than a month ago | 01 (c925,26)
recent workshop you
attended? Was it less than a One to six months ago | 02
month ago, between one
month and six months ago, or More than six months | 93
was it more than six months ago
ago?
Je, ni lini mwisho kwako 08
kuhudhuria warsha? Je ilikuwa Can't recall, no answer
chini ya mwezi mmoja uliopita, 99
kati ya mwezi mmoja na sita QNA
iliyopita, zaidi ya miezi sita
iliyopita,
P1027. | Just as best as you can
remember, were any of the
following things discussed in
these workshops?
Twajua baadhi ya mambo
ambayo yaliyozungumziwa
yaweza kuwa vigumu
kuyakumbuka. Lakini kwa
kiwango ambacho waweza
kukumbuka, je mambo 01
yafuatayo yalizungumzwa Yes | 02
kwenye warsha No | 98 (c927,28)
Community problems like Can'trecall, no
crime, HIV/AIDS, water, or Answer | 99
health? QONA
Shida za kijamii kama
uhalifu, ukimwi, maji,
au afya o1
02
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98 (€929,30)
Voting in elections and Yes
participating in politics? No | 99
kupiga kura na Can'’trecall, no
kushiriki kwa siasa? Answer o1
QNA | oo
98 (c931,32)
Yes
Strengthening democracy No | 99
in Kenya? Can't recall, no
Kufanya demokrasia ya Answer
Kenya kuwa thabiti QNA
01
02
98
Yes | g9 (c933,34)
No
What a new constitution in Can’trecall, no
Kenya should look like Answer
Jinsi katiba mpya ya QNA
Kenya yafaa kuwa
P1028. | How often did the leaders of Almost all of the time 01 (c935,36)
this workshop talk about
democracy and the new
Constitution: almost all of the Only some of the time | 92
time, only some of the time, or 03
not at all? Not at all
Je viongozi wa warsha hii 08
waliongea kuhusu demokrasia Don't recall, no answer
au katiba mpya: karibu kila 99
wakati wakati mwingine ama ONA
hata kidogo?
P1029. | Did any of the following
activities take place at any of
these workshops?
READ OUT EACH ACTIVITY.
Je mambo yafuatayo
yalifanyika kwenye warsha 01
hizo Yes | oo (c937,38)
NO | og
1.Did you break into small Don't recall | 99
groups to discuss material QNA
Je mlijigawanya kwa vikundi
kuelezeana kuhusu mambo 01 (c939,40)
kadhaa? Yes | 02
8
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No | 98
Don't recall | 99
2.Were there stage plays or QNA
Dramatizations? 01 (c941,42)
Je kulikuwa na michezo ya Yes gé
kuigiza? NO | o9
Don't recall
3. Were there lectures? ONA
Kulikuwa na wakati 01
wamafunzo? 02 (c943,44)
Yes | 98
No | 99
4. Did you play games at the Don't recall
workshop you attended? QNA | 01
Je mlicheza michezo katika 8; (c945,46)
warsha uliyohudhuria Yes | o9
No
5.Were people asked to Don't recall
repeat or memorize QONA | 01
information? 02
Je watu waliulizwa kurudia na 98
kukumbuka maelezo? Yes | 99 (c947,48)
No
Don't recall
6. Did you try to solve QNA 8;
problems 98
and develop proposals? 99
Je milijaribu kutatua matatizo Yes (c949,50)
na kuorodhesha No
mapendekezo? Don't recall
QNA |01
7.Were there role playing- 02
exercises? 98
Je ulipatiwa nafasi ya 99
kujifanya ama kujidai kitu Yes
kingine kwa njia ya mafunzo ? No | oq (c951,52)
Don'trecall | o,
QNA | o8
8.Were there mock trials or 99
legal proceedings?
Je kulikuwa na majaribio ya Yes (c953,54)
kisheria kotini ? No
Don't recall
QNA
9.Were there mock elections
or
other kinds of political
activities?
Je kulikuwa na kuiga kwa
uchaguzi au mambo
mengine?
[
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P1030. | Would you say that, in Very well | 01 (c955,56)
general, the people who led
these workshops presented Well | 02
the material very well, well or
not very well? Not very well 03
Je, waweza kusema kuwa Don't recall, no answer 98
watu waliokuwa wakiongoza 99
warsha huo walieleza mambo QNA
habari vyema kabisa, vyema
ama hawakutoa vyema
kabisa.
P1031. | Does theword...... (ASK
FOR EACH WORD) describe
the people who led the
workshops very well, well or
not very well?
Je, ni vipi maneno haya
yawaelezea watu ambao
waliongoza warsha? Haya 01
maneno yanaeleza watu hao Very well | 02 (c957,58)
vyema kabisa, au sio vyema Well | 03
Not very well | 98
Knowledgeable Don't recall,
Wenye Maarirfa no answer | 99
QNA
01
2.How about interesting? 02 (c959,60)
Does the word interesting Very well | 03
describe the people who led Well | 98
the workshops very well, well Not very well
or not well ? Don't recall, | 99
Je neno kuvvutia? Hili neno no answer
linaelezea aje viongozi wa QNA
warsha vyema kabisa ama
vyema,sio vyema
01
02
03
3.Likeable Very well | 98 (c961,62)
Pendeka Well
Not very well | 99
Don't recall,
no answer |
QNA | 52
03
98
80

4406-001—12/03




4.Understandable Very well (c963,64)
Eleweka Well | 99
Not very well
Don't recall, o1
no answer |
ONA 03
98
5.Inspiring Very well | 99 (c965,64)
Tia moyo Well
Not very well
Don't recall,
no answer
QNA
P1032. | Since the workshop, would More than five people | 01 (c967,68)
you say that the number of
people you spoke with about Three to five people | 02
the issues in the workshop
was more than five people, One or two people | 03
three to five people, one or 04
two people, or no one? None
Kwa jumla waweza sema Can't recall, no answer %8
kuwa idadi ya watu ambao 99
muliongea nao kuhusu QNA
mambo ya warsha walikuwa
zaidi ya watano, 3-5, wawili au
mmoja ama hakukuwa na mtu
mwingine
P1033. | In general, how satisfied Very satisfied | 01 (c969,70)
would you say you were with
this workshop — very satisfied, Somewhat satified | 02
somewhat satisfied, somewhat
dissatisfied ? 04
Not at all
Kwa ujumla uliridhika kiasi 08
gani na warsha hii; ridhika Don’t know, no answer
zaidi, kiasi, kidogo, hata 99
QNA
8l
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P1034. | Would you say that the A great deal | 01 (c971,72)
workshops or activities that
you participated in increased Some | 02
your understanding of
democracy, a great deal, Alittle | 02
some, a little or not at all? 04
Waweza kusema kuwa Not at all
warsha uliyohusika ilikufanya 08
uelewe zaidi kuhusu Don’t know,
demokrasia, kwa kiwango no answer
kikubwa, kidogo, chache, 99
hata? QNA
P1035. [I'm going to read a list of
activities and for each one,
please tell me whether you
have attended them at any
time since your last interview
in February/March/April
Sasa hitakusomea maelezo
kadhaa na ningependa
unieleze kwa kila moja ni ipi
umeweza kuhudhuria tangu
ulipo hojiwa mara ya mwisho
yani tangu
Februari/Machi/April 01
Yes | 02 (c1007,0
a. Have you attended any No | %8 8)
theatre or drama shows about Can't recall, no 99
democracy or the Answer
Constitution? QNA
Je umeshawahi kuhudhuria
mchezo wa kuigiza kuhusu 01
demokrasia ama katiba 02
Yes | 98 (c1009,1
b. Any puppet shows about No 0)
democracy or the Can't recall, no | 9°
Constitution? Answer
Kibaraka chochote QNA | o1
kinachoonyesha kuhusu 02
demokrasia na katiba 08
Yes
No | 99
c. Any public lectures about Can't recall, no (c1011,1
democracy or the Answer 2)
Constitution? QNA
Mafunzo yoyote ya uma
kuhusu demokrasia na katiba
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P1036.

Setting aside any of the events or
workshops that you attended
personally, has anyone you know
talked to you about events or
workshops about democracy and
the Constitution that they
attended this past year?
Tukitupilia mbali matukio au
warsha ambayo umehudhuria, je
kuna mtu yeyote ashawahi
kuongea nawe kwenye warsha
kuhusu demokrasia na katiba
ambayo amehudhuria mwaka
huu umepita?

Yes

No

Can't recall, no answer

QNA

01

02

98

99

>P1037

> 1101

> 1101

(c1013,1
4)

P1037.

Would you say that,
altogether, the number of
people who talked with you
about workshops or events
that they attended was more
than five people, three to five
people, one or two people, or
none?

Kwa ujumla waweza sema
kuwa idadi ya watu walio
ongea na wewe kuhusu
warsha waliudhuria zaidi ya
watu watano, watu watatu
hadi watano, mtu mmoja au
wawili, ama, hakuna

More than five people
Three to five people
One or two people
None

Can't recall, no answer

QNA

01

02

03

04

98

99

(c1015,1
6)
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SECTION XI: DEMOGRAPHICS & PROPERTY OWNERSHIP

We're just about finished with the interview. Karibu tunamalizia sasa

Q. No. | Question and Filters Coding Categories Code | Skip | Col. Nos.
S to
P1101 | Record Sex of the respondent Male | 1 (c1017)
Female | 2
Kizazi
P1102 | How old are you? (c1018,19
Age in years )
Una umri gani kwa sasa ? Don't know | 97
No resnonse | O
P1103 | Have you ever-attended Yes | 01 (c1021,22
school? No | 02 >Q11 |)
No response | 98 06a
Lirmmmvainhhi Insinnda chiilean®D Nt annlinahla | OO
P1104 | What is the highest level of No formal schooling | 01 (c1023,24
school that you have Some primary education | 02 )
completed Primary education completed | 03
Some Secondary education | 04
SINGLE MENTION Secondary school completed | 05
Completed High School | 06
Nikipi kiwango chako cha juu Completed college | 11*
cha elimu (msingi, upili au (certificate) | 07
zaidi) Completed college(diploma) | 08
Some University Education | 09
University Degree | 10
Post-Graduate Degree | 98
/Higher | 99
Don’t know
No response
P1105 | Are you currently attending Yes | 01 (c1025,26
school? No | 02 )
No response | 98
Hivi sasa unasoma? Not applicable | 99
P1106 | What is your religion? Protestant | 01 (c1027,28
a Roman catholic | 02 )
Dini yako ni gani? Muslim | 03
Orthodox | 04
Other-------=----=-men-- (specify) | 05
None | 06
[Circle one] Don’t know | 97
No response | 98
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P1106 | About how often would you say More than once a week | 01 (c1029,30
b you attend religious services, )
more than once a week, once Once a week | 02
a week, once a month, once a
year, or less often? Once a month | 03
Unaweza kusema unahudhuria Once ayear| 04
shughuli au mikutano yako ya
dini mara ngapi — zaidi ya mara Less often | 99
moja kwa wiki, Mara moja kwa
wiki, mara moja kwa mwezi,
mara moja kwa mwaka au
mara kidogo tu?
Single | 01 (c1031,32
P1107 What is your marital status? Married | 02 )
Separated | 03
Umeoa/umeolewa ? Divorced | 04
Widowed | 05
No answer | 99
Q1108 | What is your ethnic (c1033,34
group/tribe? Arab | 01 )
Borana | 02
Kabila lako ni lipi? Digo | 03
Don’'t Know | 04
[Circle only one] Dorobo | 05
Embu | 06
Giriama| 07
Gusii | 08
Kalenjin | 09
Kamba | 10
Kikuyu | 11
Kuria | 12
Luhya | 13
Luo| 14
Maasai | 15
Mbeere | 16
Meru | 17
Mijikenda | 18
Pokot | 19
Somali | 20
Taita | 21
Taveta | 22
Turkana | 23
Waswabhili | 24
Other 25
[Specify]
99
No answer
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P1109 | What is your occupation? Large scale farmer | 01 (c1035,36
Small scale farmer | 02 )
Kaziyako ya kila siku ni gani ? Professional/ technical | 03
Mkulima mwenye shamba Managerial/Clerical/Secretari | 04
kubwa, mkulima mwenye al| 05
shamba dogo, Sales/service | 06
Mtaalamu fulani, Teaching | 07
mkurugenzi/karani, mtu wa Skilled manual | 08
uuzaji wa bidhaa, Mwalimu, Unskilled manual | 09
Mfanyi kazi za mkono mwenye Household and domestic | 10
ujuzi, mtu wa kazi za mkono Student | 11
asiye na ujuzi, Mfanya kazi wa Unemployed | 12
nyumbani, Mwanafunzi, Asiye Other -----==---mmeeemm
hajiriwva kazi? [SPECIFY]
P1110 RACE
(c1037,38)
African 01
Indian 02
White 03
Other 04
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Q. No. | Question and Filters Coding Categories Codes | Skipto | CoL.Nos
P1111 Tiles 01 (c1039,40)
What type of roof does your Asbestos 02
shelter at home have? Corrugated Iron | 03
(OBSERVATION IF AT Grass 04
RESPONDENT’'S HOME) Reeds 05
Palm leaves 06
Paa ya nyumba yako imejengwa Stones 07
na nini? Je ni tiles, asbestos, Cement 08
mabati, nyasi, reeds**, makuti, Mud 09
mawe, simiti Cow dung--------- 10
Matope, kinyesi, Other 11
(SPECIFY)
P1113 AVERAGE FAMILY MONTHLY
INCOME QUESTIONNAIRE SERIAL NO.
(c1043,47)
What is the average monthly income for
your household? SHOW CARD.
Ni wastani kiasi gani cha mapato kwa
familia yako kila mwezi (ONYESHA KADI)? DP CHECKS
(c1041,42) Editor No. | 05D | 52 | (c1053) ©1054)
1 Up to Kshs. 5, 000 01
D.E Clerks (c1055) | (c1056) | (c10570 (c1058)
2 5’ ml - 10’ (XD 02 TL NO (c1059) (c1060) (c1061) (c1062)
3 10,001 — 15, 000 03
4 15, 001+ 04
5 Don’'t know 93
6 No answer 99
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NATIONAL SURVEY DATE MONTH
RESEARCH INTERNATIONAL LTD. (c235-36) | (c237-38)
P.0.BOX 72951, 530536/532993/532994, NAIROBI.

KENYA NATIONAL CIVIC EDUCATION
IMPACT ASSESSMENT SURVEY - RI 3326 D i) 4 TIME INTERVIEW STARTED
NOVEMBER 2002 HOURS MINUTES

SUPERVISOR: FILL OUT FOLLOWING SECTION (c239-40) (c241-42)
BEFORE INTERVIEWS TAKE PLACE

=)

S1. SUPERVISOR NAME () 5 TIME INTERVIEW ENDED
HOURS MINUTES
S2. SUPERVISOR / TEAM LEADER NO. (c243-44) (c245-46)
(c107-10)

() 6 LOCATION OF INTERVIEW

S3. QNAIRE SERIAL NO. (c247-48)
(C111-15) Respondents home-------- 01

| | | | | | Other 02

4. INTERVIEWER NAME (i) 7 LANGUAGE OF INTERVIEW; (c249,50)

S5. INTERVIEWER NUMBER English 01
(C116-20)

| | | | | | Kiswahili 02

Local language
Village (c121-23) Specify:
English/ Local Language 04

03

Sub-Location (c125-27)
Location (c129-31) Kiswahili/ Local language 05
Division (c133-35) English/Kiswahili 06
District (c137-36) Checks in
field
Province (c139-40) Team leader | Supervisor
INTERVIEWER: FILL OUT FOLLOWING SECTION : :
Xxi) (i) 1INTERVIEWER VISIT Questionnaire | 1 (c251) 4 (c254)
Visit Visit Visit Visit Visit
1 2 3 4 5 Back Check 2 (c252) 5 (c255)
Date (c145-48) | (c149-52) | (c153-56) | (c157-60) | (c161-64)
Accompany 3 (c253) 6 (c256)
Time (c207-10) | (c211-14) | (c215-18) | (c219-22) | (c223-26)
Result (c227) (c228) (c229) (c230) (c231)
Successful | 1 1 1 1 1
Unsuccess 2 2 2 2 2
ful

)2 IF INTERVIEW UNSUCCESSFUL, SPECIFY REASON:

(C233-34)
Respondent not home on each required contact
attempt 01
Respondent contacted but refused to Participate 02
Other 03

(i) 3 DATE OF INTERVIEW
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INTRODUCTION FORMAT

My name is

. I work for a research company called Research International. We

have been asked to visit Kenyans across the country, to find out what you think about your life, and perceptions
regarding the things that affect ones quality of life.

Please note that the information you give us is confidential and will not be passed on to anyone else. We are a totally

independent research agency and are not affiliated to any political or civic organization.

Please feel free to say exactly what you want to say in response to the questions that | am going to ask you.

We would greatly appreciate your help in responding to this survey. The survey will take about 30 minutes to go

through the questions. Would you be willing to participate?

Yes 1 No 2 (c257)
Last Digit on Questionnaire Number

No. of Adults in Household 1 2 31 4 5/ 6 71 8 9 10
1 1 1 4 1] 1 1| 1 1 1| 1
2 2 1 20 1 2 1| 20 1 2| 2
3 1 20 3 1 2 3 1 2 3 1
4 1 20 3 4 1 2| 3F 4 1 2
5 4 5 4 2| 3 4 5 1 2 3
6 4 5 6 1 2| 3] 4 5 6 1
7 3 4 5 6 7 1 2 3 4 5
8 3 4 5 6 7 8 1 2 3 4
9 2 3] 4 5 6 7/ 8§ 9 1 2
10 1 2l 3 4 5 6] 7 8 9 1
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SECTION 1: INTEREST IN POLITICS

Q. No. | Question and Filters Coding Categories | Code | Skip | Col. Nos.
S to
N101 A great deal of interest | 01 (c309-10)
I'd like to begin by asking a question
about national politics. Would you say Some interest | 02
you have a great deal of interest,
some interest, or very little interest in Very little interest | 03
national politics and national affairs?
Sasa ningependa nikuulize swali juu
ya siasa ya Kenya. Unaweza sema Don’t know | 98
uko na hamu sana, una hamu kiasi No answer | 99
ama una hamu kidogo na mambo ya
Nchi?
N102 | And about how often would you say About every day | 01 (c311-12)
you read about politics in newspapers
—about every day, a few times a week, A few times a week | 02
rarely, or never?
Rarely | 03
Ni kama mara ngapi ambapo unaweza
kusema unajihusisha na kusoma juu Never | 04
ya siasa katika magazeti?_ karibu kila
siku, mara chache kwa wiki, nadra, Don't know | 98
hata kamwe? No answer | 99
N103 | Generally, how well informed do you Very Well Informed | 01 (313-14)
think you are about what is happening
in Kenya? very well informed, quite Quite Well Informed | 02
well informed, about average, poorly
informed, or completely uninformed? About Average | 03
Unafikiria uko vizuri vipi kufahamu Poorly Informed | 04
kuhusu matukio mbalimbali nchini
Kenya?Unaelewa vizuri sana, Completely | 06
unaelewa vizuri kabisa ,unaelewa Uninformed
kiasi, huelewi vizuri ama huelewi 98
kabisa Don’t know | 99
No Answer
0
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Il. POLITICAL EFFICACY & DEMOCRATIC VALUES

Now I'd like your opinion on some political issues. I'm going to read a list of statements, and I'd
like you to please tell me the extent to which you agree or disagree with each one.

Sasa ningependa unipe maoni yako juu ya mambo Fulani ya kisiasa kwa jumla. Nitasoma
orodha ya baadhi Yao Na ningetaka tafadhali uniambie kiasi ambacho unakubaliana au
hukubaliani na kila moja yao.

Strongly
Aqree

Somewhat
Agree

Somewhat
Disagree -

Strongly
Disagree

Don't Know

No

Cols

Answer

N 201

| feel well prepared for participating

in political life. Do you strongly
agree, somewhat agree, somewhat

disagree, or strongly disagree?

Nina jihisi kuwa tayari kabisa
kushiriki maisha ya kisiasa . Je
unakubaliana sana, unakubaliana
kiasi, hukubaliani kiasi, au
hukubaliani sana.

(c315-16)

N 202

Voting is a waste of time

Upigaji kura ni kupoteza wakati

01

02

03

04

98

99

(c317-18)

N 203

People like me cannot influence
developments in my community

Watu kama mimi hawawezi kugeuza
mwelekeo wa maendeleo, kwa jamii
yangu.

01

02

03

04

98

99

(c319-20)

N204

For good government we must have
a strong opposition

Kwa serikali nzuri lazima tuwe na
upinzani thabiti

01

02

03

04

98

99

(c321-22)

N205

In order for a society to be called
democratic, regular elections are
needed

Kwa jamii kuwa ya demokrasia,
uchaguzi wa mara kwa mara
unahitajika

01

02

03

04

98

99

(C323-24)
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N206

In order for a society to be called
democratic, there should be

income
Kwa jamii kuwa ya demokrasia,

mapato mazuri.

adequate housing, jobs and a decent

inafaa kuwe na makao sawa,kazi na

01 |02

03

04

98

99

(C325-26)

N207

who does not have to worry about
holding regular elections

Kenya inahitaji kiongozi shujaa
mwenye hashughuliki na uchaguzi

What Kenya needs is a strong leader

01 |02

03

04

98

99

(C327-28)

N208-N209.

overall

Some people say that today, under our current system of government, our political and

lIfe is better than it was under the one-party system. Others say things are no better, or even
worse. Here is a scale for rating how well things are going. You can give any score from zero
to ten, where zero (0) means very bad and ten (10) means very good.(SHOW CARD)

Baadhi ya watu wa leo husema, chini ya mfumo wetu wa sasa wa serikali, siasa zetu na maisha
kwa jumla ni bora kuliko ilivyokuwa chini ya mfumo wa chama kimoja. Wengine husema kuwa

mambo siyo bora, au hata ni mbaya zaidi. Hapa kunayo jinsi ya kuthamini vile mambo
yanavyoendelea. Unaweza kutuza alama yoyote kutoka sufuri (0) hadi kumi (10), ambapo sufuri
inamaanisha vibaya sana na 10 vizuri sana. (SHOWCARD)

ON
(0}

Question and Filters

Coding
Categories

Codes

Skip
to

Col. Nos.

N20
8

Where on this scale would you put
the former one-party government?

Ni wapi kwa hiki kipimo
unapoweza kuiweka serikali ya
juzi ya chama kimoja?

Don't know
No answer

98
99

(C341-42)

N20

Where on this scale would you put
our current system of government
with elections and many parties?
Ni wapi unapoweza kuuweka
mfumo wa serikali ya sasa
inayohimiza uchaguzi wa vyama
Vinai?

Don't kow
No answer

98
99

(C343-44)

N21

Where on this scale would you put
the current government, that is,
the people who are currently in
power?

Ni wapi unapoweza kuuweka

mfiimao wa corilkali va caca vaani

Don't kow
No answer

98
99

(C345-46)
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N211 — N212 Would you say you strongly agree, somewhat agree, somewhat disagree, or
strongly disagree with the following statements:

Unaweza kusema kabisa unakubaliana, unakubaliana kiasi, haukubaliani kiasi, au kabisa

hukubaliani na maneno yafuatayo:

Strongly
Agree

Somewha

t

Aqree

Somewha
t Disagree

Strongly
Disagree

Don't
Know

No

answer

Cols.

N211

Women and men should
both be allowed to inherit
land

Wanawake na wanaume
wote wanapaswa
kuruhusiwa kuridhi ardhi
(mashamba)

o
[y

(@}
N

o
S

99

(c347-48)

N212

Women should participate
in politics more than they
do now.

Wanawake wanastahili
kujiusisha na siasa
kushinda vile wanavyo
jiusisha sasa

01

02

03

04

98

99

(c349-50)
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TOLERANCE AND DEMOCRATIC VALUES

N301 — N306. There are always some people whose ideas other people consider bad or
dangerous. Please tell me whether you strongly agree, somewhat agree, somewhat disagree,
or strongly disagree with the following statements:

Kila mara kuna watu fulani ambao maoni yao hufikiriwa kuwa mabaya au hatari na watu

wengine. Niambie kama wewe, kabisa unakubaliana, kiasi unakubaliana, kiasi hukubaliani

kabisa hukubaliani na kauli zifuatazo.

Strongly
Agree

Somewha

t

Somewha
t Disagree

Strongly
Disagree

Don't
Know

No

Answer

Cols.

N301

A person who opposes
religion should NOT be
allowed to make a speech
in your community

Mtu ambaye hupendelea
kupinga dini HAPASWI
kuruhusiwa kutoa hotuba

o
-

o
=

(c407-08)

N302

A person who opposes
religion should NOT be
allowed to organize a
peaceful demonstration to

express their point of view.
[REPEAT RESPONSE
CATEGORIES AS NECESSARY]

Mtu ambaye hupendelea
kupinga dini HAPASWI
kuruhusiwa kuandaa

maandamano yenye amani
lanwacilicha maanni van

01

02

03

04

98

99

(c409-10)

N303

Someone who wants to
abolish elections and have
the military rule the country
should NOT be allowed to
make a speech in your
community.

Mtu ambaye anaamini
kuwa uchaguzi unapaswa
kupigwa marufuku na mtu
ambaye anaamini kuwa
uchaguzi unapaswa
ukomeshwe na kuwa jeshi

lichika hatamii1 za 11nnnnzi

01

02

03

04

98

99

(c411-12)

A
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N304

Someone who wants to abolish
elections and have the military rule
the country should NOT be allowed
to organize a peaceful
demonstration to express their point
of view. Do you strongly agree,
somewhat agree, somewhat
disagree,or strongly disagree?

01

Mtu ambaye anaamini kuwa
uchaguzi unapaswa kukomeshwa
na jeshi kuitawala nchi hapaswi
kuandaa maandamano yenye amani
kuwasilisha maoni yao,Je
unakubaliana sana, unakubaliana
kiasi, kiasi hakubaliani au
hukubaliani kabisa?

02 03

04

98

99

(c413-14)

N305

If a community supports one political
party, other parties should not be 01
allowed to campaign in that area

Ikiwa jamii inaunga mkono chama
kimoja cha siasa, vyama vingine
visiruhusiwe kufanya kampeni katika
sehemu hiyo

02 03

04

98

99

(c415-16)

No

Question and Filters

Coding
Categories

Codes

Skip To

Col. Nos.

N306

Please think about corruption in politics,
that is where people in government and in
the civil service illegally use public money
for their own benefit, or take bribes. How
many politicians and people who work for
the government in Kenya do you think are
corrupt ?---, almost all politicians and
people who work for the government,
some of them, or only a few?

Tafadhali fikiria kuhusu ufisadi katika
siasa, pale ndipo watu walio serikalini na
utumishi wa umma wanapotumia pesa za
umma kinyume, kwa maslai yao binafsi,
ama kula rushwa. Ni wanasiasa wangapi
na watu wanaofanya kazi serikalini Kenya
unaofikiria wanahusikana na ufisadi?
Unafikiria kuwa karibu wanasiasa wote na
watu wanaofanya kazi serikalini ni
wafisadi? Baadhi yao ni wafisadi, au ni
wanasiasa wachache tu au watu
wanaofanya kazi serikalini ni wafisadi?

Almost all

Some of them

Only a few

Don't know-------

No answer -------

01

02

03

98

99

(c417-18)
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N307a — N307e How much confidence do you have in the following institutions in Kenya. Is it a
lot, a little or none?
Una imani gani na mashirika yafuatayo Kenya? Nyingi, kidogo, ama hakuna?

A lot A little None Cols
Nyingi Kidogo | Hakuna
N307a The Churches and religious (c421)
organizations 1 2 3
Makanisa na mashirika ya kidini
N307b The Presidency 1 2 3 (c422)
Urais
(c423)
N307c Local Council 1 2 3
Baraza za miji
N307d Police (c424)
Polisi 1 2 3
(c425)
N307e Parliament ! 2 3
Bunge
9%
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Q.No Question and Filters Coding Categories | Codes | Skip | Col.
To Nos.

N308 In general, would you say that Very satisfied | 01
you are very satisfied, somewhat (c427-
satisfied, somewhat dissatisfied, Somewhat satisfied | 02 28)
or very dissatisfied with the way
democracy is working in Kenya? Somewhat | 03

dissatisfied
Ungeweza kusema kuwa 04
umeridhika kabisa, umeridhika Very dissatisfied
kiasi, umeridhika tu, huridhiki 98
kiasi, au huridhiki kabisa na jinsi Don’t Know | 99
demokrasia inavyofanya kazi No Answer
Kenya?

N309 There are a number of issues that | Tribal differences in (c429,30
may affect the sense of unity Kenya | 01 )
amongst people in Kenya. Listen | Racial Differences in
to the following list of things and Kenya | 02
tell me which one thing you think | Political Differences
is the greatest threat to this sense in Kenya | 03
of unity: Threats from other

Countries | 04
Kuna hoja mbalimbali Differences between
Zinazoweza kuathiri umoja Rich and Poor
miongoni mwa Wakenya. Kati ya People in Kenya | 05
yafuatayo gani ina hadhara sana
kwa umoja kuliko zote Ukabila Don’t Know | 98
miongoni mwa Wakenya, No Answer | 99
Ubaguzi wa rangi, Tofauti ya
kisiasa, Tisho kutoka nchi
zingine au Tofauti kati ya matajiri
na maskini

97
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V. CONSTITUTIONAL ISSUES AND CONSTITUTIONAL REVIEW PROCESS

N401 — N412 Let us talk about the Constitution for a while. A Constitution contains the rules
and principles that are the most important laws of the country. It describes how the government
will be elected, what powers it has, and what the rights and responsibilities of the people are.

Hebu kidogo tuzungumzie juu ya katiba. Katiba hujumulisha taratibu na kanuni za sheria za
muhimu sana za nchi. Inaeleza jinsi serikali itakavyochaguliwa, ina uwezo gani na aina za haki
na uwajibikaji kwa watu.

Q.No | Question and Filters Coding Categories Codes | Skip Col. Nos.
to
N401 | Have you ever seen a copy of the Yes — current
Kenyan Constitution or of the new constitution | 01 (c441-
draft constitution that has been 42)
proposed but not yet adopted? Yes — new draft | 02
Yes — both | 03
Umewabhi kuona nakala ya katiba No — neither | 04
ya Kenya au ile imependekezwa No - answer | 99
kukutumika hapo baadaye? Don't know | 98
I'd like to ask you some questions Major Changes | 01
N402 | about the current constitution, that (c443-
is the old one. Do you think that Minor Changes | 02 44)
there should be major changes in
the current Constitution, minor Keptasitis | 03
changes in the current
Constitution, or do you think the Don't know | 98
current Constitution should be kept
asitis? No answer | 99
Kama unavyojua sasa, kunayo
shughuli ya uchunguzi
inayoendelea Kenya
kupenedekeza mabadiliko
yawezekanavyo kwenye Kkatiba.
Unafikiri inapaswa kuwa na
mabadiliko makuu kwenye katiba
ya sasa, mabadiliko madogo
kwenye katiba ya sasa, au unafikiri
katiba ya sasa
inaweza kubakia vile ilivyo? 01
Very Informed | 02
Would you say you are very Somewhat informed | 03
informed, somewhat informed, or Not informed | 98
not informed about the various Don’t Know | 99
proposals that are being talked No Answer
about to change the Kenyan
constitution
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Ungeweza kusema unafahamu
sana, unafahamu kiasi au
hufahamu juu ya miswaada
inayozungumziwa sasa kupindua
katiba ya Kenya?

N403

Would you say you are very
informed, somewhat informed, or
not informed about the various
proposals that are being talked
about to change the Kenyan
constitution?

Ungeweza kusema unafahamu
sana, unafahamu kiasi au
hufahamu chochote juu ya
miswaada inayozungumziwa sasa
kubadilisha

katiba ya Kenya?

Very Informed
Somewhat informed
Not informed

Don’t Know

No Answer

01

02

03

98

99

(c445-
46)

99

4406-001—12/03




N404- N406 Please tell me whether you strongly agree, somewhat agree, somewhat disagree,
or strongly disagree with the following statements about the Constitution and the review

process.

Tafadhali niambie Kama kabisa unakubaliana, unakubalianakiasi, kiasi hukubaliani, au kabisa
hukubaliani na kauli zifuatazo kuhusu katiba na shughuli za uchanguzi.

Strongly
Aaree

Somewha

t

Somewha
t Disagree

Strongly
Disagree

Don’t
Know

No
Answer

Cols

N40

Writing a Constitution is a job for
experts and there is no role for
ordinary citizen.

Kuandika katiba ni kazi ya wataalamu
na mwananchi wa kawaida hana
wajibu.

o
=

(c447-48)

N40

In a new constitution, the powers of
the President should be reduced and
those of other institutions, like the
Parliament and the Courts, should be
increased

Kwenye katiba mpya, uwezo wa rais
wafaa kupunguzwa na yale ya
mataasisi mengine, kama vile
mahakama na bunge yafaa
kuongezwa.

01

02

03

04

98

99

(c449-50)

N40

In a new constitution, the powers of
local councils and Provincial
governments should be increased and
those of the central (national)
government should be decreased

Kwenye katiba mpya, uwezo wa
baraza za miji na serikali za mitaa
yapaswa kuongezwa na yale ya
serikali kuu (ya kitaifa) kupunguzwa.

01

02

03

04

98

99

(c451-52)
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V: GROUP MEMBERSHIPS.

N501 — N512 Now | am going to read through a list of groups, and I'd like you to tell me whether
you are a member of each group or not. If you are a member, please tell me if you are an active
or not so active member in that group.
Sasa kwanza nitasoma orodha ya makundi, na ningetaka uniambie kama umwanachama wa
kila kundi au la. Kama umwanachama, tafadhali niambie kama umshirika kamili kwenye lile

kundi, ama sio mwanachama kamili au sio mwanachama kabisa.

Q.No | Question and Filters Coding Categories Code | Skip Col.
S To Nos.
A church or religious organization. Yes, active member 1
N501 | Are you a member? [IF YES] are you | Yes, not active 2 (c507)
an active member, or not so active member 3
member? Not a member
Shirika la kanisa au dini. Wewe ni
mwanachama? Kama ndio,
umwanachama mtendaji au
umwanachama sio mtendaji sana ?
N502 | A youth or sports group Yes,active member 1 (c508)
Yes,not active 2
Kikundi cha vijana au michezo. member 3
Not a member
N503 | A trade union Yes,active member 1 (c509)
Yes,not active 2
Chama cha wafanyikazi. member 3
Not a member
N504 | Awomen’s group Yes,active member 1 (c510)
Yes,not active 2
Kikundi cha akina mama. member 3
Not a member
N505 | A cultural or school organization Yes,active member 1 (c511)
Yes,not active 2
Shirika la kitamaduni au la kielimu. member 3
Not a member
N506 | A burial society Yes,active member 1 (c512)
Yes not active 2
Kikundi cha mazishi. member 3
Not a member
N507 | A civic organization Yes,active member 1 (c513)
Yes,not active 2
Shirika la kijamii. member 3
Not a member
N508 | A tribal or clan association Yes,active member 1 (c514)
Yes,not active 2
Shirika la kikabilaau ukoo member 3
Not a member
N509 | A business or professional Yes,active member 1 (c515)
association Yes,not active 2
member 3
Shirika la kibiashara au kitaalamu. Not a member
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N510 | A political party Yes,active member 1 (c516)
Yes,not active 2
Chama cha kisiasa. member 3
Not a member
Q.No | Question and Filters Coding Codes | Skip | Col.
Categories to Nos.
N511 [IF A MENTION OF ANY GROUP ] Yes | 01 (c517-
Thinking about all the groups we just 18)
spoke about, are you or have you ever No | 02
been a leader of any of these groups?
Ukifikiria juu ya makundi yote ambayo Don't know | 97
tumekwisha zungumzia,je umewahi kuwa No Answer | 98
kiongozi wa mojawapo ya makundi haya? QNA| 99
N512 | Generally speaking, would you say that Most people can | 01
most people can be trusted, or that you be trusted (c519-
should be very careful in dealing with Should be very | 02 20)
people? careful
Don't Know | 98
Kwa jumla unaweza kusema kuwa watu
wengi wanaweza kuaminiwa au pengine ni No answer | 99
muhimu kuwa mwangalifu kabisa
ukikabiliana na watu?
VI. POLITICAL KNOWLEDGE
Now we’d like to talk about different governmental leaders and institutions in Kenya,
Sasa tungependa kuzungumzia juu ya viongozi na taasisi tofauti za serikali nchini Kenya.
Q.No | Question and Filters oo _ Col. Nos
S8 || ¢
o o [= o n
Se|2_18E|2%
N60 | Could you tell me the names of the candidates
1 for President who are running for
Tafadhali nitajie majina ya wagombea kiti cha
urais kwa tiketi ya
KANU , 01 02 98 99 (c521-22)
National Alliance Rainbow Coalition(NARC) 01 02 98 99 (c523-24)
FORD people, 01 02 98 99 (c525-26)
SDP and 01 02 98 99 (c527-28)
Chama cha umma? 01 02 98 99 (c529-30)
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N60

Do you know how long the term of office is for
the President, that is, after he is elected, how
many years does he stay in office before the
next election?

Unajua ni muda gani wa kuwa mamlakani wa
Rais, yaani baada ya kuchaguliwa anakaa
mamlakani kwa mda gani kabla ya uchaguzi
mwingine?

01

02

98

99

(c531-32)

N60

Do you recall the name of the current
Provincial Commissioner of (READ NAME OF
THIS PROVINCE)?

Unaweza kukumbuka mkuu wa mkoa wa ------

01

02

98

99

(C533-34)

NGO

Do you recall the name of the person who led
the Constitional Review Commission that
proposed the new draft constitution?
Unaweza kukumbuka mwenyekiti wa tume la
kurekebisha katiba (CRK) iliyopendekeza
nakala ya katiba mpya? ------

01

02

98

99

(c535-36)

N601- N604 CORRECT RESPONSES: N601 Uhuru Kenyatta (KANU)Mwai Kibaki (NARC) Simeon
Nyachae (FORD People); James Orengo (SDP): Waweru Ngethe (Chama cha Umma); N602 Term of Office
of the President of Kenya: 5 years; N603 Provincial Commissioners: Nairobi - Cyrus Maina; Centra -
Zachary Ogongo; Eastern — Philomena Koech; Coast — Samud Limo; Rift Valley — Peter Raburu; Nyanza—
John Nandasaba; Western — Peter Kiilu; North Eastern — Mohammed Swaleh; N604 Professor Y ash Pal

Ghai
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VIl. PARTICIPATION

Q.No | Question and Filters Coding Codes | Skip | Col. Nos.
Categories to
N701 | Intalking to people about elections, we find Yes- 01 (c537-38)
that they are sometimes unable to vote Ndiyo
because they’re not registered, they don't 02
have time, or they have difficulty getting to the No-
polls. How about you, have you been able to La| 98

register to vote?
Don’'t Know | 99
Tunapozungumza na watu kuhusu uchaguzi,
tunatambua ya kwamba nyakati zingine huwa No answer
hawawezi kupiga kura kwa sababu
hawajiandikisha, hawana wakati au hawana
njia za kufika kwenye vituo vya kupigia kura.
Na wewe je, umesajiliwwa kama mpiga kura?

N702 — N708 I'm going to list a number of other political activities besides voting. Please tell me
whether you have not done this activity in the past year, whether you have done it once or
whether you have done this activity several times in the past year. The first one is:

Nitakusomea orodha ya mambo mengine ya ya kisiasa mbali na kupiga kura. Tafadhali nieleze
kama umeshawahi kufanya mambo haya kwa muda wa mwaka mmoja uliyopita ,kama umewabhi
kufanya mara moja ama umefanya jambo hili mara nyingi kwa mda mwaka moja uliyopita.

Q.No | Question and Filters Not done | Once | Several| Col. Nos.
in past times
year
N702 | Discussed political issues with friends, family, or 1 2 3 (c539)

co-workers. Have you not done this , done it
once, or done this several times in the past year?

Umewahi kujadiliana kisiasa na marafiki,jamii au
wafanyi kazi wenzako.Haujawahi kufanya hivyo,
umefanya mara moja, au mara kadha kwa
mwaka mmoja uliopita?

N703 | Worked for a political party or candidate. Have 1 2 3 (c540)
you not done this, done it once or done this
several times in the past year?

Umefanya kazi na chama cha kisiasa au
mgombezi wa uchaguzi. Haujawahi kufanya
hivva. umefanva mara maia. au mara kadha kwa

N704 | Participated in an organized effort to solve a 1 2 3 (c541)
neighborhood or community problem? [REPEAT
RESPONSE CATEGORIES AS NECESSARY]

Umewabhi kushiriki kwenye juhudi za pamoja
kusuluhisha tatizo lililo kwa majirani au kijamii?
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N705
Contacted a local official, like a local councillor or

an official who works for a government agency?
[REPEAT RESPONSE CATEGORIES AS
NECESSARY]

Umewahi kumwendea afisa wako aliyechaguliwa
kama diwani wa mji au afisa wa serikali?

3 (c607)

N706 | Taken partin a protest, march, or demonstration
on some national or local issue? [REPEAT
RESPONSE CATEGORIES AS NECESSARY]

Umewabhi kushiriki kwenye malalamiko,
maandamano au mizozo kuhusu maswala ya
kitaifa au hata mitaani?

3 (c608)

N707 | Contacted a local chief or traditional leader about
some problem that you have

Umewahi kumwendea chifu wako au kiongozi wa
kiasili kuhusu tatizo ulio nao?

3 (c609)

Ask N708 and N 709 if yes in N 701

Very Likely

Somewhat
Likely

Not at all
Likely

Col.
Nos

Don’t Know,
No answer

N708 | How likely are you to vote in upcoming elections
later this month? Would you say you are very
likely, somewhat likely, or not at all likely to vote?

Kuna uwezekano wako kupiga kura kwenye
uchaguzi mkuu ujao mwishoni mwezi huu?
Ungeweza kusema utaweza sana, hivi tu
utaweza au kabisa hutaweza kupiga kura?

02

03

99 | (c611-12)
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Q.No | Question and Filters Coding Categories | Cod | Skip | Col. Nos.
es |to
N709 | Thinking about your vote for Presidency, Uhuru Kenyatta (KANU | 01 (c613-14)
who would you say you are likely to vote candidate)
for? SHOW CARD Mwai Kibaki (NARC | 02
candidate)
Tukifikiria kuhusu kura ya Urais, Unaweza Simeon Nyachae | 03
sema utapigia kura nani? SHOW CARD (FORD People
candidate) | 04
James Orengo (SDP
candidate) | 05
Kariuki Ngethe (Chama
cha Umma Candidate) | 06
Not likely to vote | 07
Undecided | 99
Can't tell
VIll. PERCEPTIONS OF CURRENT ECONOMIC AND POLITICAL SITUATION
N901 — N905 I'd like to ask you just a few questions about how you think things are going
economically in Kenya and for you personally.
Ningependa kukuuliza maswali machache juu ya jinsi unavyofikiri mambo yanakwenda
kiuchumi Kenya na kwako binafsi.
Q.No | Question and Filters Coding Categories Codes | Skip | Col. Nos.
to
N801 | In general, would you say that Better | 01 (c707-08)
the economy of Kenya today is
better, worse or about the same Worse | 02
as it was a year ago?
Kwa jumla unaweza kusema About the same | 03
kuwa uchumi wa Kenya ni _bora
zaidi, mbaya zaidi au karibu Don't know | 98
sawa na ya ilivyokuwa mwaka No answer | 99
mmoja uliopita?
N802 | And how about your personal Better | 01 (c709-10)
economic situation? Would you
say that your personal economic Worse | 02
situation is better, worse or
about the same as it was a year About the same | 03
ago?
Je, na hali yako binafsi Don't know | 98
kiuchumi? Ungeweza kusema
kuwa hali yako binafsi kiuchumi No answer | 99
ni bora zaidi, mbaya zaidi au
kama sawa, ya ilivyokuwa
mwaka mmoja uliopita.
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N803 | Thinking now about the future, Become better | 01 (c711-12)

do you expect the economy of
Kenya to become better, worse, Become worse | 02
or stay about the same in the
next twelve months? Stay about the same | 03
Ukifikiria juu ya wakati
ujao,unatarajia kuwa uchumi wa Don't know | 98
kenya utakuwa bora zaidi, mbaya
zaidi, au utabaki vilevile kwa No answer | 99
miezi kumi na miwili ijayo?
Have you been a victim of

N804 | physical aggression or of some Yes- Ndiyo | 01 (c713-14)
criminal act in the last year?
Umewahi kuadhiriwa kimwili au No- la | 02
kutendewa matendo ya uovu Don't know | 98
kwa mwaka mmoja uliopita? No answer | 99

N805 | In the next ten years, how Very Confident | 01 (715-16)
confident are you that you and
your family will live a better life: A Bit Confident | 02
very confident, a bit confident,
not very confident, or not at all Not Very Confident | 03
confident?
Ukifikiria kuhusu Kenya miaka Not at All Confident | 04
kumi ijayo, uko na matumaini
gani wewe na familia yako Don’'t Know | 98
mtaishi maisha mazuri:
matumainia kamili, Matumaini No Answer | 99

kiasi, hakuna matumaini kamili,
ama huna matumaini hata
kidogo?

SECTION IX. CIVIC EDUCATION EXPERIENCES

Over the last year or so, there have been some programs going on in Kenya that try to teach people
about democracy and human rights, and about how to solve community problems. These programs can
involve classroom sessions, town meetings, training about Kenyan law or the constitution, or information
about citizens’ rights and responsibilities.
Kwa mda wa kama mwaka uliopita kumekuwa na vipindi vya mafunzo zinzoendelea nchini Kenya kuhusu
demokrasia na haki za kibinadamu , na jinsi shida kijamii zinazoweza kutatuliwa hivi vipindi vinaweza
kuwa kuwa katika madarasa, mikutano mijini ambapo mafunzo kuhusu sheria za Kenya ama katiba au
ujumbe kuhusu haki na jukumu za wananchi.
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Q.No Question and Filters Coding Categories Codes | Skip Col.
To Nos.

N901 In the last year, have you ever Yes | 01 (c719,20
been at a meeting or )
workshop where issues No | 02
related to democracy, human
rights or the constitution have Can't recall, no | %
been discussed? answer
Kwa mwaka moja uliopita,
umeshiriki katika mkutano, 99
warsha ambapo mambo QNA
kuhusu demokrasia, haki za
binadamu au katiba
yalijadiliwva?

N902. | And in the last year, have you Yes | 01 (c721,22
attended any organized )
teachings about democracy No | 92
and the Constitution at your
church, mosque or place of Can't recall, no answer 98
worship? By this | mean 99
something different than what QNA
might happen at a normal
prayer service.

Kwa mwaka moja uliopita

umeshiriki katika mafunzo ya

kidemokrasia na katiba katika If noin N901 and N902
kanisa lako, msikiti ama skip N903
mahali pa maombi? Hapa

namaanisha mafunzo

mengine yasiyo ya dini

kawaida.

N903. | About how many workshops One | 01 (723,24)
and organized teachings
about democracy and the Two | 02
Constitutions have you 03
attended? Three

. . 04
Ni kama warsha ngapi ama Four
mafunzo yaliyopangwa 05
kuhusu demokrasia ama Five or more
katiba umewahi kuhudhuria? 98
Don't recall, no answer
99
QNA
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N904 In the last one year, have you Yes | 01 (725-26)
attended any theatre, drama,
or puppet shows about No | 02 >906
democracy or the
Constitution? Can't recall, no answer 98
Kwa mwaka moja uliopita 99
umewahi kuhudhuria jumba la QNA
mchezo wa kuigiza, mtungo
wa hadithi, ama maonyesho
ya mbonzo watoto wa bandia
kuhusu demokrasia au katiba?
N905 | About how many of these One | 01 (727,28)
theatres, drama or puppet
shows have you attended? Two | 02
Ni kama ngapi ya michezo wa Three | %3
kuigiza, mitungo ya hadithi, 04
ama maonyesho ya watoto wa Four
bandia umewahi kuhudhuria? 05
Five or more
98
Don't recall, no answer
99
QNA
N906 In the last year, have you Yes | 01 (729-30)
attended any public lectures
about democracy or the No | 02 >908
Constitution? | mean lectures
that are separate from the Can't recall, no answer 98
organized workshops | asked 99
about earlier. QNA
Kwa mwaka moja moja
uliopita, umewahi kuhudhuria
hotuba za hadharani kuhusu
demokrasia ama katiba?
Yaani, hotuba tofauti na
warsha zilizopangwa
nilizokuuliza hapo awali?
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N907 And how many of these public One | 01 (731-32)
lectures have you attended?
Two | 02
Ni kama ngapi ya hizo hotuba 03
umehudhuria? Three
4
Four 0
_ 05
Five or more
98
Don't recall, no answer
99
QNA
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INTERVIEWER CHECK: DID RESPONDENT ATTEND ANY ACTIVITY MENTIONED ABOVE? IF NOT,
SKIP TO QUESTION N918 .

Q.No | Question and Filters Coding Categories | Codes Skip | Col. Nos.
To
N908 | Thinking about all of the activities about Less than a month | 01 (c807-08)
democracy and the Constitution that | have ago
just asked about: _
Ukifikiria kuhusu warsha za kidemokrasia na One to six | 02
katiba ambazo nimekuulizia: months ago
when was the most recent activity you More than six | %3
attended? Was it less than a month ago, months
between one month and six months ago, or ago | gg
was it more than six months ago? Can't recall, no
Je, ni lini mwisho kwako kuhudhuria warsha answer
kuhusu demokrasia ama katiba? Je ilikuwa chini QNA 99
ya mwezi mmoja uliopita, kati ya mwezi mmoja
na sita iliyopita, zaidi ya miezi sita liyopita,
N909. | Just as best as you can remember, were any
of the following things talked about in these
activites?
Twajua baadhi ya mambo ambayo
yaliyozungumziwa yaweza kuwa vigumu
kuyakumbuka. Lakini kwa kiwango ambacho o1
waweza kukumbuka, je mambo yafuatayo Yes | oo (c809-10)
yalizungumzwa kwenye warsha No | o8
Community problems like crime, Can't recall, no
HIV/AIDS, water, or health? Answer | 99
Shida za kijamii kama uhalifu, QNA
ukimwi, maji, au afya? 01 (c811-12)
Yes | 02
Voting in elections and participating in No | 98
politics? Can't recall, no 99
Kupiga kura na kushiriki kwa siasa? Answer
QNA| 01
02
Strengthening democracy in Kenya? Yes | o8 (c813-14)
Kufanya demokrasia ya Kenya kuwa No
thabiti? Can’trecall, no| 99
Answer o
QNA 02
Yes | 98 (c815-16)
What a new constitution in Kenya should NO| o9
look like? Can't recall, no
Jinsi katiba mpya ya Kenya yafaa Answer
kuwa? ONA
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N910 | Did any of the following take place at any of
these activities?
READ OUT EACH ACTIVITY.
Je mambo yafuatayo yalifanyika kwenye
warsha hizo
1.Did you break into small Yes 8; (c817-18)
groups to discuss materials? No| og
Je mlijigawanya kwa vikundi kuelezeana Don'trecall | 99
kuhusu mambo kadhaa? QNA
01
2. Did you play games at the Yes | 02 (c819-20)
workshop you attended? No | 98
Je mlicheza michezo katika warsha Don't recall | 2°
uliyohudhuria? QNA
01
02
3. Did you try to solve problems Yes | g8 (c821-22)
and develop proposals? No | 99
Je mlijaribu kutatua matatizo na Don,t recall
kuorodhesha mapendekezo? QNA 8;
4. Were there role playing- Yes | 98 (c823-24)
exercises? No | %°
Je ulipatiwa nafasi ya kujifanya ama kujidai Don't recall
kitu kingine kwa njia ya mafunzo ? QNA| o,
02
98
5.Were there mock elections or Yes | 99 (c825-26)
other kinds of political No
activities? Don't
Je kulikuwa na kuiga kwa uchaguzi au recall
mambo mengine? QNA
N911 | Would you say that, in general, the people Very well | 01
who led these activities presented the
material very well, well or not very well? Well | 02 (c827-28)
Je, waweza kusema kuwa watu waliokuwa Not very well 03
wakiongoza warsha hiyo walieleza mambo 98
au habari vyema kabisa, vyema ama Don't recall, no
hawakutoa vyema kabisa? answer | gg
QNA
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N912 | Doestheword...... (ASK FOR EACH
WORD) describe the people who led the
activities very well, well or not very well?
CHECK: Je, ni vipi maneno haya
yawaelezea watu ambao waliongoza
warsha? Haya maneno yanaeleza watu hao
vyema kabisa, au sio vyema 01
Very well | 02 (c829-30)
Knowledgeable Well | 03
Wenye Maarifa Not very well | 98
Don't recall, No
answer | 99
QNA
01
Very well 85
2. How about interesting? Does the word Well | og (c831-32)
interesting describe the people who led the Not very well
activities very well, well or not well ? Don't recall, No | 99
CHECK Je neno kuvutia? Hili neno answer
linaelezea aje viongozi wa warsha vyema QNA
kabisa ama vyema,sio vyema
01
8§ (c833-34)
Very well | gq
3. Inspiring Well
Tia moyo Not very well | 99
Don't recall, No
answer
QNA
N913 | Since you attended these activities, would More than five | 01 (c835-36)
you say that the number of people you people
spoke with about the issues that were raised )
during the activities was more than five Three to five | 02
people, three to five people, one or two people
people, or no one? 03
Tangu uhudhurie warsha hizo, utaweza One or two people o4
sema watu mliongea kuhusu yaliyotokea
walikuwa watu zaidi ya watano,watatu hadi None
watano, mtu mmoja au wawili, ama, hakuna. 98
Can't recall, no
answer | 99
QNA
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N914 | In general, how satisfied would you say you Very satisfied | 01 (c837-38)
were with these activities — very satisfied,
somewhat satisfied, somewhat dissatisified Somewhat | 02
or very dissatisfied? satified 03
Kwa jumla, umeridhika kabisa, umeridhika Somewhat
kiasi, umeridhika tu, huridhiki kiasi, au dissatified | ,
huridhiki kabisa na jinsi demokrasia
inavyofanya kazi Kenya? Notat all | gg
Don’t know, no | 99
answer
QNA
N915 | Would you say that the activities that you A great deal | 01 (c839-40)
participated in increased your understanding
of democracy, a great deal, some, a little or Some | 02
not at all?
Waweza kusema kuwa warsha uliyohusika Alittle | O3
ilikufanya uelewe zaidi kuhusu demokrasia, 04
kwa kiwango kikubwa, kidogo, chache au Not at all
hata? 98
Don’t know,
No answer
99
QNA
N916 Setting aside any of the events or workshops that Yes | 01 >N937 (c841-42)
you attended personally, has anyone you know
talked to you about events, workshop, or other
activities about democracy and the Constitution No | 02 > 1001
that they attended this past year?
Tukitupilia mbali matukio au warsha ambayo
umehudhuria, je kuna mtu yeyote ashawahi
kuongea nawe kwgnye warsha kuhusu _ Can't recall. no 98 > 1001
demokrasia na katiba ambayo amehudhuria '
mwaka huu umepita? answer
ONA 99
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N917 | Would you say that, altogether, the number More than five | 01 (c843-44)
of people who talked with you about people
workshops or activities that they attended
was more than five people, three to five Three to five | 92
people, or one or two people? people 03
Kwa ujumla waweza sema kuwa idadi ya
watu walio ongea na wewe kuhusu warsha One or two people | o4
waliudhuria ni zaidi ya watu watano, watu
watatu hadi watano, mtu mmoja au wawili, None | o8
ama, hakuna (volunteered)

Can't recall, no | 99
answer
QNA

N918 | We've been asking about workshops and None | 01 (c845-46)
other activities about democracy and the
Constitution that you have attended
specifically over the past year. Aside from One | 92
these activities, how many workshops or
organized teachings about democracy and 03
the Constitution have you attended over the Two or Three
past five years: none, one, two or three, or
four or more? 04
Tumekuwa tukikuuliza kuhusu kushiriki Four or More
kwako katika warsha na shughuli zingine ya
demokrasia na katiba kwa muda wa mwaka
moja uliopita. Mbali na shughuli hizi, ni
warsha ngapi ama mafunzo kuhusu
demokrasia ama katiba umehudhuria miaka
tano iliyopita: hakuna, moja,mbili hadi tatu
ama zaidi ya nne ?
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SECTION X: DEMOGRAPHICS AND PROPERTY OWNERSHIP
We're just about to finish the interview. Karibu tunamalizia sasa

Q. No. | Question and Filters Coding Categories Cod | Skip Col. Nos.
es to
N1001 | Record Sex of the respondent Male | 1 (c907)
Kizazi Female | 2
N1002 | How old are you? (c909-10)
Age in years 01
Una umri gani kwa sasa ? Don't know | 97
No response | 98
[ESTIMATE BEST ANSWER]
N1003 | Have you ever-attended Yes | 01 (c911-12)
school? No | 02 >N1106
No response | 98
Umewahi kwenda shule? Not applicable | 99
N1004 | What is the highest level of No formal schooling | 01 (c913-14)
school that you have Some primary education | 02
completed Primary education completed | 03
Some Secondary education | 04
SINGLE MENTION Secondary school completed | 05
Completed High School | 06
Nikipi kiwango chako cha juu Completed college | 11*
cha elimu (msingi, upili au (certificate) | 07
zaidi) Completed college(diploma) | 08
Some University Education | 09
University Degree | 10
Post-Graduate Degree | 98
[Higher | 99
Don't know
No response
N1005 | Are you currently attending Yes | 01 (c915-16)
school? No | 02
No response | 98
Hivi sasa unasoma? Not applicable | 99
N1006 | What is your religion? Protestant | 01 (c917-18)
Roman catholic | 02
Dini yako ni gani? Muslim | 03
Orthodox | 04
Other------------=--=--- (specify) | 05
None | 06
[Circle one] Don't know | 97
No response | 98
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N1007 | About how often would you More than once a week | 01 (c919-20)
say you attend religious
services, more than once a Once a week | 02
week, once a week, once a
month, once a year, or less Once a month | 03
often?
Once ayear| 04
Unaweza kusema
unahudhuria shughuli au Less often | 99
mikutano yako ya dini mara
ngapi — zaidi ya mara moja
kwa wiki, Mara moja kwa wiki,
mara moja kwa mwezi, mara
moja kwa mwaka au mara
kidogo tu?
Single | 01 (c921-22)
N1008 What is your marital status? Married | 02
Separated | 03
Umeoa/umeolewa? Divorced | 04
Widowed | 05
No answer | 99
Q1009 | What is your ethnic (c923-24)
group/tribe? Arab | 01
Borana | 02
Kabila lako ni lipi? Digo | 03
Dorobo | 04
[Circle only one] Embu | 05
Giriama| 06
Gusii | 07
Kalenjin | 08
Kamba | 09
Kikuyu | 10
Kuria | 11
Luhya | 12
Luo| 13
Maasai | 14
Mbeere | 15
Meru | 16
Mijikenda | 17
Pokot | 18
Somali | 19
Taita | 20
Taveta | 21
Turkana | 22
Waswalhili | 23
Other
[Specify] | 98
Don’'t Know | 99
No answer
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N1010 | What is your occupation? Large scale farmer | 01 (c925-26)
Kazi yako ya kila siku ni gani Small scale farmer | 02
? Professional/ technical | 03
Managerial/Clerical/Secretari | 04
Mkulima mwenye shamba al| 05
kubwa, Mkulima mwenye Sales/service | 06
shamba dogo, Teaching | 07
Mtaalamu fulani, Skilled manual | 08
Mkurugenzi/karani, mtu wa Unskilled manual | 09
uuzaji wa bidhaa, Mwalimu, Household and domestic | 10
Mfanyi kazi za mkono Student | 11
mwenye ujuzi, mtu wa kazi za Unemployed | 12
mkono asiye na ujuzi, Mfanya Other -------=---nmnmum-
kazi wa nyumbani, [SPECIFY]
Mwanafunzi, Asiye ajiriwa
kazi?
N1011 RACE
(c927-28)
African 01
Indian 02
White 03
Other 04
Q. Question and Filters Coding Categories Code | Skipto CoL. Nos
No. S
N101 Tiles 01 (c929-30)
2 What type of roof does your main Asbestos 02
shelter at home have? Corrugated Iron | 03
(OBSERVATION IF AT Grass 04
RESPONDENT’'S HOME) Reeds 05
Paa la nyumba yako limejengwa na Palm leaves 06
nini? Je ni tiles, asbestos, mabati, Stones 07
nyasi, reeds**, makuti, mawe, simiti Cement 08
Matope, kinyesi cha hgombe, Mud 09
Cow dung-------- 10
- 11
Other
(SPECIFY)
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N1013 AVERAGE FAMILY MONTHLY INCOME

What is the average monthly income for your household? SHOW CARD.
Ni wastani kiasi gani cha mapato kwa familia yako kila mwezi (ONYESHA KADI)?

(c931-32)

1 Up to Kshs. 5, 000 01

2 5,001 - 10, 000 02

3 10, 001 - 15, 000 03

4 15, 001+ 04

5 Don’t know 98

6 No answer 99
DP CHECKS
Editor No. | (c933) | (c934) (c935) | (c936)
D.E Clerks | (c937) | (c938) (c939) | (c940)
TL No. (c941) | (c942) (c943) | (c944)

QUESTIONNAIRE SERIAL NO. (946-50)
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